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STUDY OF AUTHENTIC VIDEOS AS STRESS-LIMITING AIDS
IN ESP AND EFL LESSONS

AOCNIIKEHHA ABTEHTUYHUX BIAEO SIK 3ACOEIB,
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Introduction. At present, technical university

Use of authentic videos is a modern way of
teaching English. Thus, their stress-limiting char-
acter in English for Specific Purposes (ESP) and
English as a Foreign Language (EFL) lessons is
studied in the article. The concept of stress and
the causes of its appearance among university
students are clarified. The meaning of “authen-
tic videos”, their examples, features, and differ-
ence from adapted ones are presented as well.
In addition to that, the fundamental functions of
authentic video clips in English that ensure stress
reduction during foreign languages studying, and
the ways of limiting students’ stress using authen-
tic videos in ESP lessons at technical universities
are specified. The procedure and the results of
the experimental verification of the studied issue
are also provided.
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BukopucmaHHsi aHe/IoMOBHUX  Bi0e03arnucis €

Cy4YacHUM CriocoboM BuK/IadaHHs1 aHe/iticbKoi

MoBU. ToMy y cmammi BUBYAOMBLCS aBMeH-
muyHi  sideo3anucu sk 3acobu, wWo 06Mex-
YIOMb CMPEC Ha 3aHIMMsIX 3 aHesiticbkoi MoBU

MexHIYHo20 cripsiMysaHHst (ESP) U aHesiticbkol

MOBU 5K iHO3eMHOI (EFL). YMOYHeHO rnoHsmmsi
cmpecy i npu4uHU Uio2o nosisu ceped cmyoeH-
mig BUWUX Hasya/lbHUX 3aknadis. Y pobomi
npedcmagneHo MOSICHEHHS  C/I0BOCIO/YYEHHST
«aBMeHMUYHi Bi0e0», 3a3HayeHo iX ocob/u-
BOCMI, BK/IHOYAK04U BIOMIHHOCMI Bi0 adarmosa-
Hux gideo3anucig. KpiM moeo, ymouHIombsCs
OCHOBHI (hyHKUII aBMeHMUYHUX aH2/I0MOBHUX
BIO€O, sIKi 3a6e3MeYyroMb 3HUKEHHST cmpecy nio
4ac BUBHEHHS IHO3EMHUX MOB, & MaKOX Criocobu
3HUXEHHSI cmpecy cmydeHmis 3a 00MOMO200

asmeHmMUYHUX sideo3arucis Ha 3aHsmmsix ESP
Y mexHiYHUX yHisepcumemax. HasedeHo npoye-
Oypy U pesysibmamu eKkcrepuMermasibHoi nepe-
BIPKU OOC/TIOXYBaHO20 NUMaHHSI.

KniouoBi cnoBa: asmeHmuyHul, 8ideo, b,
KIHO, Mpogpama, 3acib, cmpec, 3HUKEHHS
cmpecy, mexHidHul, cmyoeHmu, aHesilickka
MOBa MEXHIYHO20 CrpsIMyBaHHSI, aHe/ilickka
MoBa SIK IHO3eMHa, 3aHsImmsi, yHisepcumem.

