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In order to formulate motivation in the selection
and use of funds, it is necessary to possess not
only the methodology for their application, but
also knowledge of the learning conditions, age
characteristics of students. Teachers should keep
in mind that although the motivational sphere of
the student's educational activity is characterized
by a large set of motives, the following groups
can be determined in the organization of effective
independent work. Motivation is an issue worthy
of investigation because it seems implicated in
how successful language learners are. That's
why most teachers and researchers have widely
accepted motivation as one of the key factors
which influence the rate and success of second/
foreign language learning. Motivation determines
the extent of active, personal involvement in
L2 learning. Without sufficient motivation, even
individuals with the most remarkable abilities
cannot accomplish long-term goals, and neither
are appropriate curricula and good teaching
enough on their own to ensure students
achievement. So in this paper we tried to reveal
the importance of motivation in foreign language
acquisition.

The current article discusses the question of
motivation of university students for independent
work, which is done during training activities.
Different theories and viewpoints of specialists
to the investigated matter have been included in
the discussions. “Maslows” Hierarchy of Needs
Theory (1954), McClelland’s Needs Theory
(1961), and ‘“Herzberg's Two-Factor Theory”
are analyzed here. Some groups of motives
are determined in the organization of effective
independent work, such as social motives,
cognitive motives and reaction to a number
of external factors organizing educational
activities. A number of suggestions are given
to develop motivation of students in foreign
language lessons.
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Ll{o6 chopmys/osamu  MomuBayito 8 Y4HIB,
HeobxiOHO 80/100imu He Mifibku Memooo/102ieto
i 3acmocyBaHHs1, a U 3HaHHSIMU YMOB Hag4aHHsl,
BiKOBUX 0cO6/IUBOCMEL YHHIB. Ydumesli MOBUHHI
nam’smamu, wo, xoda mMomusayiliHa cghepa
Hasyas/lbHOI  Oisi/IbHOCMI  cmydeHma  Xapak-
mepu3yembCsi Be/IUKUM HabopoM MOMuBI8, 8
opeaHi3ayii echekmusHoi camocmitiHoi po6omu
MOXHa BU3Ha4UMu maki 2pynu. Momusayis —
ye numMaHHs, sike 3acsy208ye Ha OOC/TIOKEHHS,
OCKI/IbKU BOHO [08'A3aHe 3 MUM, HaCKi/ibku
YCniWwHUM € BUBHEHHSI MoBU. OCb YoMy 6ifib-
wicme Buknadadig i OOC/IIOHUKIB LWUUPOKO rpu-
UHsiUu MOmuBaUyito sik 00UH i3 K/TH0HOBUX ghakmo-
pig, Wo Br/iuBae Ha WBUGKICMb ma YCriitHICMb
BUBYEHHSI Opyeoi/iHo3eMHOI Mosu. Momusayjisi
BU3HaYae cmyniHb akmusHoi, ocobucmol yyacmi
B HagyaHHi L2. be3 docmamHboi Momusayjii
Hagimb /100U 3 HaliBudamHiluumu 30i6HOCMSAMU
He Moxymb docsizmu 00820mepMIHOBUX Yined,
a Makox BIOMOBIOHI HasYa/lbHI rpogpamu ma
Ha/lexxHe BUK/1adaHHs He € docmamHiMu, Wob
3abesrnequmu 00CsigHeHHS1 y4HiB. Tox y pobomi
MU cripobysanu po3KpUMU Bax/iusicmb MOMu-
Bayji 8 080/100iHHI IHO3EMHOK MOBOIO.

