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research findings by Ukrainian scholars on gen-
eral aspects in professional training of language
teachers at higher education institutions in the
UK have been generalized. The development
and conceptual framework of English studies at
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tem of language teachers’ professional training
based on positive aspects of the UK experience
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Y cmammi po32/isiHymo OKpemi acnekmu npo-
gheciliHoi  midzomosku  MalibymHix  ¢bisonozis

Ha rnpuknadi iHHosayiliHo2o docsidy Besukoi

Bpumarii, Y3aza/ibHeHo pe3ysbmamu  Aoc/i-
OXeHb YKPaIHCbKUX y4eHUX W000 3a2a/lbHUX
acriekmig npocheciliHoi nid2omosku ¢binonoeis
Y 3aknadax suwoi ocsimu Benukoi Bpumatii.
O6rpyHmMoBaHo rpoyecu hopMyBaHHsl, pO3BU-
MKy ma KOHUenmyasbHi 3acadu aHa/licbKux

MOBHUX cmydili B8 yHiBepcumemax Besukoi

Bpumarii, Oxapakmepu3o8aHO Halbinb Bax-
J1UBi KOMIIOHEHMU OCBIMHLO20 cmaHdapmy 07151
crieyiasibHocmi - «AHesilickka Mosa».  OKpec-
JIEHO BIOMOBIOHI pekomMeHoauii ujodo BOOCKO-

Ha/leHHs1 HauioHa/IbHOI cucmemu  npoghecitiHoi
ni020moBKu ¢hisiosoaig Ha 0CHOBI IHHOBaYtiHO20
docsidy Besukoi bpumarii.

KntouoBi cnoBa: cpinionoe, npogpecitina mio-
2omoska, ocsimHili cmaHoapm 07151 crieyia/s-
Hocmi, BuMoau, rnedazoaidHa rpaxkmuka, 0ocsio
Benukoi Bpumarii.

B cmambe  paccMompeHbl  OmOe/ibHble
acrnekmsl  NpogheccuoHasIbHol  M0020MOBKU
6yOyuwjux ghusio/10208 Ha rMpumepe UHHOBaYU-
OHHO20 onbima BesukobpumaHuu. O606WeHsb!
pe3y/ibmamel uccredosaHull YKPaUHCKUX yde-
HbIX MO 06WUM acriekmam npogheccUoHasIbHOU
10020MOoBKU  (hU/I0/I0208 B BbICWIUX YHEOHBIX
3asedeHusix BenukobpumaHuu. OB6OCHOBaHbI
npoyeccsbl (hopMUPOBAHUSI, Pa3BUMUS U KOH-
yenmyasibHble  OCHOBbI  crieyuasbHoCmu
«AHenulickull s3bIk» 8 yHUBepcumemax Besu-
Ko6pumaHuu. Oxapakmepu3osaHsbl Haubosiee
BaXHbIe  KOMIMOHEHMbI  06pa3oBamesibHo20
cmaHOapma 07151 creyuasibHocmu  «AHz/1ul-
ckull 53blk».  OripedesieHbl  coomsemcmsyio-
wue pekomeHoayuu o cosepuIeHCMBOBaHUI0
HayuoHa/IbHoU cucmeMb! MpogheccuoHasIbHOU
10020MOBKU ¢hUI0/10208 Ha OCHOBE UHHOBAUU-
OHHO20 Orbima BeaukobpumaHuu.

KnioueBble cnoBa: ¢busiosioe, npogheccuo-
HaslbHasi  110020moska,  06pasosame/ibHbIl
cmaHdapm 0719 creyua/ibHocmu, mpebosaHusl,
nedazoauyeckas rnpakmuka, orbsim Besukobpu-
maHuu.

Problem statement. The prominent trend in the
development of modern society is the integration
of education systems into a single European and
global educational space. On the one hand, this
results in the unification of national education stand-
ards, the diversification of educational models, and
on the other hand, one can observe the efforts of
each nation to preserve their historical educational
traditions, enriching their innovative experience
with that of other countries. Studying the experi-
ence in organizing professional training of language
teachers in well-developed countries creates new
opportunities for improving the system of continuing
teacher education in Ukraine under the conditions
of its adaptation to the requirements of the Euro-
pean educational space. Therefore, of significant
scientific interest are advanced achievements of the
countries, which demonstrate a high level of lan-
guage teachers’ professional training in accordance
with global standards; promote historical traditions
of education, which contributes to their leading role
in science and education at the regional and global
levels; enhance considerable experience in profes-
sional training of language teachers under the new
sociocultural conditions.
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So, this study will focus on individual aspects in
professional training of language teachers in the UK
in order to outline its positive aspects, which can be
efficiently implemented into the national system of
teacher training, in particular professional training of
language teachers.

