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This article aims at presenting insights regarding
the peculiar role of English for Specific Purposes
in the system of English Language Teaching.
Attempts to define area of English for Specific
Purposes in language teaching, as well as its
typical features, sub-branches have been high-
lighted. The paper focuses on the significance
of general distinction between General English
and English for Specific Purposes. Moreover, the
basic types of English for Specific Purposes are
examined. This paper is also intended to offer
a review of the literature on English for Specific
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Cmammio  MpucssiHeHo  MPedcmas/ieHHo
BUK/IOYHOI porii aHenitickkol MoBU 3a npoghe-
CilIHUM cripsiMyBaHHsIM y cucmemi BUK/1adaHHs1
aHeiticbKoi Mosu. BudineHo cripobu okpecaumu
cahepy aHeniticbkol MoBU 3a rpoghecitiHumM cripsi-
MyBaHHSIM Y BUBYEHHI MOBU, & MaKOX Murosux
ocobsugocmell, nidzanysell. Y pobomi akyeH-
MmyembCsl yBaza Ha 3a2a/lbHOMy PO3MEXYBaHHI
MK 382a/1bHOK0 aH2/IUICbKO ma aH2/liticbKoo
MOBOH 3a npogheciliHum cripsimyBaHHsIM. Kpim
moao, po32/1s10arombCsi OCHOBHI Munu aHa/it-
CbKOI' MOBU 3@ MPOGYECItIHUM  CrIPSIMYBaHHSIM.

Y pobomi 3po6rieHo 02/1510 limepamypu Wooo
aHe/iticbKoi MoBU 3a MPOheCitiHUM CripsiMyBaH-
HSIM.

KntouoBi cnoBa: aHesilickka Mosa 3a npogpe-
CillHUM CrpsiMyBaHHsIM, 3a2asibHa aHe/ilicbka,
aHenitickka mosa 07151 akademiuHux yinel, aHa-
/i3 ompe6, abco/momHi ma 3MiHHI xapakme-
pucmuku.

Cmames rnocsswjeHa npedcmag/ieHuro UCK/Io-
qyume/ibHoU Po/iu aHe/ulickoeo si3bika Mo rpo-
chbeccuoHasIbHOMY — Harpag/ieHulo 8 cucmeme
rperodasaHusi aH2AUlicKo20 s3blka. BbloesieHb!
MOMbIMKU 04ePMUMb Chepy aHa/1ulicKo20 si3bika
110 MPOCHECCUOHA/TILHOMY HaNPAag/IEHUIo 8 U3yYe-
HUU A3bIKa, & makxe muru4HbIX ocobeHHocmel,
rodompacsiell. B pabome akyeHmupyemcsi 8HU-
MaHue Ha 06ueM pasapaHuyeHuU Mexdy 0bLumM
aHe/utickum U aH2/utickum si3bIKOM 110 rpoghec-
CUOHa/IbHOMY Harpas/eHuro. Kpome moeo, pac-
CMampuBsaromcsi OCHOBHbIE MUIrbI @He/IULICKO20
Ai3blKa 110 NPOGHECCUOHA/TLHOMY HAIPARTEHUIO.
B pabome markxe coesiaH 0630p /umepamypbl
OmMHOCUMe/IbHO aH2/1uliCKO20 si3bIKa 10 rpoghec-
CUOHa/IbHOMY Harpags/IeHuUro.

KnioueBble cnoBa: aHeaulickull  5i3bIK 10
MpOGheccuoHa/IbHOMY — Harpas/ieHuto,  0bujul
aHe/utickull, aHanutickuli si3bIK 07151 akademuye-
cKux yeneti, aHanus nompebHocmed, abcosnom-
Hble U nepeMeHHbIe XapaKmepucmuku.

General statement of the problem and its
connection with important scientific or practical
aims. The pervasive use of the English language as
a universal method for communication is in steady
development. This reality is reflected in various
fields and in different areas where English is con-
sidered as a working device. Keeping in mind the
end goal to achieve set objectives, English courses
are presented at all the levels of the educational
system and especially at the university through
English for Specific Purposes (ESP). The last is the
common and well established instructing procedure
that the language teachers really use to accomplish
the particular learners’ needs, and meet the social
necessity.