Y cmammi pose/isidaembCsi nUMaHHs Momusa-
yiir cmyoeHmis yHisepcumemy 00 camMoCMIiliHOI
pobomu, sika BUKOHyembCS M0 Yac Has4a/lb-
HOT Qisi/lbHOCMI. B 0620B0pEHHSI BK/HOYEHI PIi3HI
meopii i mouku 3opy chaxisyis Ha OOC/IOXy-
BaHe MuMaHHs. AHasi3ylombCsi meopisi iepap-
Xii nompe6 Macnoy (1954), meopis nompe6
MakknennaHda (1961) i dsochakmopHa meopisi
lepybepea. [esiki 2pynu mMomusig BU3HaYa-
0mbCs1 8 Op2aHizayii echekmusHOi caMocmiltiHOI
pobomu, maki siKk couyiasibHi MOmuUBU, Mi3Ha-
Ba/IbHIi MOMUBU Ma peakyisi Ha HU3KY 30BHILUHIX
thakmopis, WO opeaHizytomb Has4asibHy Oisi/ib-
Hicmb. ModaHo HU3KY mporo3uyili wodo po3su-
MKy MomuBauil y4HI8 Ha ypokax iHo3eMHOI MOBU.
KniouoBi cnoBa: momusayis, camocmitiHa
poboma, BHymMpiWHA Momusauisi, 30BHILUHS
momusayjsi, meopisi.

Introduction. One of the important factors in orga-
nizing students' independent work is the motivation
for learning. The problem of motivated independent
activity in learning is not new. This is mainly due to
the fact that the course on active independent work of
a student becomes the basis for student preparation.

Independent work has an impact on the formation
of the personality of a future specialist. In didactics,
independence is also considered as an important
personal quality and as a system of self-organization.
Independent work provides the opportunity for stu-
dents to carry out cognitive activities in learning.

Methodology

To investigate the current topic, some methods
are considered to be appropriate. The main one is the
method of observation. To follow the achievements
and improvement of independent work, some groups
of students and their lessons have been observed.
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Besides, the linguistic analysis method is also used
to analyze the material on this field.

Theoretical underpinning

What is motivation? Motivation is probably the
most important factor that educators can target in
order to improve learning.

According to Williams [11], the five key ingredients
impacting student motivation are: student, teacher,
content, method/process, and environment. Motiva-
tion is defined as the act or process of motivating;
the condition of being motivating; a motivating force,
stimulus, or influence; incentive; drive; something
(such as a need or desire) that causes a person or
student to act (Merriam-Webster, 1997); and the
expenditure of effort to accomplish results [11].

Palmer reviews the “student motivation as an
essential element that is necessary for quality educa-
tion. In the late 1987s, according to Brophy motiva-
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tion to learn is a competence acquired “through gen-
eral experience but stimulated most directly through
modeling, communication of expectations, and direct
instruction or socialization by significant others (espe-
cially parents and teachers)” [5; 7], offers some defini-
tion for motivation where, Cherry views motivation as
“the process that initiates, guides and maintains goal
oriented behaviours”.

Brennen, believes motivation to be “... the level
of effort an individual is willing to expend toward
the achievement of a certain goal” Guay et al.
[2, p. 712] describes it simply as “reasons underly-
ing behaviour” [7].

Some authors support that, the student must
have access, ability, interest, and value education.
The teacher must be well trained, must focus and
monitor the educational process, be dedicated and
responsive to his or her students, and be inspira-
tional. The content must be accurate, timely, stimulat-
ing, and pertinent to the student’s current and future
needs. The method or process must be inventive,
encouraging, interesting, beneficial, and provide
tools that can be applied to the student’s real life. The
environment needs to be accessible, safe, positive,
personalized as much as possible, and empowering.

According to Palmer (2007), “Motivation is opti-
mized when students are exposed to a large number
of these motivating experiences and variables on a
regular basis. That is, students ideally should have
many sources of motivation in their learning experi-
ence in each class” [11].

Many theories have been postulated to explain
motivation: “Maslows’ Hierarchy of Needs Theory
(1954), McClelland’s Needs Theory (1961), and “Her-
zberg's Two-Factor Theory” [8].

