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This article is about the importance of the com-
municative approach when teaching foreign
languages. It considers the communicative
approach for developing English-speaking skills.
This approach has provided a major impact on
foreign-language teaching in today’s linguisti-
cally diverse backgrounds. Using the commu-
nicative approach a teacher makes the subject
more interesting and motivates students in the
use of the language in their lives by creating real
situations in class. He or she helps students to
overcome the language barrier, which is a major
impediment to the communication encouraging
them to participate in a conversation.

Key words: communicative approach, foreign
language, English-speaking skills, foreign-lan-
guage teaching, language batrrier.

Cmamms npucssiyeHa Ba/IuBoCMi KOMYHIKa-
muBHO20 NioXody Mi0 Yac BuKIadaHHs iHo3eM-
HUX MOB. Po32/1iHymo KoMyHikamusHUU nioxio
Y PO3BUMKY aH2/TOMOBHUX Hasu4okK. Lieli nidxio
Mae 3HayHull BnAUB Ha BUK/IAdaHHS IHO3EMHOI
MOBU B Cy4acHOMY JliHeBICMUYHO Pi3HOMaHIm-
HOMy cepedosulyi. Bukopucmosytodu KOMyHI-
kamusHul rioxid, Bukinadad pobums rnpedMem
6i/bLW YikasuM | MomuBye cmydeHmig 00 BUKO-
puUCMaHHs1 MOBU Y CBOEMY XXUMMI, CMBOPHOIOHU

peasibHi cumyayii 8 knaci. Buknaday doromazae
cmyoeHmam nodosiamu MOBHUU 6ap’ep, wo €
20/108HOHO MEPELUKOOOHO Y CrIi/IKYBaHHI, 3a0X04Y-
04U iX 00 y4acmi 8 PO3MOBI.

KntouoBi cnoBa: koMyHikamusHul rioxio, iHo-
3eMHa MoBa, BOJIOOIHHSI aH2/ItICbKO MOBOK,
BUK/1A0aHHS1 IHO3eMHOI MOBU, MOBHULI 6ap’ep.

Cmambsi rnocsawjeHa BaxHOCMU KOMMYHUKa-
muBHO20 nodxoda fpu rnpenodasaHUU UHO-
CMpaHHbIX SI3bIKOB. PaccMompeH KOMMYHUKa-
musHbIl 100X00 8 PasBUMUU aH2/10513bI4HbIX
HasbIKO8. 9mMom rodxod uMeem 3Ha4yumesibHoe
BNUSHUE Ha nperodasaHue UHOCMPaHHO20
A3bIKa B COBPEMEHHOU /IUH2BUCMUYECKU pa3-
HoobpasHol cpede. VIcronb3ysi KOMMYHUKa-
musHbIli  M00X00, rnpenodasamesib  Oenaem
npedvem 6osee UHMEPECHLIM U  MOMUBU-
pyem cmyO0eHmos K UCIMO/b30BAHUK A3biKa
8 csoell U3HU, co30asas pea/ibHble cumyayuu
8 Kkn1acce. lNpenodasamerib nomMo2aem cmyoeH-
mam rpeodosiems A3bIKoBol bapbep, KOMopbIL
SIBISIemMcs 2AasHbIM NpensimemsueM 8 obuye-
HUU, OOWPSss UX K y4acmuto 8 pas2osope.
KnioueBble cnoBa: KOMMyHUKamugHbIl Mo0-
X00, UHOCMpPaHHbIU i3bIK, BnadeHue aH2ul-
CKUM $I3bIKOM, rperiodasaHue UHOCMPaHHo20
s13bIKa, A3bIK0BOol bapbep.

Problem statement in general terms. The main
teachers’ objective when teaching a foreign language
is not only to teach students to understand a foreign
speech but also to be able to form speech statements,
to orient in a foreign-language country, as well as to
respond adequately in different language situations.
In the current context, anyone who speaks a foreign
language must know how to use it for different pur-
poses, in different situations, to be able to read and
understand texts of different types, to form dialogues,
stories, reports. Even if a person has a limited lexical
and grammatical base of a foreign language, he or
she must learn to hold a conversation in any situation.

Teachers are no longer required to give knowl-
edge; they must show students how to learn. Itis nec-
essary to work together with students; they should be
taught to listen to their peers, to carry out interviews
and group discussions, to work together on projects,
to focus on their peers. If a teacher creates situations
where students work in pairs, groups, this makes an
activity more comprehensive. It becomes necessary
for students to demonstrate their speech autonomy,
to help their peers, to make appropriate adjustments
to interlocutors’ statements.

