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The features of the case-study method application
in teaching of foreign language are considered
in the article. The author shows the nature of the
case-study method, proposes the classification of
cases for foreign language learning, defines the
ways of case presenting (as video, audio or verbal
material), formulates the criteria of efficient case
consideration, describes the features of in-classes
and out-classes training, offers practical recom-
mendations for foreign language instructors.
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Y cmammi posesisidarombesi 0c06/1uBOCMI BUKO-
pucmaHHsi Memody aHasisy cumyauili (kelicig)
Mid yac Hag4aHHs1 IHO3eMHOI MoBU. ABMOP Po3-
Kpusae cymHicms Memooy; MPOroHye kaacucpi-
Kayito Keticis, siKi MOXymb 6ymu BUKOpUCMAHI
Mo 4ac BUBYEHHS [HO3EMHOI MOBU; BU3HaYae
crocobu npedcmasneHHs cumyayili (K 8ioeo-,
ayodio- yu BepbasbHUl Mamepiasn); chopmy e
Kpumepii eqoekmusHo20 po3esisidy Kelicig; onu-
cye 0co6/1uBoCMI 1103aayOUMOPHOI 1Mi020moBKU
ma pobomu 6e3rnocepedHbo 8 ayoumopii; npo-

OHYE MpaKmMuYHi pexomeHoayji 07151 BuK/1adadis
w000 3acmocyBaHHs Ub020 Memaooy.

KniouoBi cnoBsa: aHaniza cumyauii (kelicy),
3acmocysaHHsi Memoody, MOBHa KOMIemeHm-
HiCMb, cyYyacHi/iHHosayiliHi Memoou Hag4aHHsI.

B cmambe paccmampusaromcsi 0COb6eHHO-
CMu npuMeHeHUs Memooa aHasu3a cumyayuu
(kelica) npu oby4eHUU UHOCMPaHHOMY S3bIKY.
ABMOp packpbisaem CyujHoCmb Memooda; rpeo-
slazaem Knaccugbukayuro  Kelicos, Komopble
Mo2ym 6bimb UCMO/b308aHb! MU U3yYeHuU
UHOCMPaHHO20 A3blka, Hasbisaem Crocobbl
rpedcmasnieHust cumyayuli (kak 8udeo-, ayouo
uu sepbasibHbIl Mamepuas); hopmy/upyem
Kpumepuu  aghgheKmusHO20 — PacCMOMpPEHUsI
kelicos; ornuckiBaem 0CO6EHHOCMU BHeayou-
mopHol Modzomosku U pabomsi Henocpeo-
CMBEHHO Ha 3aHsmusix; npedsiazaem npakmu-
ueckue pekomeHoayuu 07151 nperodasamereli
pU MPUMEHEHUU 0aHHO20 Memooda.
KntoueBble cnosa: aHasiu3 cumyayuu (ketica),
rpuMeHeHue Memooa, si3blkogasi — KOMITe-
MEeHMHOCMb,  COBPEMEeHHbIE/UHHOBAYUOHHbIE
Memoob! 06yHEHUSI.
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The relevance of the research is caused by the
fact that modern tendencies in educational process
provide the priority of language competence forming.
Foreign language learning is now aimed not only to get
fundamental philological knowledge but to form com-
municative skills in professional spheres. Students
are interested more and more in looking for ways of
carrying out specific duties during their professional
activity and solving challenges during their service,
especially when one of the sides of interaction is a
foreigner or an international entity. The case-study
method which applied widely in teaching in Europe
and the USA and is a direct examination of specific
situations appears to help such skills formation.