Abraham Maslow’s theory identifies five levels
of hierarchical needs that every individual attempts
to accomplish or conquer throughout one’s life. The
needs start with the physiological (hunger, thirst,
shelter) and then move upward in a pyramid shape
through safety, social, and esteem needs, to the ulti-
mate need for self-actualization. His final need for
self-actualization is defined as one’s desire and striv-
ing towards maximum personal potential. The pyra-
mid shape to the theory is intended to show that some
needs are more important that others and must be sat-
isfied before the other needs can serve as motivators.

McClelland’'s Need Theory explores the idea that
there are three major “needs” that one will acquire
over their lifetime as a result of the experiences in
their careers or in their own personal lives. David
I. McClelland believed that in order to understand
human behavior and how an individual can be moti-
vated, you must first understand their needs and incli-
nations. The Need for Achievement encompasses the
desire to do better, to solve problems, and to master
complex tasks. The Need for Affiliation is the desire
for friendly and warm relations with others. These are

often those passive individuals that try to avoid con-
flict at all times, even when it might be necessary to
fulfill a task. Finally, the Need for Power is the desire
to control others and influence their behavior [8].

According to Rily, Herzberg's Two-Factor The-
ory divides motivation and job satisfaction into two
groups of factors known as the motivation factors and
hygiene factors. According to Frederick Herzberg, the
motivating factors are the six job content’ factors that
include achievement, recognition, work itself, respon-
sibility, advancement, and possibility of growth.
Hygiene factors are the ‘job context’ factors, which
include company policy, supervision, relationship with
supervision, work conditions, relationship with peers,
salary, personal life, relationship with subordinates,
status, and job security” [8].

According to Taylor, the root word of the term moti-
vation is movere (to move). In regards to learning,
motivation generally involves inner forces, enduring
traits, behavioral responses to stimuli, and sets of
beliefs and affects. She said that the study of motiva-
tion can be broken down into two main categories:
behavioral and cognitive theories. Behavioral theories
“view motivation as a change in the rate, frequency of
occurrence, or form of behavior as a function of envi-
ronmental events and stimuli”. Teachers can shape
student responses by conditioning the external envi-
ronment. In contrast, cognitive theories stress the
internal structures and processing of information and
beliefs. Cognitive theories stress the importance of
perceptions of competence, values, affects, goals, and
social comparisons when measuring motivation [9].

By analyzing the ideas of different scholars about
motivation, we can express our opinion as follows:
Although some scholars describe and analyze moti-
vation from different perspectives, one idea remains
the same: that motivation plays a major role in stu-
dents' independent work in the learning process.

Discussion

In order to formulate motivation in the selection and
use of funds, it is necessary to possess not only the
methodology for their application, but also knowledge
of the learning conditions, age characteristics of stu-
dents. Independent work motivates students to study
provided that a number of didactic requirements are
clearly fulfilled: firstly, the teacher’s understanding of
the essence of students 'independent work, knowl-
edge of the existing classifications of independent
work, didactic goals and methodological tasks to be
solved within the framework of one or another kind.
Secondly, the stages of students' inclusion in indepen-
dent activity should be built taking into account their
individual experience (knowledge, abilities, skills).
Thirdly, it is necessary to take into consideration
the leading function of the teacher in this process.

In this regard, two stages can be distinguished.
At the first stage, the assimilation of some informa-
tion and the mastery of the methods of obtaining it in
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a particular area is carried out with the participation of
the teacher in the educational activities of students.

At the second stage of self-organization, the indi-
rect control actions of the teacher, monitoring the
students' activities, its control, and correction are
appropriate. This is the period of independent work.
It should be noted that the student’s motivational
sphere is characterized by a large set of motives.

Motivation as a system of motives performs sev-
eral functions: it stimulates directs and organizes
behavior, gives it personal meaning and significance.