Analysis of recent studies and publications.
According to A. Verbitskiy, such active learning
methods involve the use of developing, problem-
atic, researching and searching forms and methods
of education, which provide the birth of cognitive
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motives and interests, conditions for creativity and
learning [9, p. 96].

Scientists made a significant contribution to the
development of the communicative approach in for-
eign-language teaching. For example, in the United
Kingdom, experts on applied linguistics questioned
the efficacy of the case-study method, which dom-
inated in the country at that time. This came about
in part in response to A. Chomsky’s concepts about
the nature of speech. A. Chomsky demonstrated that
widely known structural language theories could not
explain all the creative diversity of the real communi-
cation process. In addition, British linguists C. Cand-
lin and H. Widdowson found that special attention to
the language structure did not contribute to its bet-
ter assimilation. They believed that except of know-
ing grammatical structures learners also needed to
develop communication skills and understand lan-
guage functions [1, p. 149].

In the United States, linguistic anthropologist
D. Hymes conceptualized the communicative compe-
tence. This was in response to a well-established con-
cept of linguistic skills of a perfect native speaker by
A. Chomsky. The communicative competence speci-
fied what “to know a language” means. In addition to
proficiency in language structures, the communicative
competence also implied the capacity to use those
structural elements in different situation of communi-
cation adequately. This point was artfully formulated in
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D. Hymes’ statements about the usage rules without
which grammar rules are useless [4, p. 270]. D. Hymes
did not develop a specific definition of the commu-
nicative competence. Subsequent authors related
that concept with the foreign-language teaching.

Scientific research on this subject took place in
Russia. In addition, a concept for the communicative
teaching of foreign languages was being worked out.
The Russian scientist, the founder of the Methodist
school in Lipetsk, Doctor of Education E. Passov
advanced his own theory of the communicative for-
eign-language education. According to this theory,
the concept of communication was dealt with from
two angles: a theoretical one, that is as a category
(a concept), and a practical one (empirical), that is as
technology [6, p. 84].

Provisions of previously unresolved parts
of the general problem. Teachers who care about
their students’ future operate with the communicative
approach aimed at developing communicative skills.
The essential aim is to teach a student to speak a for-
eign language properly and fluently. That is why it is
necessary to go beyond traditional teaching methods
and to use such types of activities as projects, inter-
active games, theatricalizing, discussion, that is to
develop all linguistic skills of oral and written speech.
It is necessary for students to learn words, phrases,
linguistic units and then figure out what is their
grammatical subject, especially at the initial stage.
Ateacher explains rules, meanings of new words with
the help of familiar vocabulary, grammatical construc-
tions and phrases; through facial expressions and
gestures, pictures and other visual aids. Now class-
rooms are equipped well enough to use the internet,
TV-programs, newspapers, and magazines. All this
stimulates a keen interest in the history, culture, and
traditions of an area where the language is spoken.

The teacher’s task is to use a simulation of real-
life situations for students to come with the maximum
motivation for speaking. At communicative approach-
based lessons, students basically discuss the topics,
which are familiar to them in their native language.
It gives an opportunity to focus on the skill to use
the language spontaneously that is to focus on the
development of communicative skills. Students are
advanced to the level of the subject of learning activ-
ities as well as the subject of the intercultural com-
munication that is they become a key element of lan-
guage instruction as a system. So that means that
exactly a student, perspectives of his or her personal
and language growth become a starting-point with
constructing and reflecting upon the content of the
foreign language learning process [3, p. 13] .

Spoken interaction absorbs most of the time at les-
sons, though reading and writing are also taken into
account. Inthis, ateacher speaks less than students do;
he or she guides their activity. Ateacher assigns a task,
then takes a back seat just to monitor and evaluate.

The purpose of article. Herein lies the communica-
tive approach, that is, in the assimilation of the learn-
ing process to the communication process. More
specifically the communicative approach is based on
the fact that the learning process is somewhat a sim-
plified model of the communication process. This will
be considered in more detail below.

