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Vitality of the appeal to humanism as the basic
principle of building interpersonal relationships
is determined by the ability of the humanistic
paradigm of education to overcome the negative
phenomena characteristic of modern Ukrainian
society, especially those relating to the formation
and development of the individual as the highest
value. It was emphasized that an important role
in effective solution of this problem belongs to the
system of education. On the basis of the analysis
of philosophical, psychological and scientific
literature, the main approaches of humanistic
education are highlighted, the essence of the
concepts of «humanism», «humanization of
education», «humanistic paradigm» is revealed,
the main ideas of the reorientation of the
educational process on the basis of humanism
are given.

It is determined that humanism is interpreted as
a system of views on man as the highest value,
the benefit of which is considered a criterion
for social assessment, a necessary norm of
relations between people as a worldview, in
the center of which — the idea of man as the
highest value and priority in relation to reality in
the hierarchy of all other material and spiritual
values, a phenomenon of culture that stimulates
the overall progress of world civilization.
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AKmya/ibHicmb  38epHEHHST 00 2yMaHi3My SIK
OCHOBHO20 MPUHYUIY Mo6bydosuU Mixocobucmic-
HUX B3@EMUH BU3HAYaEMLCSI  CIPOMOXHICITIIO
2ymaHicmuyHoi napaduamu ocsimu rnodosamu
HeaamusHI 18U, XapaKmePHI 0715 Cy4yacHo20
YKpalHCbKO20  cycni/ibcmsa, Hacamreped mi,
WO CMOCyoMbCSi CMaHOB/EHHSI Ma PO3BUMKY
iHOuBida sk HaliBUWOI YiHHOCMI. Haz2ooweHo,
Wo sax/1usa posib 8 eheKMUBHOMY BUPILIEHHI
UYb020 3aB0aHHs1 Ha/iexums cucmemi ocsimu.
Ha ocHosi aHazisy hilocoghChbKol, icmopuyHoT
ma Haykosoi' simepamypu  BUCBIM/IOMbLCS

OCHOBHI emarnu CMaHOB/EHHS 2yMaHICMUYHOT

0CBIMU, PO3KPUMO CYMHICMb MOHAMb «2yMa-
Hi3M», «2yMaHisauyisi ocsimu», «2yMmaHicmuyHa
rapaduema», HaseoeHO OCHOBHI idei Mobydosu
Hag4a/lbHO-BUXOBHO20 Mpoyecy Ha 3acadax
2yMaHismy.

BusHa4eHo, Wo 2yMaHisM iHmeprpemyemscsi
SIK cucmema oa/isidis Ha /IlOUHy sIK Halsuwy
YiHHiCMb, 6/1a20 SIKOI BBAXKAEMbLCS Kpumepiem
CYCri/IbHOI OUYHKU, HEOOXIOHOK HOPMOK BiO-
HOCUH MiX /1100bMU, SIK C8IM0o2/1sio, y yeHmpi
sIK020 — i0esi /MOOUHU SIK HaliBuwjoi yiHHocmi
i ApiopumemHoi cmocosHO cebe peasibHoCmi
B iepapxXil BCIX IHWUX MamepiasibHUX | OyXOBHUX
yiHHocmel, ¢heHOMeH Ky/ibmypu, Wo cmumy-
J10€ 3a2a/1bHUl npoapec caimoBsol yusinizayji.
KniouoBi cnoBa: 2ymarizayisi ocsimu, 2yma-
Hicmu4Ha neda2oaika, Has4a/IbHO-BUXOBHUL
rpoyec, eymaHicmuyHa napaouama, icmopuyHi
3acadu.

