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In the paper, culture is considered as one of the
principles on which the content of education is
based. The types of relations between cultures
and their influence on social consciousness are
analyzed. The paper presents some tenden-
cies of developing multicultural education in the
United States, Canada, Germany, Ukraine. The
authors believe that such tendencies can posi-
tively influence the process of developing and
forming multicultural education and upbringing
of our country and ensure the historical continu-
ity of generations, preservation, dissemination,
and development of national culture, education
of patriots and solicitous attitude to the histori-
cal and cultural heritage of nations. One of the
significant problems is organizing and imple-
menting multicultural education. For the effective
implementation of the professional-pedagogical
activity in the multicultural society, the specialist
must have certain multicultural qualities, valuable
orientations, motivational setting, knowledge of
history and culture, customs and traditions of
different nations, the ability to combine national
identity with respect for other cultures, the experi-
ence of positive interaction with representatives
of different cultures, awareness of the essence
of multicultural society, knowledge of foreign lan-
guages.

The emphasis is made on the dialogical approach
in the system of multicultural education and
upbringing, based on dialogism of the relations
between different cultures, on the ideas of open-
ness, tolerance, cultural pluralism, embracing
the upbringing of the culture of interethnic rela-
tions through disclosing cultural achievements of
other peoples and acquiring them. Dialogism is
interpreted as a special quality of culture and a
special way of shaping human and national con-
sciousness. This quality provides the mechanism
of self-preservation and self-development of cul-
ture, helps to avoid its stagnation, petrification,
and ritualization. Multicultural education leads to
the analysis of the system of one’s own culture,
along with the knowledge of someone else’s (the
so-called foreign) culture. The main directions of
multicultural education include, firstly, the joint
overcoming of intercultural conflicts, and sec-
ondly, enrichment through dialogue with foreign
cultures.

Key words: culture, cultural component, dialogi-
cal approach, dialogism, dialogue, multicultural
education, multicultural upbringing, self-aware-
ness.

Y ecmammi kysibmypa po3e/isidaembCsi Ik 00UH i3
MPUHYUITIB, HA SIKUX PYHMYeEMbCS 3MiCm 0C8imu.
lNpoaHasii3osaHo muru 38'a3Ki8 MK Ky/lbmy-
pamu ma IX Br/iu8 Ha CYCri/ibHy CBI00OMICMb.
Y cmammi npedcmagsieHi desiki meHOeHyji po3-
BUMKY Mo/1iKy/IbmypHoi ocsimu y CLLUA, KaHadi,
HimeuyuHi, YkpaiHi. Asmopu Bsaxaromb, WO
maki meHOeHUil MOymb Mo3UMUBHO B1/iusamu
Ha npoyec po3suMmKy ma gbopMyBaHHs1 MosliKy/ib-
mypHoi ocsimu U BuxoBaHHs y Hauwil kpaiHi ma
3a6e3me4umu icmopuydHy crnadkoeMHICMb MOKO-
JliHb, 306EpeXeHHs], MOWUPEeHHs ma pPOo3BUMOK
HayjoHa/IbHOI Ky/Ibmypu, BUXOBaHHSI ampiomis
ma rpuxu/sibHe cmag/ieHHs1 00 iCMOpPUKO-Ky/lb-
MmypHOI' crnadwuHu Hayid. OOHIEI0 3 BaX/IUBUX
rpob6siemM € opaaHisauisi ma BrposadKeHHs novli-
Ky/ibmypHoi' ocsimu. s eghekmusHo20 30il-
CHeHHS1 PogbeciliHoi nedacoeiyuHoi disi/ibHocmi 8
o/1iKy/IbMypPHOMY CyCri/ibCcmsi ¢haxiseyb nosu-
HeH Mamu NesHI MoJliKy/IbmypHi SKOCMI, YiHHICHI
opieHmayji, MomusayiiiHy YCmaHOBKY, 3HaHHsI
icmopii ma Kynibmypu, 38uyais ma mpaouyiti
PI3HUX HapoOiB, 30amHicmb MOEOHYBamMU Hayj-
OHa/IbHy I0eHMUYHICMb 3 110832010 00 IHWUX
Ky/Ibmyp, 00CBI0 Mo3UMuUBHOI 83aeMOOIi 3 npeo-
CcmasHUKaMu PIi3HUX Ky/lbmyp, YCBIOOM/IEHHSI
CymHocmi MosliKy/IbmypHO20 Cychislbcmaa, 3Ha-
HHs1 IHO3eMHUX MOB.