Previous researches of the problem. Nowadays
there are two classical schools of case-study: Har-
vard (American) and Manchester (European). Among
foreign scholars who research theory and practice of
case-study are Jin R.K, Michiel R. Leenders, J Erskine,
A. James [7; 10] and others. Most of foreign authors
have made a great contribution into applying the case-
study method in professional education. In post-so-
viet countries the problems of the case-study method
are studied among others by Sh.l. Bobokhuzhaev,
G. Kanishchenko, S.M. Kovalova, E.A. Mikhalova,
O. Sidorenko, Ju.P. Surmin, V. Chuba, P. Sheremeya
and others. In works of Sh.l. Bobokhuzhaev [3],
E.A. Mikhalova [11], Ju.P. Surmin [13; 15] and oth-
ers the issues of nature of the case-study method are
considered. In researches of S.M. Kovalova [8; 9],
Sh.l. Bobokhuzhaev [1], Ju.P. Surmin [14] and oth-

Bunyck 10. T. 2. 2019

ers the classification of cases is fulfilled. The works
by O. Sidorenko [16; 17], G. Kanishchenko [16; 17],
P. Sheremeya [12; 16; 17] and others are focused on
case modeling. The volume of literature about meth-
ods and techniques of development and teaching
with a case-study applying is growing.

Despite the fact that the case-study method is
widely used in humanities the potential of its applying
in teaching of foreign languages for professional pur-
poses has not researched enough.

The object of study is the case-study method.

The subject of study is features of the case-study
method applying in teaching of foreign languages.

The aim of the article is the definition of features
of the case-study method in teaching of foreign lan-
guages, criteria of efficient cases consideration; char-
acteristics of in-classes and out-classes training with
the case-study method applying.

The body. Modern teaching demands the using of
techniques resulting in high level of wide information
learned. Such techniques are called interactive ones
as teaching is based on mutual activity and discus-
sion when students develop skills in analytical think-
ing and reflective judgment by reading/watching and
discussing complex, real-life scenarios and concern-
ing alternative points of view. Among such methods
are role playing, brain storming, debates, interviewing
and etc.

Case-study becomes actual method in profes-
sional education due to the following tendencies [1]:
a) modern education aims rather special competency
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forming, intellectual activity developing, than getting
some knowledge; b) one of the requirements for spe-
cialist's competency is ability to behave in optimal
way in different situations, demonstration of system
and effective acts in difficult conditions.

One of case study pros is involvement of stu-
dents in the principles determination process through
abstracting from specific examples. It develops skills
of problem solving, analytical techniques using, act-
ing in controversial situations. Another valuable fea-
ture is the implementation of problem-based leaning,
which is a tool for decision making in real life because
of demanding not only knowledge but its usage while
forming own point of view and solving the problem.

We also consider it very important that for pro-
cess of finding a problem’s solution students should
utilize methods and strategies which are directed on
their self-knowledge. They are to develop team-work
abilities and skills contributing to the discipline. As
the educational strategy case study is: “... a bridge
between theory and practice and between education
and work” [2, p. 182].

A good case study, according to Professor Paul
Lawrence is: “... the vehicle by which a chunk of reality
is brought into the classroom to be worked over by the
class and the instructor. A good case keeps the class
discussion grounded upon some of the stubborn facts
that must be faced in real life situations” [4].

Cases studies are stories. They present realistic,
complex, and contextually rich situations and often
involve a dilemma, conflict, or problem that one or
more of the characters in the case must negotiate.
This is the method of active problem-situational anal-
ysis based on the learning through specific situations
solving.

Cases range in duration and amount of informa-
tion and may be considered and analyzed with the
use of diverse ways depending on the case per se
and the purposes defined:

— they may be long or short;

—they may be used during the lecture or in tutorial
discussion;

— they may be real or just realistic;

—they may include all necessary information to be
discussed for solving the main problem or only bits
of data for finding the rest part (during out- classes
studying);

—they may offer the students to consider all or only
some, circled by the instructor, aspects of problem;

— they may demand from student to solve the
problem or just define it.

There may be different sources to find the case.
The material for a case study can be drawn from
instructor’s professional experiences, from current
events, from historical sources, etc. Whatever the
source, an effective case study is one that:

— tells a “real” and engaging story;

— raises a thought-provoking issue;

— has elements of conflict;

— promotes empathy with the central characters;

— lacks an obvious or clear-cut right answer;

— encourages students to think and take a position;

— portrays actors in moments of decision;

— provides plenty of data about character, location,
context, actions;

— is relatively concise [5].