Vicrionb3oB8aHUe  aHe/o0a3bI4HbIX  BUOeo3anu-
cell s18/15eMCs COBPEMEHHBIM CrIOCO6OM npe-
rnodasaHusi aHesulickoeo si3bika. Moamomy 8
cmambe U3syyaromcsi aymeHmuYHble BUOEO KakK
cpedcmsa, KOmopble O2paHuHUBaom CMpPEecc
Cmy9deHmMoB8 Ha 3aHsimusiX M0 aHe/Iulickomy
SA3bIKY MEXHUYECKo20 HanpasneHust (ESP) u
aHe/utickoMy A3bIKy Kak uHocmpaHHomy (EFL).
YMOo4HEHO MoHsIMue cmpecca U MpuYUHbl €20
rosig/ieHusi cpedu cmy9deHmos BbICWUX y4yeob-
HbIX 3asedeHul. B pabome npedcmasieHo
06bSICHEHUE C/I080COYEMAHUST «ayMeHMUYHbIe
BUOEO» U yKa3aHbl UX 0COBEHHOCMU, BK/IHOYas!
onmviuyue om adanmuposaHHbIX Budeo3anucel.
Kpome moeo, ymouHsHomcest OCHOBHbIE ¢hyHKUyuU
ayMmeHMUYHbIX aH2/10513bI4HbIX BUOEO, KOmMO-
pble 06ecrequsaom CHUXeHUe cmpecca npu
U3y4eHUU UHOCMPaHHbIX S13bIKOB, @ Makxe Crio-
CO6bI CHUXeHUs1 cmpecca cmyOeHmos ¢ MomMo-
Wb ayMEeHMUYHbIX BUGEO Ha 3aHsimusix ESP
B MEXHUYECKUX yHUBepcumemax. pusedeHb!
rpoyedypa u pe3y/ibmamsl KCIepUMEHMasTb-
Holi MposepKuU U3y4aemMoz0 Borpoca.
KnioueBble cnoBa: aymeHmuyHbil, BUOEO,
¢busibM, KUHO, rpogpamma, cpedcmso, Cmpecc,
CHUXXeHUe cmpecca, mexHU4eckut, cmyoeHmbl,
aHe/utickull 3bIK MEXHUYECKO20 Harpas/ieHusl,
aHeutickull 3bIK Kak UHOCMpPaHHbIL, 3aHsmue,
yHusepcumem.

Literature review. The issue of stress and its

students study large amounts of information about
the world’s innovative technologies and devices in
a short period of time due to the constantly-evolving
technological sphere. Technical students of non-
English-speaking countries must study not only sub-
jects they major in but also non-specialty ones, like
English, that are equally essential for their future
professions. Furthermore, undergraduates need
to study for their exams and do coursework, meet-
ing the requirements of the curriculum. Students’
desire to complete all the tasks in-time and achieve
high results in all lessons can often cause the so-
called academic stress, which can lead to a dete-
rioration of the academic performance and physical
and mental health. Thus, the use of stress-limiting
teaching aids in ESP and EFL lessons at technical
universities is of crucial importance both for English
lecturers and their students.

influence on students’ academic performance have
been examined by scholars worldwide.

Ahmad Izadi [6] studied the correlation between
listening test results and foreign language anxiety of
the EFL learners with the focus on the influence of
EFL teacher on the educational process. The inves-
tigation results showed that students with lower anxi-
ety received higher scores in the listening test, while
those who were stressed got lower scores, as had
been predicted prior to the experiment.

Alvarez-Silva et al. [1] investigated academic
stress influence on higher technology students. It was
mentioned that 97% of the stated students confirmed
the presence of stress in their educational process,
especially in the classroom. Among the predominant
stress-factors, the students named the teacher’s
evaluations, not understanding the topics addressed
in the lesson and the limited time to perform the task.
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The objective of Habibah Elias et al.’s [3] study
was to analyse the influence of stress onthe academic
achievement of undergraduate students of diverse
specialties. In the researchers’ article, the relation
between the year of study and the stress level of the
students was determined. It was concluded that the
third and the fifth years were the most stressful [3, p.
650] due to the upsurge of the course’s difficulty level.

These scientific works have created prerequisites
for the further research and a quest for teaching aids
and methods that efficiently limit academic stress of
students, specifically 3rd-year ones (who succumb
to stress most often), and simultaneously boost the
studying process.

Unresolved issues. Researchers from vari-
ous countries of the world have studied the issue of
stress, including academic stress, among university
students, as well as its causes. Nevertheless, the
technical students’ stress lessening with the help of
authentic video records in ESP and EFL lessons has
the potential for more in-depth research and verifica-
tion of practicality.

Aim. The purpose of the current research is to
study the features and stress-limiting character of
authentic videos as modern teaching aids in ESP and
EFL lessons, including their influence on technical
students’ work in class, educational material memori-
zation and the subsequent recall.

Study of authentic videos as stress-limiting
aids in ESP and EFL lessons. Stress is defined
as a state of mental or emotional strain or tension
resulting from adverse or demanding circumstances
[9, p. 1749]. Due to the challenging nature of aca-
demic studying throughout the “university life”, a term
“academic stress” appeared.