AkyeHm pobumbcsi Ha Oiasio2idHoMy ioX00i
B8 cucmemi nosiky/IbmypHOI ocsimu ma BUXO-
BaHHS1, 3aCHOBaHOMY Ha Oia/102i3Mi BIOHOCUH MiXK
PIBHUMU Ky/lbmypamu, Ha ioesix sioKpumocmi,
mosiepaHMHOCMI,  Ky/bMypHO20  N/IK0pasiizmy,
OXOIM/IEHHI  BUXOBaHHS  Ky/lbmypu  MDKemHiY-
HUX BIOHOCUH 4Yepes3 Po3KpUmMmMSsl Ky/lbmypHo20
3006ymKy iHWUX Hapodis ma ix Habymmsi. Jia-
J102i3M mpakmyemsCsi SIK 0C06/1UBa  SIKICMb
Ky/Zibmypu ma Baxsiusuli criocio ghopmysaHHsi
JI0OCKOI ma  HayioHa/ibHoi  csidomocmi. Lis
sIKicmb 3a6e3r1edye MexaHi3M caMo30epeXeHHS!
ma camopo38UMKY Ky/lbmypu, 00romMazae yHUK-
Hymu Ii 3aCmoto, ckam'siHiHHSI ma pumyasiisayji.
[osiikynemypHa ocsima HalmoBXye Ha aHasli3
cucmemu B/1aCHOT Ky/lbmypu, & MaKoX 3HaHHS
Yy)KOI, mak 38aHoi 3apy6iXkHOI, Ky/ibmypu. OCHO-
BHI HarpsiMu Io/liKy/IbmypHOI 0C8iImu  BK/IHOYa-
omb, ro-fnepwe, chifibHe nodosaHHs1 MiXKKY/Tb-
MypHUX  KOHG/IKmMIB, No-0py2e, 36acadeHHs!
uepes dias1oe i3 3apybiKHUMU Ky/Ibmypamu.
KntouoBi crnoBa: Kysibmypa, Ky/ibmypHuli KOM-
oHeHm, diasioaiyHuti nioxio, dianoeiam, diasnoe,
nosiKy/IbmypHa ocsima, o/liKy/IbmypHe BUXO-
BaHHS1, CamoCBI0OMICMb.

The problem statement in general. The pro-
cesses of globalization and humanization of the world
are two determinant and contradictory phenomena of
modernity. On the one hand, the process of globali-
zation unites peoples, and on the other, it threatens
unification, erasing cultural identity. A modern per-
son must be prepared to live in a multinational mul-
ticultural environment. The problems of multicultural
education, formation of human and national self-con-
sciousness, civic position are among the priorities in
the process of humanization of human society.
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The current state of development of higher educa-
tion in Ukraine requires new approaches to the organ-
ization of the educational process, adjustment, and
implementation of organizational, educational, social
and psychological mechanisms that could ensure the
fulfillment of tasks, and are of primary importance for
educators. In implementing these tasks profession-
alism of future pedagogues, their competence, and
authority play an important role. Future educators per-
form diverse, meaningful tasks, and in order to solve
them, they must have deep, systematic, psycho-ped-
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agogical and professional knowledge, skills, abilities,
have humanistic personal qualities and direct psycho-
logical and pedagogical orientation. As the education
of a person who is aware of his or her belonging to
the Ukrainian people, the ability to navigate the real-
ities and perspectives of socio-cultural dynamics will
depend on. In light of the above mentioned, the prob-
lem of multicultural education of future pedagogues
in the walls of the State Higher Educational Institution
“Donbas State Pedagogical University” is especially
urgent in under the present conditions.