Teachers should keep in mind that although the
motivational sphere of the student’'s educational
activity is characterized by a large set of motives, the
following groups can be determined in the organiza-
tion of effective independent work:

1. Social motives (students' deep awareness of
their life needs, a desire to benefit society, an under-
standing of the need for knowledge in terms of training
themselves as a specialist); The development of the
motives of this group in the process of independent
work is possible by turning them from understandable
into effective ones by showing the applied nature and
professional orientation of the course being studied.

2. Cognitive motives associated with a developed
cognitive interest in the academic discipline and sci-
ence that it represents; in the process of independent
work, the teacher can develop the motives of this
group, forming students' ideas about knowledge.

3. Reaction to a number of external factors that
organize educational activities; the influence of these
motives on the learning outcome directly depends on
the integrity of the planning of activities for the imple-
mentation of the independent work system (clarity of
their programs, consultations, assessments) and a
number of internal incentives (the need for scholar-
ships, prestige, etc.).

Implication to Research and Practice

Many authors dealing with the motivation of stu-
dents in performing independent work distinguish two
types of motivation: Intrinsic and extrinsic motivation:
Individuals who are motivated intrinsically tend to
develop high regard for learning course information
without the use of external rewards or reinforcement.
On the other hand, individuals who are motivated
extrinsically rely solely on rewards and desirable
results for their motivation.

Intrinsic motivation is doing something for the
sake of personal satisfaction. The primary motiva-
tor is internal (i.e. you don’t expect to get anything in
return). You are intrinsically motivated when you do
something simply because it makes you feel good,
is personally challenging, and/or leads to a sense
of accomplishment. For example, students may be
intrinsically motivated to read because it satisfies
their curiosity about the world and brings them a
sense of calm. Intrinsic motivation is doing something
“just because.”
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Extrinsic motivation is doing something to earn a
reward or to avoid a punishment. The primary motiva-
tor is external (i.e. you expect to get something for
completing a certain task, or you want to avoid a con-
sequence for not doing something). For example, a
student studies for a test because they want to earn
a good grade. Or they mind their behavior because
they don’'t want to lose their recess. Students choose
behaviors not because they enjoy them or find them
satisfying, but in order to get something in return or
avoid an adverse outcome.

According to Leila Anjomshoa and Firooz Sadighi
intrinsic/extrinsic motivation refers to whether the
motivation is more inside a person or outside of him/
her. Intrinsic motivation refers to the motivation which
is originated inside a person. There is no reward
except the activity itself. It means that the essence
of motivated action that is, sense of autonomy and
the desire is self-initiating and self-regulating while in
extrinsic motivation there is an anticipation of reward
from outside and a person is motivated from an out-
side source rather than the self [1]. Extrinsically moti-
vated behaviors are carried out to get a reward from
outside and beyond the self. Maslow believed that
intrinsic motivation is noticeably superior to extrinsic
because we are motivated to achieve “self-actualiza-
tion”. Bruner [2] claimed that one of the most effec-
tive ways to help students is to free them from the
control of rewards. In some cases, the two kinds of
motivation may overlap to some degree because one
may be motivated from both an inside source and an
outside one at the same time. Generally speaking,
both kinds of motivation play important roles in learn-
ing and lack of motivation can cause procrastination
because motivation is the driving force that makes
people act. In other words, presence of motivation
can increase learning behavior. Teachers need to
know the type of motivation and its sources to meet
the students’ particular needs.

Intrinsic motivation is motivation that is animated
by personal enjoyment, interest, or pleasure. As Deci
et al. [3] observe, “intrinsic motivation energizes and
sustains activities through the spontaneous satisfac-
tionsinherentin effective volitional action. Itis manifest
in behaviors such as play, exploration, and challenge
seeking that people often do for external rewards”.

“Extrinsic motivators primarily have been under-
stood within a behaviorist framework. Specific stimuli
external to the self (e.g., social expectations, rewards,
praise, punishments, threats, risks) are believed to
produce specific predictable outcomes” [10].