How an instructor uses the case study method
depends on the goals as well as on the format of the
course. Ifitis a large lecture course it is useful to use
the method to illustrate and enrich the lecture mate-
rial. Also in a large class an instructor might consider
breaking it into small groups or pairs to discuss a rel-
evant case. If the class is not large, so more detailed
and complex cases may be used to explore the per-
spectives introduced in the case in greater depth, and
perhaps integrate other instructional strategies, such
as role playing or debate.

Regardless of the pattern in which case studies are
employed, it is important for the instructor to consider
all the issues involved in the case, prepare questions
and prompts in advance, and anticipate where stu-
dents may run into problems. And in order to enhance
the discussion the instructor should consider who the
students are and how he/she might productively draw
on their backgrounds, experiences, personalities,etc.

There are many variations in how case studies
can be used, so the experts have set up some rec-
ommendations for an instructor to provide a general
structure of a case-based discussion leading:

1. Give the students full time to read and think
about the case. If the case is long, assign it as home-
work with a set of questions for students to consider
(e.g., “What is the nature of the problem the cen-
tral character is facing?”, “What are some possible
actions?”, “What are the potential obstacles?”).

2. Introduce the case shortly and provide some
guidelines for approaching to it. Show the students
the direction you wish them to think about the case
(e.g., “Approach this case as if you were the presid-
ing judge” or “You are a consultant (in law, psychol-
ogy, economics) hired by the defendant. What would
you recommend?”) Put down the steps you want
students to take in analyzing the case (e.g., “First,
identify the frames each character in the case was
operating under and the opportunities she/he had.
Second, evaluate the decisions each character made
and their implications. Finally, explain what you would
have done differently and why”). Stress important
and unimportant data in the case (e.g., “l want you to
ignore the political views of the characters described
and simply tell apart their positions on criminal inves-
tigation”).

3. Divide the students into groups and observe
them to make sure everyone participates. The task
of the group should be very concrete and clear (e.g.,
“You are to identify three potential courses of action
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and outline the pros and cons of each”). Make every
individual in groups has opportunities to be involved
according to her/his personal traits (e.g., one individ-
ual might organize the group work in general; a sec-
ond individual’s role might be to work with a diction-
ary; a third individual's task might to be in refuting the
assumptions or interpretations of the group in order
to enforce them for deeper analysis; a fourth individ-
ual’s role might be to record the group’s thoughts and
report their decision to the whole class). Another for-
mat to be used in groups is when each of them gets
the task to present one of the characters or report
from her/his points of view without introducing their
own thoughts as for the case.

4. Set as one of the aim of each group work the
presentation of their solutions or reasoning. If groups
know they are responsible for producing and present-
ing something concrete (a decision, rationale, anal-
ysis, etc.) to the whole class, they usually approach
the discussion with greater focus and seriousness.
Write their conclusions on the board so that you can
return to them in the discussion that follows.

5. Ask questions for clarification and to move dis-
cussion to another stage. One of the challenges for
a case-based discussion instructor is to guide the
discussion for deeper analysis without over-directing.
As the discussion unfolds, ask questions that call for
students to examine their own assumptions, substan-
tiate their claims, provide illustrations, etc.

6. Make a system from all issues raised. Be sure
to bring the various strands of the discussion back
together at the end, so that students see what they
have learned. This process might be given to be
operated to some skilled students. [6].

Some variations of this general method include stu-
dents’ out-classes research (individually or in groups).
It might be an additional deeper examination of the
case, making a list of questions for further discussion
and comparing the statements concluded in class in
order to find probable solutions of a real situation.