Analysis of the recent investigations and sci-
entific publications. The notional aspect of multicul-
tural education, the identification of the best means
of its implementation at the present stage have been
investigated by V. Bolharina, L. Volyk, L. Horbunova,
A. Dzhurynskyi, H. Dmytriiev, V. Kovtun, I. Loshche-
nova, A. Solodka, etc. Some aspects of multicultural
education have been reflected in the works of the
Ukrainian scholars, such as V. Barkasi, L. Holik, I. Zia-
ziun, V. Kavraiskyi, M. Krasovytskyi, O. Kuznetsova,
H. Onkovych, O. Sukhomlynska, N. Terentieva, etc.

Analyzing the scientific sources allows deter-
mining the basic approaches to understanding the
essence of multicultural education: 1) the accultur-
ational one, where multicultural education is under-
stood as multiethnic education related to normalizing
the relations between ethnically diverse groups and
individuals (J. W. Berry, U. Boos-N{nning, A. Sonner,
U. Sandfuchs); 2) the dialogical one which is based
on the dialogical relations of different cultures, on
the ideas of openness, tolerance, cultural pluralism,
encompassing the cultivation of the culture of interna-
tional relations by revealing and mastering the cultural
achievements of other peoples (M. Bakhtin, L. Bat-
kin, M. Kahan, P. Haidenko, V. Bibler, Z. Hasanov, Ye.
Tarasov, Yu. Sorokin, M. Hohmann, M. Kriiger-Po-
tratz); 3) the socio-psychological approach considers
multicultural education as a special way of forming
certain social-setting and value-oriented inclinations,
communicative and empathic skills that allow the indi-
vidual to carry out intensive intercultural interaction, to
understand other cultures, to show tolerance towards
people of other cultures (J. Banks, A. Dzhurynskyi,
H. Dmytriiev, V. Yershov, O. Kovalchuk, I. Loshchen-
ova, V. Makaiev, M. Taichynov).

More important for our research is the dialogical
approach, which is to consider multicultural education
as a way of engaging with different cultures in order to
form a generally planetary consciousness that allows
interacting closely with representatives of different
countries and peoples, and integrating into the world
and European cultural and educational space.

Highlighting previously unresolved issues of
the common problem. The state of multicultural
education in Ukraine proves that it is not a priority
area of education. Meanwhile, human multicultural-
ism is not genetically laid and must be brought up.

That is why the most important component of the con-
tent of education should be the cultural component in
the personality education system. Culture is seen as
one of the foundations on which the content of edu-
cation is built. Thus, it can be said without any doubt
that multicultural education and upbringing in general
and the problem of forming cultural component as a
basis for multicultural education by means of using
the dialogical approach, in particular, are of great
importance and relevance nowadays.

Formulating the purpose of the paper.
The purpose of the paper is to reveal the possibil-
ities of the dialogical approach in forming a cultural
component as a basis for multicultural education of
the personality. The purpose needs solving the fol-
lowing objectives: 1) to represent the definition of
the term “multicultural education”; 2) to consider the
content of multicultural education through the lens
of socio-cultural identification of the future special-
ist’s personality; 3) to provide in brief the information
on the development of multicultural education and
upbringing in the USA, Canada, Germany; 4) to find
out the possibilities of the dialogical approach as a
basic one on forming multicultural education of the
personality.

Presentation of the main research material.
In the 21%t century, Ukraine is a multicultural state.
In the legislative and educational documents of
Ukraine (the Constitution of Ukraine, the Laws — “On
Secondary Comprehensive Education”, “On Higher
Education”, the National Doctrine of Development of
Education, etc.) the principles of multi-ethnicity and
multiculturalism, which contribute to forming a mul-
ti-ethnic outlook, developing spirituality of the modern
Ukrainian citizen are outlined.

The modern world is open to dialogue and the
interpenetration of cultures. That is why it is very
important not only to be locked in one’s educational
space but to look for ways of interacting with other
educational models [6].

