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In the article the basic problems of the peda-
gogical support of future teacher’s professional
development in Ukraine are analyzed. Basic
approaches to the determination of the concept
“pedagogical support” are presented.

General principles, which are connected with
the pedagogical support are reflected and
described: cooperation, which lies in the interac-
tion of individuals, who get a pedagogical sup-
port; development, which involves taking into
consideration future teachers’ desires and needs
to self-knowledge and self-expression; natural
compliance, according to which pedagogical
support should be based on the general laws of
the development of a human nature; subjectiv-
ity, according to which the teacher contributes to
the development of the future teachers’ ability to
realize themselves as personalities in relations
with other people and the environment; recogni-
tion of future teachers’ value at the moment of
their development, maintaining respect to them,
regardless of their success, the development of
characteristic features, abilities.

The following requirements for the future teach-
ers’pedagogical supportin the process of learning
are presented: participation of the whole teaching
staff in the organization of pedagogical support;
ensuring the conditions for future teachers to
realize their opportunities, creation of a favorable
moral and psychological climate in the group;
implementation of a democratic style of com-
munication; the ability of teachers to notice and
appreciate the unique individuality of each future
teacher and conduct pedagogical diagnostics.
All-Ukrainian monitoring research, which was
devoted to the pedagogical support, which
future teachers received from qualified teachers
(according to the TALIS methodology) was char-
acterized.
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Y cmammi npoaHasi308aHo OCHOBHI Mpob/iemu
redaz02iyHoi MompuUMKU nMPOGheCiliHo20 po3su-
mky malibymHix y4yumernis 8 Ykpairi. [pedcmas-
JIEHO OCHOBHI MIOX00U 00 BU3HAYEHHS MepMiHa
«redazoaiyHa rnompumKa».

OrucaHo OCHOBHI MPUHYUNU, SIKi /IeXamb 8
OCHOBI  redacoeiyHoi  MiIdMPUMKU:  crigpobim-
Huymsa, wo rnofsicae y B3aeMoOdii cy6'ekmis
nedaz2o2iyHoi  MIOMPUMKU;  PO3BUMKY,  sIKUL
repedbayae BpaxysaHHsi pagHeHHs Ui nompeou
MalibymHb02e0 s4umessi 00  CaMOIMi3HaHHSI,
CaMOBUPAKEHHST;,  MPUPOO0BIONoBIOHOCMI,  3a
SKUM riedazoaiyHa niompumMka Mae rpyHmysa-
mucst Ha 3a2a/lbHUX 3aKOHax PO3BUMKY rMpupoou
JI0OUHU, po3BUBaMU B8 Hei BIONoBI0a/IbHICMb 3a
camy cebe; BU3HaHHS YiHHOCmi ocobucmocmi Ha
yeli MoMeHm ii po38UMKY, 36epexeHHs1 nosazu
00 Hei' He3anIeXHO BI0 Iil ycrixi, PO3BUMKY Xapak-
mepHux ocobsusocmed, 30i6Hocmet.
lNpedcmasneHo nesHi Bumoau 00 30iliCHEHHS
nedazo2iyHoi MompumMKu MalibymHix ydumeris
Y Mpoyeci Has4YaHHS: y4acmb ycb020 nedazo-
2I4H020 Koslekmusy 8 opeaHi3ayii neda2oaiyHoi
nMidmpuUMKu; 3abe3neyeHHs1 yMos 07151 peastizayji
MmalbymHiMu s4UME/IIMU CBOIX MOXuTusocmed,
0e CmMOCyHKU MK HUMU | rnedazozamu 6yoy-
ombCsi Ha OCHOBI criigrpayj, B3aEMOPO3YMIHHSI,
rnosasi iHmMepecis i npas KOXHO20 y4YacHUKa
0CBIMHL020 Mpoyecy; BIPoBadXeHHs OemMo-
KpamuyHo20 CMUJIK0 Cri/IKyBaHHSI, CB0600U
msopHux OUCKYCili, 06MiHYy OyMKamu, Ky/ibmypu
CrifIKyBaHHs, YMIHHSI nedagoeis nomivamu U
YiHysamu HernosmopHy iHOUBIOYa/IbHICMb KOX-
Ho20 MalibymHb020 B4UMe/Is ma Mposooumu
rnedazoeiyHy OdiasHocmuky; nedazoe, sKull
rpayroe 8 ymosax neda20eiyHoi MiompuMKU,
Mae nam’smamu wje npo 0OUH acriekm — ye
00308aHicmb  neda202iyHoi  NIOMPUMKU; KOH-
hideHyiliHicmb y pobomi 3 KOXHUM Malbym-
HiM ydumersiem; 8ipa 8 KOXH020 malibymHb020
yqumenss ma U020 MOX/IUBOCT; BaXX/IUBOK
BUMOROH0 YCriiLuHOCMI eda202iyHoi MiompumMKu
€ OYiHIOBaHHS1 Hag4asIbHOI OisisibHOCMI Madoym-
HIX y4qumertis.