Since the 1960s ESP has turned out to be a stand-
out amongst the most dynamic branches of Applied
Linguistics in general and of Teaching English as a
Foreign Language (TEFL) specifically. Among the
reasons that could clarify its essentialness and its
extension is, as previously stated, the development
of English as a world dialect, thus the need to adapt
to the different teaching situations and needs that
such a position realizes. Such need infers a compre-
hension of its advancement, types and the distinctive
educating ideas of ESP.
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Analysis of recent studies and publications.
In the scientific and methodical literature, foreign
language is disclosed as a subject in the system of
higher professional education by authors from dif-
ferent positions. Thus, the problems of teaching
a foreign language in a professional direction are
covered in publications by N. Halskova, A. Waters,
T. Hutchinson, P. Obraztsov, O. lvanova, O. Petrash-
chuk, O. Sereda, and others. Problems of teaching
a foreign language in higher education as a means
of communication were studied by I. Bim, M. Gez,
I. Zimnya; problems of formation of communicative
skills by means of a foreign language — V. Kuzovley,
V. Kostomarov, A. Leontiev; the formation of a profes-
sional orientation — L. Gegeczgory, N. Gez, M. Davy-
dova, R. Millurd.

Today, according to leading Ukrainian scientists
(V. Andrushchenko, P. Bekh, I. Zyazyun, V. Kremen,
G. Onkovych, V. Redko, etc.), the quality of higher
education depends to a large extent on what the
level of foreign languages is among university grad-
uates. Nowadays, more and more attention is paid to
the aspects of learning a foreign language as a lan-
guage of professional communication. So, the prob-
lems of teaching a foreign language for professional
orientation are highlighted (ESP) in publications by



m TEOPIA TA METOAMKA HABYAHHS (3 TAJTY3EN 3HAHb)

O. Polyakov, N. Galskova, A. Waters, T. Hutchin-
son, O. Bykonya, V. Borschovetska, A. Gordeeva,
T. Korzh, G. Grynyuk, T. Kameneva, L. Lichko,
Yu. Manko, I. Melnyk, N. Odegova, O. Petrashchuk,
O. Sereda, V. Sokolov and others.

Singling out of previously unsolved parts of
the general problem. ESP is not a separate move-
ment concerned only with the “special” and “restricted”
language of particular fields. It is an attempt to draw
together some of the many lines of growth and to put
them in a wider language teaching perspective. ESP
is ultimately only significant if it is seen as developing
from and contributing to, the language teaching and
learning profession as a whole. In fact, it was actu-
ally necessary in the early stages of development
for those types of language teaching which could be
termed “Specific Purpose” to forge their own terms
reference, and to be identified as a new and promis-
ing movement. It is of incredible significance to begin
with the fundamental definitions expressed by the lin-
guists concerning ESP as a branch of English Lan-
guage Teaching. But even nowadays, it is hard for
language specialists to clearly define the area of ESP
because it is such a vast field of teaching. That in
turn causes problems in understanding the goals and
objectives of study process. Notwithstanding, ESP is
seen contrastingly by the researchers in terms of its
qualities and usefulness.

Taking everything into consideration, the aim of
the article is to attempt to define area of ESP within
the frame of Branches of English Language teaching
and to identify its main characteristic features, sub-
branches form different points of view.

Main body of research. Clear varieties in the
interpretation of ESP definitions can be observed:
‘Some people described ESP as simply being the
teaching of English for any purpose that could be
specified. Others, however, were more precise
describing it as the teaching of English used in aca-
demic studies or the teaching of English for voca-
tional or professional purposes [1, p. 9-10]. ESP is
generally used to refer to the teaching of English for
a clearly utilitarian purpose [5, p. 2]. In other words,
English ought to be taught to obtain particular lan-
guage skills using real situations, in a way that ena-
bles them to employ English in their future occupa-
tion, or to evaluate English discourse identified with
their area of speciality.

On average, students study English ‘not because
they are interested in the English Language or Eng-
lish culture as such, but because they need English
for study or work purposes’ [7, p. 2]. In ESP, lan-
guage is learnt not for its own sake or for the sake of
gaining a general education, but to smooth the path
to entry or greater linguistic efficiency in academic,
professional or workplace environments’ [2, p. 18].
This indicates the part of ESP is to help students to
develop the required capacities so as to use them in

a particular field of request, occupation, or working
environment.

P. Strevens identified ESP as having absolute
and variable characteristics. Absolute characteristics:
regard ESP teaching as designed to meet specified
needs of the learner; related in content (i. e. in its
themes and topics) to particular disciplines, occupa-
tions and activities; centred on the language appro-
priate to those activities in syntax, lexis, discourse,
semantics, etc., and analysis of this discourse; in
contrast with General English (GE) [8, p. 12]. Variable
characteristics: ESP may be, but is not necessarily
restricted as to the language skills to be learned (e.
g. reading only); not taught according to any pre-or-
dained methodology [8, p. 13].