0. Spengler and his followers believe that culture
is an “organism”, which, firstly, is of a cruel through
unity, and secondly, is strictly separated from other
“organisms” similar to it. Thus, claiming that there is
no unitary human culture, and it cannot be, Speng-
ler completely denies any influence and inheritance
of the elements of different cultures. The scientist
believes that each cultural “organism” exists a certain
term, but its uniqueness does not allow it to engage
in communication, in a dialogical encounter with other
cultures. In other words, the thesis is raised about the
self-sufficiency of culture, its capacity for separate
development [8].

In general, it can be stated that the relationships
between cultures can be different: a) purely utilitarian
attitude of one culture to another; b) relations of rejec-
tion of one culture by another; c) relations of interac-
tion and mutual enrichment.
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In the first type of relations in the social conscious-
ness, the inferiority complex of its identity, voluntary
subordination to another culture is rooted in. As a
result of cultivating the second-order relationships
in society, self-centered, even chauvinistic, cultures
emerge, closed in on themselves, unwilling to deal
with other cultures, allegedly “inferior”.

Multicultural education is based on the third type
of relationships, which is reflected in the UNESCO’s
International Educational Committee in 1997. The
document states that, on the one hand, education and
upbringing should help humans to understand their
roots and thus be able to determine their places in the
modern world and, on the other, to cultivate respect
for other cultures. In the document, the twofold task
of multicultural education is emphasized: assimilating
the cultural treasures of its people by the young gen-
eration and cultivating respect for the cultural values
of other nationalities.

If one assesses the state of multicultural educa-
tion in Ukraine, it should be determined that it is not
included in one of the priority areas for developing
pedagogical science and practice. Both scholars and
lecturers often suppress such “uncomfortable issues”
as interethnic conflicts and nationalism. Meanwhile,
human multiculturalism is not laid at the genetic level,
it is socially determined and must be nurtured. Under
these conditions, the development of issues of mul-
ticultural education and the use of positive world
experience in this field is especially relevant for our
national education. The humanitarian oriented higher
professional-pedagogical education in the context of
multiculturalism should shape the culture of the world,
tolerance, ability for constructive intercultural commu-
nication, spirit of international cooperation, ability for
dialogue of cultures in the future specialist, and on
this basis — readiness for life and professional activity
in multinational multicultural society which represent-
atives are speakers of different languages, traditions,
customs, mentalities, religious beliefs, etc. [5].

Today, multiculturalism is interpreted as a demo-
cratic concept of culture and education, proclaiming
the priority of human rights in cultural and social life,
equality of nations and cultural models, the inadmis-
sibility of racism and chauvinism in public policy and
private life. Many researchers define multiculturalism
of society through functioning and coexisting differ-
ent ethnic-cultural communities in a particular society,
with an inherent awareness of their own identity. Let
us give some examples of implementing multicultural
education in the USA, Canada, and Germany.

In multicultural education of the USA, the trends in
value attitudes are clearly identified: social orientation
of education, universality, and equality; correlation of
the American education with the world pedagogical
concepts; definition of cultural and ethnic characteris-
tics; substantiation of the problem of similarities and
differences between ethnic groups.
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In Canada, the idea of multiculturalism has
received state support, and multiculturalism has
been identified as “the source of Canada’s strength
and future”.

The modern university system of education in
Germany on issues of multiculturalism of society has
accumulated many traditions, achieving the country’s
own national requirements and needs. The main con-
tent of multicultural education is revealed through the
inner world of people, their efforts to be heard, to live
and act in peace and harmony, to benefit [4].

Concerning Ukraine, the normative-legal doc-
uments of our state take into account the basic
principles of multicultural education and multicul-
tural upbringing and emphasize the need to create
appropriate conditions for each person’s studying the
national culture of the peoples of Ukraine and the
world, which ensures consolidating the population,
approving universal values, realizing comprehensive
development and abilities of individuals, principles of
equality, humanism and democracy, upbringing toler-
ance and mutual respect among peoples.

Implementing the ideas of multiculturalism in edu-
cation will ensure “restoring the intellectual potential
of the nation”, as V. V. Asaieva emphasizes in her
work “Philosophy of Modern Multicultural, Multilingual
Education” [1].