Although the case-study method is mostly used
in medical schools, law schools, business schools,
the social sciences, it can be employed as a useful
teaching tool in course of foreign language for profes-
sional purpose. Cases might be introduced as video-,
audio-material, as well as in reading. An instructor
can also duplicate the forms of introduction depend-
ing on the complexity of the material and on the stu-
dents’ language level.

Cases usage is possible in many formats ranging
from simple comprehension questions (e.g. “Who
are the characters of the situation?”, “Where do the
events occur?”, “What does every participant do?”,
“What would you do in this situation?”) to general
or detailed description of the situation with accom-
panying data to analyze and, finally, to choice of
presentation and argumentation of the problem solu-
tion. Whether to use a simple scenario-type case
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or a complex detailed one depends on the course
objectives, and the students’ foreign language level
(the group in whole and individuals included).

In the most straightforward application, the case —
study method establishes a framework for analysis.
But in classes during foreign languages teaching it
should be preceded by work with professional vocabu-
lary, work on spoken language development, ear-train-
ing and professional texts translation skills improving.
In order to fulfill successfully all these kinds of work
the instructor should employ both traditional and cut-
ting-edge techniques and use a wide range of tasks
and exercises. It is clear, that studying the situation in
the context of this discipline should not be completed
during one lesson. It is better to work with the case
examination during some lessons, each one focused
on separate type of work. It is also necessary to offer
the students tasks for out-classes period.

After the vocabulary work with the case, depend-
ing on the course objectives, the instructor may
encourage students to follow a systematic approach
to their analysis. For example:

— What is the problem?

— What is the goal of the analysis?

— What is the context of the problem?

— What key facts should be considered?

— What alternatives are available to the deci-
sion-maker?

— What would you recommend? Why?

The next and finishing stage of the case analy-
sis is discussing in classes. In order to motivate the
students to complete the assignment before class as
well as to stimulate attentiveness during the class,
the instructor should grade the participation - quan-
tity and, especially, quality — during the discussion
of the case. The complexity of the task should meet
the student’s level of proficiency in foreign language
learned. This might be a simple check of knowing a
lexical unit by its translation into native language or its
interpretation in foreign language; check True/False
as for proposed statements; answering the questions
with/without proposed answers, etc.

The instructor should involve as many students
as possible. The most efficient engaging is when the
students are divided into groups. Each group is given
a special task and limited time to complete it. The
results of the work — group’s answer and reasoning —
might be presented by one person from each group
voluntarily (a person with high level of language, as
usual) or by a randomly selected person. Random
selection can be accomplished through rolling of dice,
shuffled index cards, each with one student’s name, a
spinning wheel, etc. (motivation for all students to be
attentive and ready to speak).

The instructor can propose the students to start
discussion from his/her own analysis of the situation
or lead the discussion putting the questions. The
questions should help the students complete the
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stages: from determination of the problem to creation
of its solution way. An experienced instructor alter-
nates questions and discussions in order to maintain
the interest of students and the pace of training.

An innovative approach to case analysis might
be to have students role-play the part of the people
involved in the case. It not only promotes the improve-
ment of students’ spoken language, activation of their
professional vocabulary, but forces them to really
understand the perspectives of the case characters.
In addition, such approach helps overcome the clas-
sical disadvantage of traditional teaching associated
with “dryness”, not emotionality of the studying pro-
cess, which in this time is turning into a performance.

Conclusion. The case-study method applying in
teaching of foreign languages provides the develop-
ment of students’ speech (spoken), communicative
and creative skills, promotes increasing of their cog-
nitive interest in both the discipline and future profes-
sion. But this method will be effective only under the
condition of thorough preparation and methodologi-
cally accurate planning of the classes, organization
of out-classes/in-classes work and proper selection
of cases. It should be remembered that in foreign lan-
guage teaching the case study should be preceded
by work with professional vocabulary, work on spoken
language development, ear-training and professional
texts translation skills improving. The prospects for
further research are the study of the effectiveness of
the use of specific types of cases during classes and
determination of the motivation potential of the case-
study method in the learning of foreign language and
chosen profession.
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