Statement of the basic material. This approach
to learning emerged in the 1970s and 1980s of the
last century as a result of many independent stud-
ies and development, both in Europe and the United
States [8, p. 126]. On the one hand, it was because
the demand for foreign languages rose higher with
the creation of the European Economic Commu-
nity, especially in Europe. As a result of increasing
demand had to change the approach to foreign lan-
guages teaching. Such traditional methods like gram-
mar-translation type of teaching implied that students
began to learn a foreign language years before they
would need to use it in a real life. However, those
guidelines were not good for adult learners who were
intensely busy as well as for schoolchildren whose
learning abilities were not yet advanced enough.
It became clear that those categories of learners
needed the approach with a higher level of returns.

Dealing with communication as technology or the
education strategy, the following characteristics
should be highlighted [6, p. 84]:

— motivation of every action and every activity of a
learner;

— purposefulness of every action and every activ-
ity of a learner;

— personal meaning throughout the work of
a learner;

— voice and thought activity, that is a permanent
involvement in the process of meeting the challenges
of communication;

— a permanent connectivity of the instructive and
communicative thinking;

— the attitude based on a personal interest, which
entails the expression of a personal attitude to issues
and subject of a discussion;

— the connection of communication with various
forms of activities: cognitive and training, social, work,
sports, artistic, household;

— the interaction of communicating parties, that is
coordination, mutual assistance, support, coopera-
tion, trusting relationship;

— sociability on three fronts: emotional, semantic
and personal;

— situatedness indicating that communication of
learners with a teacher, or learners among them-
selves in the process of mastering speech material,
can always be characterized as a set of relationships,
which has grown out of the contextual position of the
ones having direct contact with each other;

— functionality meaning that the process of mas-
tering speech material always takes place, if there
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are speech functions, which have the priority over the
form of speech units;

— heuristicity as the organization of material and
the process of its learning excluding arbitrary memo-
rizing and reproduction of it;

— validity as the objective characteristic, and infor-
mativeness as subjective characteristic of the training
material;

— problematical character as a way of organizing
and presentation of training materials;

— expressiveness in the use of verbal and nonver-
bal means of communication.

Only compliance with all listed parameters and
their optimal utilization give the right to consider the
educational process as communicative. This is the
type and quality of a model, which is the basis of that
notion.

According to modern foreign researches, the
major distinctive characteristics of communicative
learning are [2, p. 180]:

— the content is primary in a statement (not a
structure, or a form);

— dialogues (if they are used) are based on com-
municative functions and usually are not memorized;

—new vocabulary is introduced only in the context;

— learning a language means learning to commu-
nicate;

— the instructional objective is effective communi-
cation in a foreign language;

— drilling may be used but only occasionally;

— pronunciation should be easily understood (but
not necessarily as of a native speaker);

— any means, which benefit learners and appro-
priate to their age and needs, etc., can be used when
explaining grammar;

— attempts to engage in a real dialogue are wel-
come from the start of education;

— prudent use of a native language by learners is
permitted as and where possible;

— interpretation into the native language is applied
where it is needed, or may be beneficial;

— if desired, reading and writing can be started
studying from the very first lesson;

— the system of a language under study is better
mastered through desire for a comprehensive com-
munication;

— the main aim of education is the formation of a
communicative competency (capacity to use linguis-
tic system of a language effectively and to the point);

—the consistency of introducing material is defined
by any means, which provide interest in it in terms of
content, use or topic;

— a teacher supports and motivates a learner to
use a foreign language whatever way he or she can;

— foreign-language statements emerge from a
learner, often through trial and error;

— the main aim of education is the fluency
of speech and a pertinent use of lexical units;
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— grammatical correctness is defined only in the
context, not in the abstract;

— learners are required to communicate with real
people in groups or pairs, or by written communica-
tion (learners decide about this themselves, without a
teacher’s guidance);

— the true motivation will appear when a learner
has an interest in a foreign-language message.

In practice, in training on grammar, for example,
the communicative approach means the following
sequence of actions [8, p. 130]:

— first learners read a text;

— then the examples on this grammatical rule are
highlighted in the text to be analyzed by learners;

— these examples are further used as a basis for
activities, which are aimed at working out the struc-
ture and its form as well as the semantic meaning,
which we can transmit with the help of this structure;

— and finally, learners should find similar examples
in the text and extract the relevant grammatical rule.