Overview of recent researches and publica-
tions. The problem of teacher training in the UK has
been studied by many Ukrainian scholars. Thus, its
different aspects are covered, namely, N. Ascheny-
iuk (2005) has explored standardization of teacher
training in England and Wales; V. Bazurina (2006)
has justified professional training of foreign language
teachers at higher education institutions in the UK;
T. Harbuza (2015) has clarified professional training
of future foreign language teachers in the system
of distance learning at the universities in the UK;
Yu. Kishenko (2000) has studied the process of devel-
oping teachers’ professional mastery in the system of
teacher education in England and Wales; O. Komo-
chkova (2018) has characterized professional train-
ing of linguists at the universities in the UK; O. Pal-
ekha (2016) has specified the organization of future
language teachers’ independent learning in the UK;
A. Sokolova (2007) has investigated professional
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training of teachers in the system of teacher educa-
tion in England and Scotland; I. Zadorozhna (2002)
has revealed the peculiarities of English language
teachers’ methodical training in the UK et al.

Unrevealed aspects of the problem under
study. Despite the abundance of researches on the
problem under study in general, they still cannot
reveal all the aspects of it, in particular in professional
training of future language teachers in the UK. One
should also take into account the time range of the
conducted explorations, since many of them took
place a decade ago. We do not assume to exhaust
all the aspects of the problem in the current study.
Nevertheless, we will attempt to disclose individual
and important aspects in professional training of
future language teachers, in particular English lan-
guage teachers, in the UK based on the requirements
of the prominent legal documents, in particular Sub-
ject Benchmark Statements designed by the Quality
Assurance Agency for Higher Education (QAA).

So, the research aims to analyze individual
aspects in professional training of language teachers
in the UK experience and outline positive aspects that
can be efficiently implemented into professional train-
ing of language teachers in Ukraine.

Results. V. Bazurina indicates that the European
integration processes have significantly influenced
the process of teacher training in the UK. The scholar
states that the process of reforming school educa-
tion has resulted in improving the content, forms and
methods of foreign language teachers’ professional
training [2].

As evidenced by the analytical materials on for-
eign experience of teachers’ professional train-
ing (2017), in the UK in the early 21st century, the
law-making process has focused on increasing social
status, improving working conditions of teachers and
modernizing teacher training, as reflected in the Gov-
ernment’s Green Book “Teachers: Meeting the Chal-
lenge of Change” (1998); “Learning and Teaching:
a Strategy for Professional Development” (2001);
“The National Agreement on Pay and Conditions of
Service” (2001); The Schools White Paper: Higher
Standards, Better Schools for All (2006), “Your Child,
Your Schools, Our Future: Building a 21st Century
Schools System” (2009), “The Importance of Teach-
ing: the Schools White Paper (2010), etc. These
documents include the provisions on “improving the
quality of teaching and learning by establishing the
reliable criteria for evaluating professional activities
and professional development of teachers”, “increas-
ing the status of various categories of teachers to the
highest level of public recognition in order to ensure
the most favourable conditions for meeting the main
objective — to reveal powerful potential of each child”,
“identifying new ways of teachers’ professional and
personal development”, “encouraging each teacher,
each school to work with lawmakers on the education

transformation, the creative energy liberation, profes-
sional talent development”, etc. [1, p. 12].

It must be noted that the QAA in the UK has devel-
oped Subject Benchmark Statements, which are part
of the UK Quality Code for Higher Education and
include the expectations that higher education insti-
tutions are required to meet. The Subject Benchmark
Statement for English was initially published in 2000,
then reviewed and revised in 2007. The third edition
was issued in February 2015.

Interestingly, the study of English Language, like
the study of English Literature, has developed only
relatively recently at university level in the UK. Until
the very end of the 19th century, there was no such
subject as “English” in universities, and students who
wanted to study the language and literature of a cul-
ture took “Classics” — the language and literature of
Ancient Greece and Rome, civilizations that were
much admired and imitated throughout the Western
world. Early attitudes to what was deemed “respect-
able” within the area of English study can be seen in
a pamphlet produced in 1887 by Henry Nettleships,
an Oxford University Professor of Classics. This pam-
phlet, entitled “The Study of Modern European Lan-
guages and Literatures at the University of Oxford”,
rejected the study of English Literature as in any way
comparable to classics, but saw philology — the study
of the history of language — as just about acceptable.
However, philology, as conceived then, was not about
the real language of contemporary English speakers
or about any aspects of social history (such as lan-
guage for new inventions or new experiences). It was
described as a “science”, looking at the history of
specific language features [6; 7; 8; 9]. The term “phi-
lology” is rather rarely used in modern British scien-
tific discourse, since nowadays it mostly relates to the
study of ancient and medieval texts. Instead, in the
UK, the term “language studies” is used, that implies
studying language and literature combined [4, p. 36].