Oxapakmepu3o8aHo BceykpalHcbke MOHImMo-
PUH20B8e OOC/IIOXEHHS, siKe npucssiyeHe neoa-
2oeiyHill miompumyi, siKy ompumyoms  Mal-
6ymHi yyumersi 8i0 KsasichikosaHUX BHUMEB
(3a memodornoeieto TALIS).

KniouoBi cnoBa: npogpeciliHuli  po38UMOK,
rnedaeoaiyHa niompumka, MaddymHi yuumerti,
KBavlichikosaHi sHUMEN, camopeasizayis, camo-
ocsima.

Problem statement in general. Modern Euro-
pean educational society shows a great interest in
the policy of supporting future teacher’s professional
development. Exactly the period of teacher’s profes-
sional development is recognized as the most stress-
ful, because it is associated with the transition to a
new system of social relations. Difficulties of young
teacher’s professional adaptation are largely deter-
mined by the difference of knowledge obtained in
educational establishments, the real context of the
school, the typical teaching environment.

The future teacher’s professional development is
not only influenced by professors and a teaching staff,
but also by the process of future teacher’s self-edu-

cation. In the process of future teacher’s professional
development, a qualified teacher should support
a young teacher, because a future teacher doesn't
have an experience, the knowledge of human nature,
skills of self-organization and self-regulation [1].
Analysis of recent research and publications.
In scientific researches devoted to questions of the
pedagogical support of future teacher’'s personal-
ity, pedagogical support is considered as a provid-
ing assistance in solving problems of the individual's
development (A. Andreev, T. Anokhin, O. Gazman);
as interaction, friendly relations, internal adjust-
ment on the common positive result of the teacher
and a subject of learning (N. Krylov, N. Mikhailova);
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as a pedagogical activity that provides processes
of a personality individualization (V. Berdekhanova,
G. Soroka); as an active complicity in the life of a
person’s self-identification, preparation for a choice
in problem situations, self-realization and elimination
of subjective obstacles to development (G. Kostiuk,
V. Rybalka).

The analysis of pedagogical sources has shown
that the process of studying at higher educational
establishments , conditions of a person’s pedagogi-
cal support require consideration of certain normative
requirements:

- a compliance with public needs aimed at the main
goal of higher educational establishments of Ukraine
in modern conditions — the formation of a teacher
capable to solve the problems of the educational pro-
cess at school, creatively providing intellectual, physi-
cal, moral development of students, that is, preparing
a highly educated and a highly skilled specialist;

- providing good relations between qualified teach-
ers and future teachers, so that in the pedagogical
process not only a future teacher develops, but also
the teacher improves his scientific and theoretical,
methodological level;

- arelationship of a purpose, tasks, content, meth-
ods and forms of a training organization, which is
based on interdisciplinary psychological and peda-
gogical integration [4].

The purpose of the article. The purpose of the
article is to show and characterize the pedagogical
support of future teacher’s professional development
in Ukraine.

Presenting main material. In psychological and
pedagogical literature, there is no a single approach
to the definition of a “pedagogical support”; it is con-
sidered as a special sphere of a pedagogical activity,
aimed at helping to develop and promote future teach-
ers’ self-development, in solving their individual prob-
lems related to advancement in education, develop-
ing the need for the success of independent actions;
systematic and purposeful activity of a teacher (or a
team of teachers), which ensures the disclosure of
the future teacher’s potential by providing specific
assistance in solving the difficulties of studying and
promoting self-determination and self-actualization
of a person as a specialist; assisting the student in
overcoming obstacles, difficulties, relying on a future
teacher’s subjective experience and means for identi-
fying and solving his problems [2, p. 99-101].

All above-mentioned and the analysis of a ped-
agogical literature give a background to consider a
pedagogical support as a specially organized inter-
action of individual's cognitive activity, which is mod-
eled for future teachers’ active learning of the social
experience accumulated by the humanity in various
branches of science in order to develop intellectual,
sensually volitional and other spheres of their life,
self-education and self-realization [4].
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Today, principles of pedagogical support are the
subject of teachers’ and psychologists’ comprehen-
sion in Ukraine. Principles of a pedagogical support
is a complex of basic ideas underlying the position
of the teacher in relation to the future teacher’s per-
sonality.

Researchers consider the following principles of
a pedagogical support: complexity, mediation, indi-
vidualization of assistance; the necessity for system-
atic and active approaches that involve the choice of
means and ways, goal setting and activity display;
responsibility, confidentiality; cooperation, develop-
ment, subjectity; obligatory love in education, mutual
openness, deep communication.