The communicative learning of a language is
rather an approach than a method. The communica-
tive approach for a foreign-language learning can be
described with the help of certain principles and objec-
tives of the language learning, the ways of learning
by learners, types of assignments and activities used
in learning, and the roles of a teacher and a learner in
the process of study. According to this approach, the
basic principles of learning are the following [7, p. 171]:

— the communicative principle: learning occurs
with the help of activities, which stimulate the real
communication;

— the principle of communicative tasks: learning
occurs with the help of activities where the language
is used to fulfill interesting and meaningful tasks;

— the principle of relevance and meaning: learning
occurs with the help of the language, which a learner
uses meaningfully. Learning activities are selected
based on how active they involve a learner in the
authentic and meaningful communication (as opposed
to simply mechanical usage of language patterns).

Commenting on the thought that the communica-
tive approach to learning is rather an approach than
a method, a number of conclusions can be drawn
[5, p. 82]:

— the word “approach” offers a teacher great
opportunities in the foreign-language teaching. That
is, through this interpretation a teacher is entitled to
teach a foreign language the way, which best suits to
the specific training situation;

— it also means that teachers can loosely interpret
the rules of teaching depending on the tasks, which
are placed upon them;

— teachers can use a broad range of assignments
and activities when teaching a foreign language;

—and most importantly, it should help us avoid the
situation when learners who are competent in gram-
mar find themselves incompetent in communication.
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The last paragraph means that there are learners
who are good with the grammatical material, know alll
rules, can easily build grammatical constructions but
they a have a problem when it comes to the real com-
munication. Accordingly, it is all about trying to make
all our learners communicatively competent. It does
not mean that they should be grammatically incom-
petent. Of course, grammar is crucial. However, the
link between the form, the meaning and the func-
tion of the grammatical construction under study is
equally important. That is why it is very important for
learners after having been familiarized with a certain
grammatical construction, learned to transform and
combine it, done a sufficient amount of activities with
the given implementation mechanism, also to learn
to use this construction in the real communication sit-
uations easily and fluently. And this is where all the
importance of the communicative approach reflects.

Arguing about whether the communicative
approach to the foreign-language learning is an
approach or a method can be pursued, but it is a the-
oretical matter. What matters to us, English language
teachers, is the practical aspect of this concept. The
communicative approach to the foreign-language
learning makes it possible to create in a class the sit-
uation of a genuine communication, to give learners’
speech meaning, to teach them to use in their speech
the authentic remarks inherent in native speakers.
This task is feasible even in the early stages of the for-
eign-language learning when grammar and vocabu-
lary proficiency is still limited. An experienced teacher
can create such a context for the interaction in a class
where even small phrases will be meaningful and
comply with the real communication situations.

Another benefit of the communicative approach is
that it does not contain strict requirements for teach-
ers considering the balance between literacy and flu-
ency of speech. The communicative approach allows
us to appropriately place the emphasis between
these aspects and make the learning well-balanced.
Sometimes we really can pay more attention to the
grammatical rules and structures to the detriment
of their communicative value. For example, while
learning the rule on the order of adjectives in Eng-
lish. Teachers often give learners a task to build a
phrase with a large number of adjectives (“really big
old green antique car”). Of course, it sounds unnatu-
ral. In most cases, we use two or three adjectives in
our speech. The topic on the direction of movement
in English can also be used as an example. We sug-
gest learners find out the direction of movement and
to take the route, which often is of a merry-go-round
type. In fact, we may need a maximum of three clues
to find the way to the needed object. In this case, the
excessive focus on the accuracy of the formulation to
these structures is fully justified. We do this to give
our learners ample opportunity to master the figures
of speech, which they will subsequently use in the

real life. Grammatical accuracy will be more impor-
tant if a teacher wants to achieve clarity in learners’
speech, to correct their speech, and to measure the
success of the training.

Conclusions. Freer language practice gives
learners more options; it may be more uncertain and
blurred; it implies less involvement from the teacher’s
side. The learner-centered education implies a stu-
dent-based approach. The emphasis shifts towards
learners. They are given more initiative and freedom
at the lessons. However, it does not mean that the for-
eign-language lessons are conducted spontaneously.
They are clearly structured by a teacher who plays a
very important role in the process of learning. He or
she conducts enormous preparatory work, organizes
communication, and gives communicatively mean-
ingful tasks. The work on the speech accuracy pro-
vides a framework for the speech fluency. The com-
municative approach implies educating students in
vocabulary, grammatical structures, and functions, as
well as the communicative strategies so that they can
cope with the challenges in the process of communi-
cation successfully.

Through this universality, flexibility, and practical-
ity the communicative approach stays in the center
of attention of the scientists all over the world, con-
tinues to evolve, and will be the subject for the study,
improvement, and development in the practice of the
foreign-language teaching.
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