In order to avoid redundant academic stress at
least in English for Specific Purposes (ESP) lessons,
which are a part of a broader category — English as a
Foreign Language (EFL) lessons, university students
need to be provided with suitable stress-reducing
educational aids. Among such are motion pictures
(films) and TV series, their fragments, as well as pro-
grammes in English. Depending on students’ levels
of English knowledge, they may be presented with or
without English subtitles. One of the main advantages
of videos in the studying process is the possibility of
the dual-channel (visual and acoustic) presentation
of information, and thus facilitation of students’ easier
perception and comprehension through the activation
of their two senses simultaneously — vision and hear-
ing. The fore mentioned multimedia products (mov-
ies, series, and programmes) are the main represen-
tatives of authentic English aids, i.e. created by and
for people, for whom English is the native language.

Authentic videos differ significantly and noticeably
from the ones that are artificially created (adapted) for
foreign language teaching purposes: 1) their topics and
presentation are more diverse, mirroring various social
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aspects, whereas educational videos adhere to the
ones corresponding to the educational sphere; 2) the
speech rate heard on them is often faster than on the
video records adapted for teaching; 3) the speech may
be in various accents, whereas on adapted videos
the English speakers with a clear and sensible Brit-
ish or American accent can be found; 4) their lexis is
usually more varied and may include many colloquial
words and phrases, such as idioms and neologisms,
that cannot be found in coursebooks or on artificially-
created teaching videos; 5) their grammar, in its turn,
can be simplified, using elliptical sentences or shorten-
ings, like it is done in “real” life, while adapted materi-
als in most cases present information in the form of
unabridged grammatical structures, by the book.

Many researchers from all parts of the world [4; 5;
7; 8; 10] have proved numerous positive aspects of
authentic videos use in teaching English as a Foreign
Language (to which ESP belongs) and English as a
Second Language: in students’ vocabulary expan-
sion, study motivation, advancement of listening and
speaking skills and the overall knowledge of English,
even improvement of reading skills. Thus, authentic
English videos act as boosters in all aspects of the
students’ foreign language studying.

In terms of stress-limiting, visual art aids, in par-
ticular films and series, and such types of videos as
programmes, can be easily interpreted by students,
leave a mark in their cultural consciousness, stimu-
late creativity, and cause individual language reac-
tions. The fundamental functions of authentic videos
that ensure stress reduction during foreign languages
studying are [2]:

— physiological (facilitation of recollection);

— psychohygienic (promotion of relaxation);

— emotional (causing feelings);

— socio-psychological (strengthening the dynam-
ics in the group);

— cognitive (aiding mental processes);

— the function of the unconscious study (complex
language structures are remembered at the uncon-
scious level);

— communicative (making communication and
team-work easier);

— motivational (prompting students’ positive atti-
tude to study the foreign language and desire to actu-
ally use it).

While studying with authentic English videos,
students see real (“authentic”) examples of the use
ofthe target language and understand the practicality
of terminology and phrases related to their specialty.
Moreover, being taught in such a way, students get
to work more with their group-mates instead of the
constant work directly with the lecturer, and so feel
calmer. Multiple opportunities to provide their own
(evaluative) opinions on the information or issue seen
on the provided video clip creates a relaxed and non-
aggravating nature of speaking exercises since there
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are no correct answers as in the exercises to printed
texts. Consequently, technical students become
less stressed in ESP lessons and more motivated
to practice English vocabulary, further developing
and advancing their foreign language skills and the
knowledge of English, both general and for specific
purposes, proving the importance of authentic videos
presence in ESP lessons for stress-less mastering of
the English language and communication in it.

Therefore, the positive effect of such studying will
be clearly seen both in students’academic life and in
their future professional situations and interaction.