T. Dudley-Evans and St. John offered modified
definition. Absolute ccharacteristics: ESP is defined
to meet specific needs of the learner; makes use
of the underlying methodology and activities of
the discipline it serves; is centred on the language
(grammar, lexis, and register), skills, discourse
and genres appropriate to these activities. Variable
Characteristics: ESP may be related to or designed
for specific disciplines; may use, in specific teach-
ing situations, a different methodology from that of
general English; is likely to be designed for adult
learners, either at a tertiary level institution or in a
professional work situation. It could, however, be
for learners at secondary school level; is generally
designed for intermediate or advanced students;
most ESP courses assume some basic knowledge
of the language system, but it can be used with
beginners [4, p. 4].

The definition Dudley-Evans offers is plainly
impacted by that of Strevens, despite the fact that he
has enhanced it considerably by evacuating irrefuta-
bly the absolute characteristic that ESP is “in contrast
with General English”, also changed and expanded
the quantity of variable attributes. The division of ESP
into absolute and variable characteristics, in particu-
lar, is extremely useful in settling contentions about
what is and isn’t ESP. From the definition, we can see
that ESP can but is not necessarily concerned with a
specific discipline, nor does it have to be pointed at a
particular age group or ability range.

Clearly, the absolute characteristics are particu-
lar to ESP in light of the fact that learners’ needs
are of focal significance when planning language
activities. Concerning the variable highlights, ESP
courses can be intended for a particular group uti-
lizing the definite teaching system; nevertheless,
all learners’ categories and disciplines can be con-
cerned with ESP. Thus ESP ought to be seen just as
an “approach” to instructing, or what T. Dudley-Ev-
ans and St. John represent as an “attitude of mind”.
Also, T. Hutchinson and A. Waters expressed that
“ESP should properly be seen not as any particular
language product but as an approach to language
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teaching in which all decisions as to content and
method are based on the learner’s reason for learn-
ing” [5, p. 19]. ESP guiding principle is “Tell me what
you need English for, and | will tell you the English
that you need” [5, p. 20].

If we look at the English language Teaching Tree
(Figure 1) below, it could be seen that ESP is closely
interrelated with other branches and sub-branches. It
is one of the footings of English language Teaching in
general, contrasting to GE.

According to the chart, English language Teaching
(ELT) is the general name for everything that teach-
ers of English as a Foreign language (EFL) and Eng-
lish as a Second Language (ESL) teach.

General English (GE) — this is by far the most pop-
ular branch of ELT. The central assumption is that
all learners of English can benefit from learning the
same core language, including a standard grammar
syllabus, everyday vocabulary and the skills of read-
ing, writing, listening and speaking.

Business English (BE) — this term describes
courses that are of interest to a large range of work-
ing professionals, and university students preparing
for work. It includes generic skills such as English for
meetings, presentations and business writing. Com-
mon topics include the basics of finance, marketing
and management, which should be useful (or at least
not totally irrelevant) to all business people.

English for Specific Purposes (ESP) - this
involves training learners in the particular skills and
language they need in order to function in a particu-
lar set of professional situations in English, learners
are grouped according to their needs (not just their
language level), and the trainer tries to tailor each
course to the learners’ particular needs.

English for Academic Purposes (EAP) —this involves
training learners to function effectively in English at col-
lege or university. It may include general study skills

(e. g. how to make notes, how to write an academic
paper) as well as subject-specific language (e. g. Eng-
lish for Media Studies, English for Chemistry).

Vocational Education (VocEd) — this is a branch of
education (not branch of ELT) where learners learn
the skills needed for a particular job or vocation. It
may include training in practical language skills,
where there are relevant to the learners’ vocational
needs.

English for Specific Academic Purposes (ESAP) —
this is a crossover between ESP and EAP. It focuses
on subject-specific language and skills for university
students (e. g. English for Media Studies, English for
Chemistry.). This includes specialist terminology and
the conventions for writing particular documents. It is
usually contrasted with EGAP.

English for General Academic Purposes (EGAP) —
this focuses on the generic skills (e. g. how to make
notes, how to write an academic paper) and language
(e. g. sophisticated academic vocabulary and gram-
mar) needed by all university and college students.

English for Workplace (EWP) — these courses
are for professional who are already working in their
chosen fields, and who need English to perform more
effectively at work, e. g. writing business letters,
making business phone calls, reading professional
reports, giving a business presentation, etc. Another
name for this type of course is EOP (English for Occu-
pational Purposes).

Contentand language Integrated Learning (CLIL) —
this is an approach, mainly for younger learners in
schools, where school subjects are taught (partly or
wholly) in English. The principle is that learners learn
English almost as a by-product of learning another
school subject.

Content-Based Instruction (CBI) — this is an
approach to teaching English through relevant, inter-
esting and motivating subject-specific content. It is

VocEd ELT Other academic
content
GE BE ESP EAP
(at V]:;c\gﬂonal — EWP ESAP EGAP CBI CLIL
college) (at work) (at university) (at university (at university (at school)

Fig. 1. Branches of English Language Teaching (Tree of ELT)
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manly used to help non- native speakers studying at
English-speaking universities to keep up with their
native-speaker classmates. The focus is on the con-
tent, not the language.