English as a core academic subject involves stud-
ying the structure, history and usage of English, crit-
ical analysis of literature written in English, creative
writing, past and present cultures, etc. English liter-
ature, English language and creative writing studied
separately or combined are the main three areas of
the subject. English language implies studying spo-
ken, written and multimodal communication, their
historical development, distinctive levels of analysis
(e. g. phonology, grammar, vocabulary). English lit-
erature includes interpreting and analyzing literary
texts, as well as studying history and theory of litera-
ture. Creative writing involves practical writing, stud-
ying literary and cultural contexts of writing, exploring
the relationships writing can generate between writer,
publisher, text and audience.

According to the Subject Benchmark Statement
for English, the English degree aims to: 1) enhance
enthusiasm for the subject and appreciation of its past
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and continuing social, cultural, political and economic
importance; 2) provide an intellectually stimulating
experience of learning and studying; 3) promote the
understanding of verbal creativity and aesthetic fea-
tures of literary and non-literary texts; 4) help students
to recognize and utilize the expressive resources of
language; 5) encourage students to reflect critically
upon the acts of reading and writing and on the his-
tory of textual production and reception; 6) foster
wide and varied reading through a broad and diverse
curriculum; 7) provide a basis for further study in Eng-
lish or related subjects and for the teaching of English
at all levels; 8) develop a range of subject-specific
and generic skills of value in graduate employment,
including high-order critical, analytic and research
skills and advanced competence in oral and written
communication [10].

Professional training of English language teach-
ers is mainly conducted at universities. However,
more than 50% of their study time future specialists
spend in the schools with which partnership agree-
ments have been concluded. The leading ways of
English language teachers’ professional training are:
1) three or four years of study at a college within the
Bachelor of Education degree; 2) a one-year uni-
versity-based training programme (PGCE) based
on a three-year university-based baccalaureate
(e. g, a bachelor’s degree in natural sciences, etc.);
3) a school-based teacher education consortium,
which implies that professional training of English
language teachers (theoretical, practical) should be
conducted at school (lecturers attend schools and
conduct their courses); 4) a fast-track graduate entry,
which functions as an alternative programme, ena-
bling university graduates who wish to work as Eng-
lish language teachers to undergo practical training at
schools and obtain a teacher qualification; 5) flexible
postgraduate courses, which take into account the indi-
vidual needs of every student. Importantly, all future
English language teachers must undergo teaching
placement [1].

As a result, English programs are characterized
by different variations. Indeed, some programs com-
bine English literature, language and creative writing,
whereas others may focus on only one or two of these
fields. The knowledge and practices of other subjects
can be incorporated into the intellectual range and
diversity of approaches to English programs. In addi-
tion, English is often studied as part of joint honours
or combined degree programs.

It must be noted that English programs in the UK
meet the challenges of integration and globalization
processes, since future English language teachers
have the opportunity to study all types and varieties
of English (national, regional, social, historical and
contemporary forms). Also they learn how to charac-
terize and justify the structure, functions and these
varieties, as well as reveal the influence of historical,
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social, geographical, cultural, political, stylistic and
other contextual factors. It is required that future Eng-
lish language teachers master the core sub-areas
of the subject, namely, phonetics, semantics, socio-
linguistics, dialectology, as well as descriptive, criti-
cal, theoretical, corpus-based, forensic or cognitive
approaches to exploring the language. In addition,
future specialists learn to analyze qualitatively and
guantitatively a wide range of texts (from everyday
casual spoken communication to highly stylized for-
mal and/or literary written discourse).

O. Palekha states that the main tasks of inde-
pendent extracurricular activities at higher educa-
tion institutions in the UK are aimed at achieving an
appropriate level of competency in foreign language
communication; mastering general and special
knowledge, skills and abilities; teaching students how
to organize and effectively plan independent learn-
ing; enhancing autonomy, flexibility and adaptability
of students’ thinking, motivation towards independ-
ent learning, adequate self-reflection on independ-
ent learning; training future language teachers to
engage in effective lifelong learning upon graduation
[5, pp. 55-56].