Experimental verification and results. In order to
test in practice whether authentic videos indeed have
a stress-reducing and thus study-improving nature in
ESP and EFL lessons of technical students, an experi-
ment was conducted at the Institute of Energy Saving
and Energy Management of the National Technical
University of Ukraine “Igor Sikorsky Kyiv Polytechnic
Institute” in March and April 2019. The participants
were thirty 3rd-year Ukrainian students of engineer-
ing specialties, who study English for Specific Pur-
poses, i.e. English used in the context of engineer-
ing in energy saving and energy management fields.
The mentioned students were randomly divided into
2 groups (15 students in each) — an experimental
(G1) and a control (G2) ones. At first, two groups were
given printed texts with tasks after them to assess the
understanding of texts as a whole, new vocabulary,
and grammar. Then, the students were to do com-
municative exercises (using new lexis and grammar)
aimed at discussion of the lesson’s topic. After that,
everyone was provided with a pre-experimental test,
which included tasks to check the students’ recall and
understanding of the new educational material (the
lesson’s subject, terminology, and grammar). Finally,
the students received questionnaires to fill in order
to determine the students’ attitude to the educational
process, their interest during the lesson, motivation to
continue studying the topic, and desire to practice the
studied vocabulary further outside the class. G1's pre-
experimental test results showed an average of 46%
of correct answers, i.e. 23out of 50 tasks. G2’s out-
comes were analogous — 44%, 22 out of 50. As for the
guestionnaire answers, 80% of 30 students (G1 + G2)
considered the studying with texts “pretty stressful”
and could not identify such ESP lessons as highly-
motivating or interesting, and so they would prefer dif-
ferent way of educational materials study; only 10% of
the students were in favour of the provided studying
procedure, and the other 10% remained undecided.
The comparable results of both groups allowed fur-
ther experiment as they proved that the basic level of
the students’ comprehension was akin. The similar-
ity of the obtained results of the pre-experimental test
allowed conduction of a further comparative analysis
of the two groups and ensured the right ratio of to-be-
collected data.

The experiment lasted five weeks. G1 was taught
in ESP lessons using authentic videos, mainly clips
from Hollywood films corresponding to the students-
engineers’ specialty, whereas G2 continued to study
the foreign language with texts on the same topics,
including the typescripts of videos watched by G1,
in order to provide the students of both groups with
identical vocabulary in all lessons. The experimental
and control groups did various exercises to develop
their four language skills — listening, speaking, read-
ing, and writing, — with the major focus on communi-
cation in English, and studied the same topics, lexis,
and grammar.

Following the experiment, G1 and G2 were to write
a post-experimental test, structurally similar to the
pre-experimental one, in which the comprehension
and recall of the studied lexical and grammar materi-
als, as well as the topics as a whole were checked.
The results of G1, who studied with authentic videos,
showed the visible improvement: the students gave
correct answers to 82% questions (41 out of 50).
G2, in their turn, gave correct answers in 58% times
(29 out of 50). The answers in the questionnaire pro-
vided to all the students post-experimentally, con-
taining the same inquiries about students’ interest in
the ESP lessons, motivation, and wish to continue
studying outside the class, indicated the following:
90% of G1 considered the lessons with videos
engaging, efficient, stress-reducing, and stimulating
for further practice of the learnt English vocabulary
via watching the proposed films in full length in Eng-
lish after the lessons, and the rest 10% noted that the
lessons were attention-grabbing and less stressful
than with texts, but they did not plan to continue their
studies beyond the classroom; whereas only 50% of
G2 students regarded ESP lessons based on texts
(on the same topics as G1's videos) as attention-seiz-
ing, sufficient, as well as inspiring, and other 50% had
the opposite thoughts.

The results obtained after the experiment con-
ducted with both groups indicated the following. The
amount of G1's right answers changed from 46%
(23 out of 50) to 82% (41 out of 50). Thus, after the
five-week experiment, the improvement coefficient
was 1.8. Hence, the efficiency of study and subse-
quent recall improved by almost 2 times. G2’s ratio
of correct answers before and after the experiment
was 44% (22 out of 50) to 58% (29 out of 50) with the
improvement coefficient of 1.3, demonstrating only
slightly-improved result — by 0.3 times.

An important addition to the analysis of the
post-experimental results are final questionnaire’s
answers: 100% the students-engineers of the experi-
mental group (G1l) considered the lessons with
authentic videos as educational aids significantly less
stressful, interesting and productive, even though not
all 100% but 90% of them expressed the desire to
practice English outside the classroom. Compared to
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10% of students who expressed the same thoughts
answering the questions of the pre-experimental
guestionnaire, the improvement is significant. Worth
mentioning that G2’ answers in the post-experimental
guestionnaire slightly improved as well — 50% of stu-
dents (instead of 10%) considered ESP lessons with
texts on the same topics as G1's videos less stressful
and sufficient, although another half of them did not
share their group-mates’ point of view.