English for Vocational Purposes (EVP) — this
involves teaching English to young adults in voca-
tional colleges and similar establishments. The focus
is on the practical language they will need in their
future careers. It is very similar in content to EWP.

As oppose to the present classification, David
Carter identifies three types of ESP [3, p. 132]:

1. English as a restricted language. The lan-
guage used by waiters or air traffic controllers are
cases of English as a restricted language. R. Mackay
and A. Mountford unmistakably represent the con-
trast between restricted language and language with
this statement: “<...> the language of international
air-traffic control could be regarded as “special”, in
the sense that the repertoire required by the con-
troller is strictly limited and can be accurately deter-
mined situationally, as might be the linguistic needs
of a dining-room waiter or air-hostess. However,
such restricted repertoires are not languages, just
as a tourist phrase book is not grammar. Knowing a
“restricted language” would not allow the speaker to
communicate effectively in novel situation or in con-
texts outside the vocational environment” [6, p. 4-5].

2. English for Academic and Occupational Pur-
poses. The second type of ESP identified by D. Carter
is English for Academic and Occupational Purposes.
In the Hutchinson & Waters’ “Tree of ELT”, ESP is
broken down into three branches:

a) English for Science and Technology (EST);

b) English for Business and Economics (EBE);

c) English for Social Studies (ESS).

Each type is connected with a particular field of
scientific knowledge as business, technology, and
economy or the social fields all in all; with its vari-
ous and large amount of human sciences studies.
Additionally, each of these is divided into further sub-
branches: English for Academic Purposes (EAP) and
English for Occupational Purposes (EOP). An exam-
ple of EOP for the ESS branch is “English for Psy-
chology” whereas an example of EAP for the ESS
branch is “English for Teaching”. Yet Hutchinson and
Waters’ classification of EAP and EOP is somewhat
misty; that is why further clarification is needed in
order to distinguish between them.

T. Hutchinson and A. Waters note that there is
not a clear-cut distinction between EAP and EOP:
“<...> people can work and study simultaneously; it
is also likely that in many cases the language learnt
for immediate use in a study environment will be used
later when the student takes up, or returns to, a job”
[5, p. 16]. However, the distinction can be made in the
sphere of convenience. English for Occupational Pur-
poses (EOP) prepares individuals to perform on the
job, using English for communication. This kind by no

means would be valuable for the preparation of legal
counsellors for instance and administrative managers
aiming at reaching a proficiency level. From another
point of view, English for Academic Purposes (EAP)
is applied to common centre elements also known
as “study skills”. They fundamentally comprise writ-
ing academic texts, taking notes and observations,
tuning in to formal academic discourses and making
presentations.

Apparently, this explains Carter’s justification for
categorizing EAP and EOP under the same type of
ESP. It gives the idea that D. Carter is implying the
final aim for both EAP and EOP are one in the same:
employment. However, in spite of the final aim being
identical, the methods taken to accomplish the end is
altogether different indeed. It is contended that EAP
and EOP are diverse as far as focus on notions of
cognitive academic proficiency versus basic interper-
sonal skills.

3. English with specific topics. The third type of
ESP identified by D. Carter is English with specific
topics [3, p. 135]. He notes that it is only here where
stress shifts from reason to topic. This type of ESP
is uniquely concerned with anticipated future English
needs of, for example, researchers requiring English
for postgraduate reading studies, attending confer-
ences or working abroad. But this is not a separate
type of ESP. Rather it is an integral component of ESP
courses or programs which centre on situational lan-
guage. This situational language has been resolved
in view of the understanding needs analysis’ findings
of authentic language used in target workplace set-
tings.

Conclusions and prospects for further research.
Thus, as we can see, the introduction of English for
Specific Purposes is considered as the immediate
aftereffect of the world development. In spite of the
fact that the theory of ESP differentiates away from
the regardless in ELT, it has generally come along
with needs analysis and preparing students to set up
successful communicative ground in the tasks related
to their branch of study or work. Nevertheless, the
teaching of ESP has been a separate activity within
ELT. Clearly, teaching English for General Purposes
and teaching English for Specific Purposes have
some common features since both of them convey
important contemplations in linguistic improvements,
teaching strategies and methods. Nonetheless, what
truly separates ESP educators from their colleagues
teaching General English is the need to think about
the necessities of different fields of specialty and the
inspiration to adjust these prerequisites into the lan-
guage classroom. The main distinguishing feature
of its own methodological base as well as its own
research from various disciplines including applied
linguistics. Finally, the learners’ needs-related knowl-
edge and the need for teaching that specific knowl-
edge are what frame the nature of ESP.
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