T. Harbuza indicates that the model of future for-
eign language teachers’ professional training in the
system of distance learning in the UK contains the fol-
lowing structural and functional components: external
and internal sociopedagogical conditions for develop-
ing distance learning that affect other components of
the model — the target component (social demand,
goals), the content component (legal, educational,
methodological and technological support, evalua-
tion/assessment), the pedagogical organization com-
ponent (the credit and module system for obtaining
a degree, the structure of foreign language teachers’
professional training at the International Teacher and
Training Center (ITTC), the ways of obtaining the
Postgraduate Certificate in Education (PGCE), differ-
ent forms of the education process organization) and
the results component. They are interconnected and
create a unified model aimed at developing profes-
sional competency of future foreign language teach-
ers [3, p. 144].

As evidenced by the Subject Benchmark State-
ment for English, future English language teachers
should acquire subject knowledge, skills specific to
English, generic and graduate skills. Within this study,
we will focus on the most relevant aspects. Thus,
subject knowledge involves the following: 1) literature
and/or language from different periods; 2) the breadth
of literatures in English; 3) regional and global vari-
eties of the English language; 4) the history, struc-
ture, levels and discourse functions of the English
language; 5) how culture, language, technology, and
economics affect how, where and by whom texts are
produced and received; 6) critical, theoretical, linguis-
tic and stylistic concepts and terminology, etc. [10].
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Skills specific to English encompass the following
abilities of English language teachers: 1) the ability
to read closely and critically; 2) the ability to analyze
texts and discourses and respond to the affective
power of language, using appropriate approaches
and terminology; 3) the ability to develop independ-
ent and imaginative interpretations of literary, critical,
linguistic or creative material; 4) the ability to write
clearly, accurately and effectively, etc. [10].

Generic and graduate skills imply that English
graduates are effective researchers, good com-
municators, active learners and should be able to:
1) respond creatively and imaginatively to research
tasks; 2) initiate projects of their own; 3) test, inter-
pret and analyze information and evidence inde-
pendently and critically, producing from that analysis
cogent arguments and decisive judgements; 4) plan,
organize and report to deadline; 5) develop working
relationships with others in teams, especially through
constructive dialogue; 6) be sensitive to cultural con-
texts when working with others; 7) adapt to different
demands and tasks; 8) evaluate and reflect on their
own practices and assumptions; 9) initiate and take
responsibility for their own work [10].

It must be noted that the Subject Benchmark State-
ment for English also contains benchmark stand-
ards, which include threshold standard (the minimum
requirement, which the graduates of a bachelor’s
degree with honours should obtain), typical stand-
ard (the level of attainment, which the typical student
should obtain) and excellent standard. Thus, we will
consider only their main relevant requirements.

According to threshold standard, English language
teachers who have obtained a bachelor's degree with
honours should demonstrate 1) knowledge of the
subject as defined by the breadth of the curriculum;
2) understanding of how critical, analytical and crea-
tive approaches produce knowledge; 3) effective com-
munication skills; 4) the ability to conduct independent
research and organize relevant information to formu-
late an appropriate written argument or response [10].

According to typical standard, English language
teachers should be able to: 1) demonstrate a wide
knowledge of the subject as defined in the curriculum;
2) deploy a conceptual grasp of its central concerns;
3) interpret and articulate ideas and values as repre-
sented in the subject of English; 4) exhibit an effective
command of written English together with a wide-rang-
ing and accurate vocabulary; 5) display confident tex-
tual analysis and fluent critical argument, attending
to language, structure and form and the role of the
reader in the process of communication and interpre-
tation; 6) use independent and self-reflective critical
judgement; 7) conduct independent research through
self-formulated questions and tasks and organize rel-
evant information to establish an appropriate written
argument or response and achieve scholarly stand-
ards of presentation [10].

In reference to excellent standard, English lan-
guage teachers should be able to: 1) demonstrate a
higher level of knowledge, skills and abilities defined
by the curriculum; 2) show evidence of extensive inde-
pendent reading, originality of thought and expres-
sion, and in-depth understanding. In addition, excel-
lent standard displays the specialists’ wide-ranging
knowledge of the subject and their ability to apply it
effectively, demonstrating exceptional critical insight,
analytic rigour and creativity [10].