Taking into account that the employment of
authentic videos in teaching students-engineers Eng-
lish for Specific Purposes enhances the studying
process and its outcomes by almost 2 times during a
short-term experiment, there is a potential for further
examination of the issue in question and a long-term
experiment conduction to prove the even-bigger ben-
efit of authentic video records for ESP and EFL les-
sons in the long run.

Conclusions.

1. Stress is defined as a state of mental or emo-
tional strain or tension resulting from adverse or
demanding circumstances. The term “academic
stress” appeared to depict the potential deterioration
of the students’ academic performance and physical
and mental health due to extensive influence of the
challenging nature of academic studying throughout
the “university life” of students.

2. The main representatives of authentic English
videos (created by and for the native speakers of
English and not for educational purposes) are films
and TV series, their fragments, and programmes in
English. These aids are the most favourable aca-
demic-stress-reducing educational aids in ESP and
EFL lessons of students of technical specialties in
terms of vocabulary expansion, study motivation,
advancement of listening and speaking skills, and
the overall knowledge of English. This is due to
authentic videos’ dual-channel presentation of infor-
mation, and thus facilitation of students’ easier per-
ception and comprehension simultaneously through
vision and hearing.

3. The fundamental functions of authentic videos
that ensure stress reduction during ESP and EFL
studying are: physiological (facilitation of recollection);
psychohygienic (promotion of relaxation); emotional
(causing feelings); socio-psychological (strengthen-
ing the dynamics in the group); cognitive (aiding men-
tal processes); the function of the unconscious study
(complex language structures are remembered at the
unconscious level); communicative (making commu-
nication and team-work easier); motivational (prompt-
ing students’ positive attitude to studying the foreign
language and desire to actually use it).

4. Being taught with authentic English videos,
technical students see “authentic” examples of the
target language use and so, the practicality of termi-
nology and phrases related to their specialty. Further-
more, students get to work more in teams with their
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group-mates (instead of the lecturer-student coop-
eration), and so feel calmer. Presence of authentic
English videos creates a relaxed and non-aggra-
vating nature of speaking exercises since there are
no correct answers as in the coursebook exercises
to texts and thus, students have multiple opportuni-
ties to provide their own (evaluative) opinions on the
information or issue seen on the provided video clip
without fear of being wrong, making a mistake. Con-
sequently, technical students become less stressed
in ESP lessons and more motivated to practice Eng-
lish vocabulary, advancing their foreign language
skills. This proves the significance of authentic videos
implementation in ESP and EFL lessons for stress-
less mastering of the English language and commu-
nication in it.

5. The experimental verification of the stress-
limiting character of authentic videos in ESP and
EFL lessons and their influence on students’ work,
educational material memorization and its subse-
guent recollection was conducted with thirty 3rd-
year Ukrainian students of engineering specialties,
who study English in the context of engineering in
energy saving and energy management fields, i.e.
English for Specific Purposes. Mainly, clips from
Hollywood films corresponding to the students’ spe-
cialties were used as teaching aids in the experi-
mental group (G1), while only printed materials,
i.e. texts and transcripts of the G1's videos, were
employed in the control group’s (G2) lessons. The
post-experimental test results showed that the effi-
ciency of the G1's study and their subsequent recall
of vocabulary, grammar, and topics had advanced
by almost 2 times: the improvement coefficient was
1.8; whereas the G2's outcomes remained practi-
cally unchanged, demonstrating the improvement
coefficient of 1.3, bettering by 0.3 times. More-
over, 100% of the experimental group’s students-
engineers noted in the post-experimental question-
naires that their lessons with authentic videos were
significantly less stressful than the usual text-based
lessons, as well as much more productive and stim-
ulating, while only 50% of the control group could
express the same point of view.

The aforementioned data confirm the practical
value and appropriateness of further study of the
article’s issue and the potential even-bigger benefit
of authentic videos for ESP and EFL lessons in the
long run.
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