Sharing the thoughts of N. Andryushchenko,
O. Kodyatenko, we believe that pedagogical support
should comply with the following general principles:

- cooperation, which lies in the interaction of indi-
viduals, who get a pedagogical support;

- development, which involves taking into consid-
eration future teachers’ desires and needs to self-
knowledge and self-expression;

- natural compliance, according to which peda-
gogical support should be based on the general laws
of the development of a human nature;

- subjectivity, according to which the teacher
contributes to the development of the future teach-
ers’ ability to realize themselves as personalities in
relations with other people and the environment, to
reflect future teachers’ actions, to predict their con-
sequences for themselves and for others, to evaluate
their choice;

- recognition of future teachers’ value at the
moment of their development, maintaining respect for
them, regardless of their success, the development of
characteristic features, abilities.

Investigating the problem of future teachers’ peda-
gogical support, O. Gazman mentioned a certain sys-
tem of rules:

- an individual can not be a mean of achieving
pedagogical goals;

- a teacher must accept an individual, because
everybody has constant changes and constant devel-
opment;

- all difficulties in the behavior of the individual
overcome with the help of moral means;

- do not humiliate the dignity of your personality
and personality of the future teacher;

- trusting — do not check;

- the teacher must recognize the right of a young
person to a mistake and do not condemn for it;

- the teacher must be able to recognize his mis-
take in time [2].

On the basis of the analysis of psychological and
pedagogical literature on the problems of the peda-
gogical support and the organization of the educa-
tional process in higher educational establishments,
we can outline the following requirements for the
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future teachers’ pedagogical support in the process
of learning:

1. Participation of the whole teaching staff in the
organization of pedagogical support. The necessity
to comply with such a requirement is due to the fact
that when determining the level of the future teachers’
development, each teacher has his own opinion, as
students in different ways relate to each discipline,
and therefore when determining the level of the future
teachers’development, all teachers points of view of
should be taken into consideration.

2. Ensuring the conditions for future teachers to
realize their opportunities, where relations between
them and teachers are built on the basis of coopera-
tion, mutual understanding, respect for the interests
and rights of each participant in the educational pro-
cess.

3. Creation of a favorable moral and psychological
climate in the group affects the emotional relaxation
of the individual in an atmosphere that is determined
by the feelings of future teachers, a sense of comfort
from staying in the group, facilitating relationships init.

4. Implementation of a democratic style of commu-
nication, freedom of creative discussions, exchange
of ideas, culture of communication. Compliance with
this requirement is due to the fact that the influence
of the teacher on the personality of the future teacher
is carried out through direct communication with him.

5. The ability of teachers to notice and appreci-
ate the unique individuality of each future teacher and
conduct pedagogical diagnostics. The effectiveness
of the pedagogical support depends on the teacher’s
ability to conduct a pedagogical diagnosis, which
is the instalation of the level of the future teachers’
development. The purpose of the diagnostics in the
conditions of the pedagogical support is the obser-
vation of qualitative changes occurring in the future
teacher; analysis of a collected information to identify
changes, both positive and negative, in development,
in the professional development of the future teach-
er's personality, etc.

6. A teacher who works in a pedagogical support
should remember about one more aspect — the dos-
age of pedagogical support. It should be noted that
timely received pedagogical support frees a young
person from the majority of unsolved problems asso-
ciated with self-realization of the person who accu-
mulate and prevent people from being themselves,
studying and developing.

7. Confidentiality in working with each future
teacher. The result of this requirement is setting up
a trusting relationship between all participants in the
pedagogical process.

8. Belief in every future teacher and his opportuni-
ties; the evaluation is not a person, but his actions
and reasons that cause them; to help each young
teacher in revealing himself, in the formation of a per-
son, preserving its uniqueness.

9. An important requirement for the success of the
pedagogical support is the evaluation of the educa-
tional activities of future teachers. In the conditions
of the pedagogical support in evaluation future teach-
ers, qualified teachers does not evaluate the work of
the future teacher, but the activity in accordance with
the individual capabilities of each individual.

So, we can say that the pedagogical support is not
only a pedagogical activity aimed at a self-realization
of the future teacher’s personality, but also the valu-
able attitude of the qualified teacher to the personality
of each future teacher; respect for his individual iden-
tity; the perception of the future teacher as an equal,
as the subject of the educational activity and his own
life, which is not similar to others, the inner world, car-
ing for the future teacher’s psychological comfort.

In order to identify the real situation in Ukraine,
All-Ukrainian monitoring research was conducted
on teaching and learning among headmasters and
teachers of secondary schools (according to the
TALIS methodology). One of the parts of this research
was devoted precisely to the issue of pedagogical
support, which future teachers received from quali-
fied teachers.