The knowledge of graduates from teacher edu-
cation institutions in the UK is also determined by a
system of requirements, namely, understanding the
goals of teaching and learning in accordance with age
characteristics of pupils; applying relevant teaching
methods taking into account the intellectual potential
of pupils; discovering both gifted and average pupils;
preparing for the national testing.

Based on the Subject Benchmark Statement for
English, it has been found that teaching and learn-
ing methods can be drawn from among the following:
lectures, seminars, workshops, tutorials, personal
supervision, structured online activity, sessions out-
side the classroom (e. g. performances, field trips),
collaborative and independent study, extensive
written analysis, direct instruction, active question-
ing and debate with peers and tutors, peer critique
and feedback, models of relevant skills in action.
Among assessment techniques the most common
are essays, examinations (including unseen, pre-re-
leased and “take-away” examinations), independent
research projects and dissertation requiring scholarly
and empirical research, oral and interactive activity
(formal presentations, seminar performance, online
discussion, dramatic performance), external place-
ment, work-based learning reports, tasks aimed at
developing specific skills (digital literacies, biographi-
cal exercises, editing tasks), portfolios of creative and
critical writing (fiction, drama, poetry, reflective jour-
nals, essay plans, annotated bibliographies, critical
reviews, electronic materials (websites, blogs)) [10].

Teaching placement (25% of total study time) is
an obligatory element of teacher education in the UK.
The British system of teacher training is character-
ized by two forms of school-based practice, namely,
traditional (long-term college-based practical training)
and serial (short-term university-based practical train-
ing, which can last half a day, a day, a week). Teach-
ing placement includes attending a school in order to
study the peculiarities of the education process, con-
sidering and analyzing demonstrative lessons, micro-
teaching, self-study activities, etc. During teaching
placement, future English language teachers focus
on mastering the methods of planning, organizing and
managing the education process, as well as self-re-
alization techniques. Teaching placement enhances
their readiness to acquire advanced teaching experi-
ence [1, pp. 17-18].
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Conclusions. So, the study on individual aspects
in professional training of language teachers in the UK
has allowed drawing relevant conclusions. First of all,
despite the abundance of relevant scientific findings
on the problem under study in general, it is still imper-
ative to consider its particular aspects, which was the
aim of our research. It has been found that the UK'’s
government regularly updates legal framework so that
teacher training, in particular professional training of
language teachers, may meet the requirements of
the present, the challenges of globalization and inte-
gration processes, the demands of the modern labor
market. It has been specified that the conceptual
framework of English studies has been formulated
and developed rather recently. Still, the British com-
munity has managed to promote English studies to a
global and prominent level and make them interesting
for applicants. It has been stated that the QAA has
developed Subject Benchmark Statement for English,
which includes learning outcomes future English lan-
guage teachers must reach. It has been specified that
English as a core academic subject involves studying
English literature, English language and creative writ-
ing. It has been clarified that this Benchmark State-
ment provides for subject knowledge, skills specific
to English, generic and graduate skills which future
English language teachers should acquire during pro-
fessional training. Importantly, the document outlines
benchmark standards, which include threshold stand-
ard, typical standard and excellent standard.

Based on the mentioned above, we can confi-
dently conclude that innovative experience of the UK'’s
education system consists in profound elaboration of
future specialists’ professional competency, since the
level-based system of benchmark standards allows
them to master the knowledge and skills appropriate
for their level, individual needs and personal profes-
sional and scientific interests. Simultaneously, they
are encouraged and motivated to strive for profes-
sional excellence that is also a factor in enhancing
their professional qualification. In addition, providing
English language students with the opportunity to
choose the mode of teaching placement, which is
mostly appropriate to them, is rather innovative.

Therefore, the recommendations for enhancing
professional training of language teachers in Ukraine
are the following: 1) widening the conceptual frame-
work of foreign language studies (English, French,
German, ltalian, etc.) taking into account the scope
of these subjects approved by the European com-
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munity, as well as preserving the national traditions,
which turned out to be the most effective; 2) elabo-
rating legal framework for professional training of
language teachers in Ukraine taking into account the
requirements of the modern labour market and allow-
ing future specialists to reach the level of qualification,
which is most appropriate to their capability, interests
and needs; 3) promoting the establishment of agree-
ments between higher education institutions and
schools so that future language teachers may acquire
relevant professional teaching experience, efficiently
engage in independent learning and lifelong learning,
as well as ensuring the relevant of practical teaching
experience.

Rather perspective we consider further studies on
practical aspects in professional training of language
teachers in the UK on the example of higher educa-
tion institutions, which provide such a kind of training.
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