For understanding the essence of multicultural
education, itis very interesting V. S. Bibler’s approach
to the interpretation of culture as a holistic human
activity, on the basis of which the boundaries of the
basic forms of spiritual self-determination of our con-
sciousness, thinking of destiny grow, converge. In
the understanding of V. S. Bibler’s dialogical school,
culture is acquired in interpersonal relationships and
includes value, symbolic, institutional components.
The philosopher determines that the dialogue of dif-
ferent cultures is a way of self-awareness of culture
which, only in the presence of another, alien culture,
finds individuality and identity but, at the same time,
it is without doubt self-development and originality.
Dialogue is necessary and gives real meaning to the
existence of cultures, civilizations that lose their indi-
viduality in vacuum [3, p. 18].

The philosophical and methodological basis of this
approach is understanding dialogue, when all philo-
sophical systems are not discarded or even removed,
but coexist and interact. The humanism of such inter-
action is that every cultural subject must experience
incompleteness of being before the endless diversity
of the entire world culture. Under such circumstances,
only dialogue among them can be recognized as the
only reasonable and, at the same time, the moral
path of genuine unification of different cultures.

Dialogism is a special quality of culture that strives
for integrity. This quality provides the mechanism of
self-preservation and self-development of culture,
helps to avoid its stagnation, petrifaction, and ritu-
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alization. Dialogism allows accepting other people’s
arguments, experience, it always looks for balance,
compromise.

The important one is the philosophical and cul-
turological thesis on cultural pluralism: the world is a
divergence, and therefore the unity of cultural diver-
sity is needed. Dialogue, recognized as a fundamen-
tal principle of life activity of cultures, points to the
essential need of one culture for another. M. Bakhtin
writes, “We ask foreign culture new questions that
it has not asked itself, we look for answers to these
guestions, and foreign culture answers us, revealing
to us new sides, new meaningful depths... In such
a dialogical meeting between two cultures, they do
not merge or mix, each maintains its unity and open
integrity, but they are enriched” [2, p. 53].

One of the main merits of the theory of “dialogue
of cultures” is its fundamental rejection of monologism
in thinking. Authoritarianism, directivity, intolerance
to another’s word and thought, rituals are naturally
associated with the monologue. Within the dialogical
approach, M. Hohmann identifies two main areas of
multicultural education: firstly, the joint overcoming
of intercultural conflicts, and secondly, enrichment
through dialogue with foreign cultures [9, p. 98]. On
the other hand, according to H. Thomas, multicultural
education is necessary when a person seeks while
communicating with people of another culture to
understand their specific system of perception, cog-
nition, thinking, their system of values and actions,
seeks to integrate new experience into their own
cultural system and change according to another’s
culture. Multicultural education leads to the analysis
of the system of one’s own culture together with the
knowledge of another’s culture [10].

Multicultural education is a “complexly organized
system in which diversity of cultures is not simply
summarized, but different cultural manifestations take
place at the level of nation, ethnicity, denominations,
races, sex, social and other differences. While doing
so, they interact, complementing and enriching each
other based on the principles of humanism [7, p. 213].

Conclusions and perspectives of further
research. Multicultural pedagogy is promising for
civic education under the difficult conditions of a
multinational state, so the mechanisms of forming
the personality, who is nationally conscious, highly
cultured, tolerant in a multicultural society, require
further scientific research and practical work. Many
researchers are concerned about multicultural train-
ing of future specialists in foreign and domestic prac-
tice. This proves that the issues of multiculturalism,
cultural dialogue, ethnic cultural tolerance, multicul-

tural education are quite relevant. Multicultural edu-
cation takes place within both formal and continuing
education. Not only educational institutions but also
the whole society should take care of this issue.
The lecturers of the State Higher Educational Institu-
tion “Donbas State Pedagogical University” pay great
attention to enriching the content of the lecture mate-
rial of the multicultural orientation (global problems of
the modern world, the basic values of a multicultural
society and their place in human life, the emergence
and ways of eliminating interethnic conflicts, the
rights and obligations of the Ukrainian citizens and
foreign citizens who cross our state’s borders, etc.).
The multicultural competence of future pedagogues
implies their willingness to be engaged in the social
processes of a multicultural society and to establish
intercultural communication.
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