AKmyasibHOCMb 06PaWEHUsT K 2yMaHU3My Kak
OCHOBHOMY PUHYUMY MOCMPOEHUST MEeXJ/IuY-
HOCMHbIX OMHOWEHUL orpedensiemcsi crnoco6-
HOCMbIO 2ymaHucmuyeckoll napaduambl o6pa-
308aHUsI NPeodoniemMb He2amusHble SIBIEHUS,
XapaKmepHble 07151 COBPEMEHHO20 YKPAUHCKO20
obwecmsa, npexoe BCe20 Kacarowuecs cma-
HOB/IEHUSI U pa3sumusi UHOUBUOA Kak Bbiclueli
yeHHocmu. OmMeyYeHo, 4Ymo BaXHas pofib
B aghhekmusHOM peweHuu amoll 3adaqu npu-
Hadniexum cucmeme obpasosaHusi. Ha ocHose
aHazu3za gpusiocoghckoll, ucmopuydeckol U Hayy-
Holl  /lumepamypbl  0CBEWAKOMCS]  OCHOBHbIE
amarnbl  CMaHOB/IEHUS — 2yMaHUCMUYeCcKo20
06pa3osaHusi, packpbima CyuHOCMb MOHAMULU
«2YMaHU3M», «2yMaHu3ayusi 06pas’oBaHust»,
«eymMaHucmuy4eckasi napaouama», MpuseoeHsb!
OCHOBHbIE Udeu MOCMPOEHUST y4e6HO-80CIUMA-
MmesibHO20 NpoYecca Ha NPUHYUNax ayMaHusma.
OnpedesieHo, Ymo 2yMaHusM UHmepnpemupy-
emcsl Kak cucmema 832/151008 Ha 4e/ioBeka Kak
Ha BbICWYK YEHHOCMb, 6/1a20 KOmMopou cyu-
maemcsi kpumepueMm 06WecmBeHHOU OUEHKU,
Heobxodumoli Hopmol  OmHoweHul  Mexoy
JI00bMU, KaK MUPOBO33PEHUE, 8 UeHMpe Komo-
po2o — udest yernoseka Kak sbiclueli YeHHocmu
u npuopumemHoli 1Mo OMHOWEHU K cebe
peaslbHOCMU 8 Uepapxuu Bcex opyaux mame-
puasibHbIX U OyX0BHbIX UyeHHocmel, (heHOMEH
Ky/nibmypbl, cmumy/upyrowuli o6ujuli npoepecc
Muposol yusuauzayuu.

KnioueBble cnoBa: 2yMaHu3ayusi 06pazosaHus,
2ymaHucmuyeckasi  nedazoauka,  y4yebHo-
Bocrumame/ibHbIl MPoYec, 2ymaHucmuyeckast
rapaduema, UCMOPUYECKUE OCHOBbI.

Introduction. At the beginning of the XXI-st cen-
tury, the lives of all people of the world depend on
their ability to communicate, understand and coop-
erate. Humanity is increasingly aware of the inter-
dependence of all elements of this world and rede-
fines the place and role of man in it. Under these
conditions, education becomes especially important.
Higher education is the basis of the spiritual devel-
opment of society and an individual. The quality of
education depends on the spiritual, moral, cultural,
intellectual level of the people and their relation to
the world. Realizing the need for integration into the
world community, it is necessary to orient the educa-

tion on universal values and priorities, namely, on the
humanization and democratization of the educational
process.

The ideas of democracy are inseparable from the
ideas of humanism. According to I. Bekh, «the devel-
opment of a humane, free, responsible personality
is directly linked to the system of its spiritual values,
which are opposed to the utilitarian and pragmatic
values. The sphere of spiritual values includes the
meaning of life, love, and goodness, evil, etc., that is,
the meaning of general moral categories» [1].

Processing. Humanism of the XIX — XX centuries
has several aspects and directions. One of the vec-
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tors is associated with the philosophy of existential-
ism, which recognizes the individuality, uniqueness,
exclusiveness of each individual human being. The
most prominent representatives are Jean P. Sartre,
K. Jaspers, A. Camus, and V. Frankl. The human-
istic essence of this direction is primarily aimed at
addressing the problem of the life meaning.

V. Frankl considered the human desire to seek
and realize the meaning of life as the higher innate
human need, which is the engine of its behavior and
development. A person, in all its uniqueness, must
find the meaning of life by himself. V. Frankl points the
ways that will help a person in this process. Firstly,
it is the value of creation (creative dedication), and
secondly, the values of experience (positive emo-
tions, experiences and feelings), and thirdly, the value
of relationships (finding the meaning of life in different
situations) [3].

J. Sartre expressed the view that «a person must
go beyond his own time frame», overcoming his lim-
itations, designing himself and create his own exist-
ence. A person is actually responsible for creating his
own image. Thus, existentialism is such a doctrine,
which views human life as possible and, moreover,
argues that any truth or free action implies human
subjectivity [2].

The purpose of the article is to conduct theoret-
ical analysis of historical and philosophical literature
and to define the bases of the humanistic paradigm
formation in education of Ukraine.

The main part. The fundamental notions of the
philosophy of existentialism are the concepts of «free-
dom», «responsibility», «choice». A person creates
himself, so no other factors — environment, heredity,
and so on can not be the justification for the inability
of self-determination. Personal position is the deci-
sive factor, certainposition, the relation to the outside
world, to mankind and himself.

The humanistic paradigm in education can be
based on various means of perception the forces
of the world and a person development, including the
esoteric knowledge of ancient civilizations.

Training expands the concept of «individuality».
This is not only what is inherent to person in this life.
Individuality is something that has evolved for cen-
turies through the numerous embodiments of the
human spirit. A new life is given in order for a person
to become an individual and bring his positive experi-
ence to the bowl of generations. Thus, improvement
is never just personal. When a part is perfected,
the whole improves when one person is perfected,
all humanity is perfected.