In the All-Ukrainian monitoring research of teach-
ers, a special part is exuded, which is also called
“Professional Development and Support of Teach-
ers”. In this special part, “professional development”
is defined as a series of events aimed at developing
individual skills, knowledge, qualifications and other
characteristics of teachers with the ultimate purpose
of improving their pedagogical practice [3, p. 86].

Pedagogical support for young teachers dur-
ing their entry into their professional activity is a
transitional stage from university to work at school,
information on various activities contributing to their
socialization was collected.

The main focus of TALIS was on the following pro-
fessional development activities:

* courses / trainings (for example, on the subject
or teaching methodology and / or other pedagogical
problems);

e pedagogical conferences and seminars (in
which teachers and / or researchers present their
researches and discuss pedagogical problems);

« exploratory / inspection visits to other schools;

« exploratory inspection / visits to enterprises, pub-
lic and non-governmental organizations;

e training courses during the main work at enter-
prises, institutions, public and non-governmental
organizations;

* participation in professional associations created
for the purpose of teachers’ professional develop-
ment;

< work on an individual or collective research proj-
ect on a professionally oriented subject;

e mentoring and / or mutual assistance by col-
leagues as part of an official school practice.
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TALIS asked teachers about participation in above-
mentioned activities during the last 12 months before
the interrogation and their impact on a teaching prac-
tice. It was also about the support (financial or non-
financial) that teachers received for the implementa-
tion of these activities, the necessity for professional
development in various aspects of a school life and
obstacles to the professional development [3, p. 86].

According to the young teachers’ availability and
access to mentoring programs, we can point out that
mentoring in TALIS is defined as a school structure of
support and counseling by experienced teachers of
less experiencedteachers, youngteachers. This struc-
ture can cover all teachers in the school or just young
teachers. Recently, in many countries, mentoring pro-
grams have become the dominant form of teacher’s
professional socialization. All of them mentioned the
direction of the young teachers’ development, but the
character and content of such programs varies widely.

Thus, according to TALIS research, in Ukraine,
almost half (47.1%) of teachers work at schools, where
headmasters mentioned that mentoring programs
were available only for young teachers who started
their teaching activities. At the same time, teachers
who started working at this school (19.3%) and all
school teachers (22.8%) have access to mentoring
programs lower than the average international level.

In Ukraine, the majority of teachers (90.7%) work
at schools, where headmasters pointed out that the
subject, which taught by the mentor, in most cases,
is the same direction as the subject of a teacher
who started a professional activity. 25.8% of Ukrai-
nian teachers were mentors of one or more teach-
ers. 15.9% of Ukrainian teachers had an appointed
mentor. Significantly, more women (27.2%) than men
(18.4%) among teachers who are mentors for one
or more teachers. At the international level, there is
no a significant difference in gender between the two
categories. It is natural that teachers with experience
more than 5 years are worked as mentors (28.7%)
than those who have appointed a mentor (10.0%). In
Ukraine, 62.1% of teachers with a work experience of
5 or less years have an appointed mentor (average
level of TALIS 24.8%). Similarly, teachers with a per-
manent employment are more often mentors (26.4%)
than those who have an appointed mentor (15.1%)
[3, p. 87-91].

So, we can come to the conclusion, although at
the theoretical level: the problem of the pedagogi-
cal support for both future and qualified teachers in
Ukraine has been developed quite seriously, with the
attention on the forms of the pedagogical support, on
the peculiarities of this support, on the importance of
this support in a career growth of a young specialist.
We can confirm that at the practical level, the imple-
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mentation of various forms of pedagogical support in
Ukraine is still not at the proper level.

Therefore, first of all, we would like to pay your
attention to some aspects of the young teachers’ ped-
agogical support. In addition to receiving the peda-
gogical support at the university and at school, future
specialists must attend various events that promote
their socialization (courses, various activities and
seminars, visits to other schools, participation in pro-
fessional associations created for the purpose of pro-
fessional development of teachers, etc.).

During the courses, it is important to put in the pro-
gram a module that will help professionals to provide
mentoring to young teachers.

Conclusions. The system of a university tutor-
ing must be institutionalized - tutoring must become
a real, not a nominal aspect of a university life. That
is, it should be not only the work of informing the aca-
demic group about the activities that will take place
at the university at one time or another, working with
students who do not have time to attend classes, and
this should be an individual work, because tutoring
involves work from 1 to 3—-4 students. The work must
be carried out according to a certain plan, based on
real researches and knowledge of the future teach-
ers’ individual characteristics, and also should end
with the development of a professional development
program, that is, a professional program of a the uni-
versity’s graduate. This work can also be carried out
at the level of the magistracy, that is graduate of the
master degree in the specialty “Teacher of a higher
educational establishment”, where they should teach
tutoring, that is, to give a future teacher an opportu-
nity to conduct a tutorial activity. Such tutorial activity
should be aimed at providing teaching support and
training at any higher educational establishment at
the place of a work.
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