The word intrinsic means to come from inside, so
it seems counterintuitive to imply that we can train a
student to be intrinsically motivated. While we cannot
change who a student is as an individual, we can cre-
ate the optimum environment to encourage students
to develop their own motivation muscles. Here are
a few suggestions to get you started.
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1. Know your students.

Get to know your students as individuals and dis-
cover what they're interested in and how they learn
best. Then design your instruction around these moti-
vating factors. Change up your instruction to keep the
students engaged and interested. Provide a mix of
independent, partner, and group work. Use technol-
ogy. Incorporate art. Keep your finger on the pulse of
your students and adjust as necessary.

2. Give them ownership of their environment.

Involve your students in creating the guiding prin-
ciples of your classroom community. Work together
to establish the optimal learning environment for that
particular group of individuals. Like all humans, your
students are more likely to take care of something
they helped to create.

3. Make sure they have a solid foundation.

Explicitly teach basic skills so that students have
a solid foundation of knowledge to build upon. Intrin-
sic motivation will come from being able to tackle
complex tasks. Build up students’ confidence and
make sure they have the resources they need before
they begin.

4. Practice setting goals.

Tap into the power of setting goals with—not for—
your students. According to literacy consultant Lind-
sey Barrett, “Research spanning decades shows that
setting student goals improves both motivation and
achievement, encourages a growth mindset, and also
supports the development of skills students need to
be prepared for their future careers.”

5. Give specific feedback.

Give students feedback that focuses on their
strengths instead of their weaknesses and be as spe-
cific as you possibly can. Instead of saying “great job!”
or “you’re so smart,” tie your comments directly to the
student’s effort. For example, “Your essay turned out so
well because you created an excellent outline to work
from”, or “Your conclusion from the science lab was so
insightful because you made very keen observations”.

6. Tap into their innate curiosity.

Encourage students to take on assignments sim-
ply because they want to know more, instead of feel-
ing required to do so just to receive a grade. Estab-
lish a Genius Hour as part of your curriculum to give
students the opportunity to direct their own learning.

7. As much as possible, allow students choice
in their work.

In his book The Highly Engaged Classroom,
Dr. Robert Marzano touts the importance of stu-
dent choice. He states that when students are given
choices, they perceive classroom activities as more
important. This increases their intrinsic motivation for
putting in effort and going deeper with their learning.

8. Make the connection between classroom activi-
ties and real-world situations.

Maybe one of your students wants to be an engi-
neer when they grow up. If so, they need to have a

solid understanding of math concepts. Knowing that
what they're studying will help them meet their goals in
the future will boost your students’ intrinsic motivation.

9. Get out of the way.

Trust your students to find their own way as often
as possible. Your work as a teacher is to lay the
groundwork and provide a framework for the work to
be done. Michael Linsin shares this gentle but power-
ful way to increase students’ learning, motivation and
independence: “Prepare them for success with spot-
on instruction, to be sure”, he advises. “But then fade
into the background. Independent practice is critical
to learning, and offering too much help is often more
problematic than not giving enough”.

Thus, both aspects of motivation play an impor-
tant role in students' independent work. They comple-
ment each other and contribute to students' foreign
language learning.

Conclusion. Motivation is an issue worthy of
investigation because it seems implicated in how
successful language learners are. That's why most
teachers and researchers have widely accepted
motivation as one of the key factors which influ-
ence the rate and success of second/foreign lan-
guage learning. Motivation determines the extent of
active, personal involvement in L2 learning. With-
out sufficient motivation, even individuals with the
most remarkable abilities cannot accomplish long-
term goals, and neither are appropriate curricula
and good teaching enough on their own to ensure
students achievement. So in this paper we tried to
reveal the importance of motivation in foreign lan-
guage acquisition.

Analyzing mativation, its types, its role and impor-
tance we came to the conclusion that lack of motiva-
tion in education could damage the learning process
of students. Creating motivation for independent work
of students helps them not only in their studies but
also in their socio-cultural lives.
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