Education puts certain responsibility on a person
not only for his spiritual development, but also for the
spiritual development of all mankind, both present
and future. It is not surprising that the most important
issues of human existence are the issues of educa-
tion and upbringing, as this is directly related to the
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evolution of mankind. Orientation of education and
upbringing on the priority of technical and scientific
knowledge, methods of production and acquisition of
material goods led to the fact that it removed the main
lever of perfection — the upbringing of the spirit.

Education and upbringing should be directed at
the development of the spiritual essence of a person,
the expansion of his consciousness to the space,
the awakening of the need for self-improvement. Edu-
cation and upbringing of a person should be directed
first of all to his spiritual development, the person
should be focused not on oneself, but on others.
It is necessary that the school create a community
of people oriented on spiritual values, consciously
asserting them.

Among the humanistic approaches, which influ-
enced the formation of a humanistic paradigm in
education, we focus on the following cultural studies:
V. Frankl, E. Fromm, etc.

This approach reveals the peculiarities of think-
ing and perception, which are aimed at cultural val-
ues (the procedure for understanding their content).
Science, art, religion — these are kind of special
worlds. A person receives the ability to penetrate
themwith the help of subjective culture. If he under-
stands this world, he takes part in its symbolic mean-
ing — he is affirmed as a person.

The next approach of humanism is defined as the
open persontopersoninteraction (which is definitely
important for the relationship between «teacher and
student»). Real life is a form of existence which ena-
bles a persontolivein another person orto find another
person to findownsense. The ability to interact with
another person allows both subjects of interaction to
be spiritually enriched and at the same time sepa-
rate. Through separation a new turn of the centripetal
forces of spiritual growth reveals. A person is what he
is because of the reflecting on his life, the meaning
of human life cannot be provided from the outside,
each person formulates it on his own, and its unique-
ness is related to the need to interact with others.

The philosophy of humanism raises the question
of human perfection and the improvement of objec-
tive social conditions. The ability to self-critique,
self-esteem, self-identification, self-improvement is
the most important condition for the development and
self-realization of man.

A person exists in two worlds. He is endowed
with the inner world, consisting of different levels of
individual physiological and mental characteristics.
The factors of another — the outside world contrib-
utes or suppress the growth of the internal potential
of a preson. By deepening knowledge about himself,
his (especially intellectual) activity and the surround-
ing world, he can form new abilities and choose new
ways of his own development.

Humanistic pedagogy is based on the ideas devel-
oped by the representatives of humanistic psycho-
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logy, such as C. Rogers, A. Maslow, G. Allport, as well
as on the ideas of E. Fromm, K. Horney. Indicative is
the opinion of E. Fromm, who noted that many philos-
ophers — S. Kierkegaard and K. Marx and V. James,
A. Bergson and Teyhard de Chardin — believe that
a person creates himself, that a person is the crea-
tor of his own history. A person is historically deter-
mined, he constructs or creates himself, changing
and modernizing in time and over time. A person is
no longer smart, he becomes smart. He is no longer
social, he becomes social. He is no longer religious,
he becomes religious.

According to E. Fromm, the founder of humanis-
tic dialectics, humanism is a philosophy that under-
stands person as the highest value on earth, it is quite
natural that the teacher cannot view the student as
a means of subordination or manipulation, and the
authoritarian type of teacher is not acceptable in
humanistic pedagogy [5].

In the theory of S. Freud, there are three
instances of personality: It (Id), |1 (Ego), Super-Ego
(Supe-Ego). The Super-Ego (I-ldeal) is the highest
instance that plays the role of the inner center of
conscience. The Super-Ego appears in the process
of child’s identification first with his father, and in the
future this function passes to teachers and other
authorities. Their commands and prohibitions main-
tain their power in the Super-Ego, unconsciously act-
ing as a moral center [4]. This position of S. Freud is
extremely important for understanding the essence
and vocation of the teacher in the pupil’s life. The
teacher must be a humanist in his views, judgments
and actions.

K. Rogers is one of the main representatives of
humanistic psychology.He considered people as
potential creators who have tendencies for self-
realization. People are open-minded to experience,
independent in their assessments, ready for growth,
to formulate new and unpredictable hypotheses.
K. Rogers says: «When we cease to judge the indi-
vidual from the point of view of the constituent of a
system of values, we promote creativity. An individ-
ual feels his release in an atmosphere where there
is no evaluation using an external cliché. Evaluation
is always perceived as a threat, always means that
some part of the experience will be closed to con-
sciousness” [1, p. 240].

But the teacher often becomes the subject of
evaluation, so he needs to develop his own system
of judgments and assessments of himself and his
activities in accordance with the humanistic approach
to the worldview. Personal and professional devel-
opment are closely interconnected. Professional and
value-oriented orientations are «embedded» in one
another. Humanistic philosophy, the anthropologi-
cal-axiological concept of man defines «I» as a value.
Due to this, there will be a reorientation in the system
of values of the teacher — from adaptive rationality

towards the liberation perspective, from the passive
object to the active subject.

In the light of mentioned above, let’s turn close
attention to the process of Ukrainian educational
system formation on the basis of humanistic val-
ues. Even the ancient chronicles testify that life in
Ukraine tended to self-development on the principles
of humanism and deep spirituality. The coverage
of these ideals is also found in the writings of G. Skov-
oroda, M. Drahomanov, M. Grushevsky, M. Kostoma-
rov, V. Vynnychenko, P. Yurkevich, A. Dukhnovich
and many other philosophers, pedagogues, psy-
chologists, anthropologists. The list the names of all
those who have dedicated their lives to the research
and dissemination of ideas of spirituality and human-
ity among the public is far too long.

Let us turn to the history of the foundation and
development of the most prominent higher educa-
tional institution of Ukraine at the Kyiv-Mohyla Acad-
emy. The Kyiv-Mohyla Academy laid the foundations
for theoretical-theological-philosophical justification
of the Ukrainian version of Orthodoxy. In this case,
Kiev was assigned the role of the spiritual center of
the entire Orthodox world, as well as the only heir of
the Kyiv Rus [2].

E.Pletenetsky, the Kyiv-Pechersk Archimandrite,
saw the strengthening of compatriots in their ancient
faith as the most important goal in such a way as
to publish Greek sacred books in Slavic as well as
religious-polemical literature that would protect the
Orthodox ideology from hostile attacks [1].

The activities of the Kyiv-Mohyla Academy
unfolded against the backdrop of not only two direc-
tions of Christianity: Orthodoxy and Catholicism, but
also against the background of the opposition of two
cultural archetypes: Greek and Roman.

The Greeks have created a unique system of
education in which not only a specialist in a particu-
lar industry is formed, but a person as a whole with
defined value orientations. This educational process
was not limited to mastering the sum of norms and
requirements; it was a preparation for life in accord-
ance with a wide range of norms and requirements
that the Greeks regarded as their «wise invention».
This was the purpose of culture: to develop in a per-
son a reasonable ability of reasoning and aesthetic
taste, which allowed it to gain a sense of measure and
justice in matters of public and personal. An ancient
man did not lose his connection with nature, which
was the main integral part of the cosmos, which took
away both gods and people. The basis of the way of
life of Greek culture was not only laws, but mainly the
natural system. The unity of man with nature gave
rise to a certain absolute, the ethical ideal of educa-
tion and culture.

These ideas were highly valued in Kyiv-Mohyla
University. Teachers and professors of the first uni-
versity in Ukraine were regired to have high moral
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and spiritual qualities. The teacherwas supposed
to be spiritually pure in front of his pupils, therefore,
piety, wisdom, meekness were required of himand
restraint so as not to be subject to anger and other
disadvantages. The teacher could not have been a
laughingstocker so as not to induce some students to
isolate and set up inferiority, and others to malice; he
had no right to use bad words in order not to ruin the
spiritual world of exodus. If he was noticed of some-
thing of the above, or theft, slander, pride, fornication,
drunkenness, etc. — he was forbidden to teach and
live among the university community.

Teachers' pedagogical principles were based
on impartiality and democracy. They had an impar-
tial attitude to students from different backgrounds.
According to the laws of the academy, nothing could
be better at school than perhaps successful stud-
ies. This is precisely what the place of the pupil in
the classroom meant. According to the Charter, the
one who knew more should have been sitting higher,
though he was poor, and he who was lessknew, had
to sit in a low place [2].

Particular attention was paid to behavior, which
always and everywhere had to testify about their edu-
cation. They were taught to respect the worthy peo-
ple of all layers without exception. So, when they met
someone it was necessary to remove the cap and
bow. Respectfully relate to places devoted to God:
monasteries, cemeteries, colleges. It was forbidden
to attend unworthy gatherings, to get acquainted with
those who lived such a life; the implementation of any
trade agreements without warning a teacher; exces-
sive talking as one that devalued man [1].

Conclusion. Thus, the humanistic paradigm of
modern education has been based on ancient Greek
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and Roman cultural achievements further developed
by the scholars of Kyiv-Mohyla Academy. The main
value of humanistic paradigm is the development of
a person studied by different branches of science:
humanistic pedagogy, philosophy and psychology
determine the motives, goals, content and means
of this process. Modern stage of Ukrainian educa-
tion development represents combination of the best
classical traditions of education and latest achieve-
ments of science technology.

The further study may be aimed at the methods of
implementing the humanistic paradigm of education
in educational institutions, the identification of peda-
gogical conditions that would ensure the involvement
of students in humanistic education, contributing to
the formation and development of their personality as
a subject of these processes.
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