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The purpose of the study is to emphasize the
importance of strategies in learning a foreign
language and teaching it. Work summarizes
the available information on language learning
strategies, defines the concept of language
learning strategies and outlines the framework
of language learning strategies proposed by
leading researchers in this field. The role of the
teacher in the application of the methodology
of strategies is determined and a number of
problems for further study of language learning
Strategies are given. The article substantiates
the peculiarites of the use of language
strategies in teaching a foreign language.
An analysis of the problem of reading, writing
awareness in the study of foreign languages
in domestic and international research.
Emphasis is placed on the four language skills
with the application of strategy — the focus
on conscious reading and comprehension
of writing, listening and speaking that play a
dominant role in teaching foreign languages. It
is emphasized that effective conscious reading
largely depends on the reader and on what
procedure and technique is used to achieve
the goal of reading. Reading strategies are
intentional purposeful attempts of the reader
to check and change the efforts to decipher
the text, as well as to understand words and
interpret the text. The ability to read correctly
should be developed using a variety of reading
methods, including reading such a foreign text
that is in the best interests of the student. It is
emphasized that the process of formulating
an opinion is built on certain stages: planning,
systematization of ideas, formulation of the
thesis and writing a sketch, using such methods
in strategy as brainstorming, interviews,
grouping close ideas into groups, etc .; sketch
stage — preparation of a sketch of an idea, in
which the leading role is played by the content,
not the form; preliminary consideration of the
prepared material, constructive discussion and
correction of grammatical and spelling errors;
editing; designing the final version of the
wording. It is determined that the strategy of
learning a foreign language is important.

Key words: language learning strategies,
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classification of strategies.

Mema 0oC/lIOMEHHS — NIOKPECUMU BaX/IUBICMb
cmpameeiti y BUBHEHHI IHO3eMHOI MoBu ma i
BUK/1a0aHHI. Poboma y3aza/ibHIoe HasiBHY iHGhop-
Mayjiro mpo cmpameaii’ BUBYEHHS MOBU, BU3Ha-
yae KoHyenuito cmpameaili BUBHEHHST MOBU ma
OKpec/Ioe pamku cmpameaili BUBYEHHST MOBU,
3arpornoHoBaHi nPosioHUMU AoCIOHUKaMU 8 ill
2asysi. BusHadeHo posib Bukiadada y 3acmocy-
BaHHi Memodoroeii cmpameaili ma HasedeHo
HU3KY npo6/sieM 07151 Mo0a/Iblio20 BUBYEHHST
cmpameaiti BUBHEHHS MoBU. Y cmammi 06ipyH-
mosaHO 0C06/1uBOCMI BUKOPUCMAHHST MOBHUX
cmpameeill y HasyaHHi IHO3eMHOI MOBU, rpo-
Be0eHO aHasli3 Mpob/IeMU YUMaHHsI, MUCbLMOBOI
06i3HaHoCMi M0 Yac BUBYEHHS HO3EMHUX MO8
Y BIMYU3HSIHUX Ma MKHaPOOHUX OOC/TIOXKEHHSIX.
AKUeHm pobumbcsi Ha YomupbLOX MOBHUX Hasu-
uKax i3 3acmocysaHHsIM cmpameail — hoKyC
Ha CBIOOMOMY HYUMaHHi ma PO3yMiHHI NUCbMa,
ayoitoBaHHs1 ma po3MoBU, siKi Bidieparoms OOMi-
HYOHy PO/Ib Y Has4aHHi iHo3eMHUX Mos. [Tiokpec-
JI0EMBCS, WO eghekmusHe CBI0OMe YUMAHHSI
3Ha4YHOK MIPOI0 3a/1eXUMb Bi0 Yumada ma 8io
moeo, ska npoyedypa ma mexHika BUKOPUC-
mosyrombcsi 07151 OOCSI2HEHHS] MeMU YUMaHHS.
Cmpameaii YyumaHHsi — ye HasMUCHI yinecrpsi-
MoBaHi Cripobu Yumada nepesipumu ma 3Mi-
HUMU 3yCU//Isl 3 PO3WUGbpOoBYBaHHSI mekcmy,
a makox 3po3ymimu c/sio8a ma iHmeprpemy-
Bamu mekcm. BmiHHSI pasusibHO yumamu c/1io
po3susamu i3 3acmocyBaHHsIM  Pi3HOMaHIim-
HUX Memooi8 YumaHHSl, BK/IIOHaIYU YUMAaHHS
mako20 iHoO3eMHo20 mekcmy, sikull sidrosioae
iHmepecam yuHsi. [MioKpec/embCs, Wo npoyec
chopmyrrosaHHsi dyMKu 6yOyembCsl Ha MEBHUX
emarax: riaHysaHHs, cucmemamusayisi ioed,
chopmy/iH0BaHHSI me3u ma  HarucaHHsl ecKisy,
BUKOpUCMaHHST makux mMemoois y cmpameai,
SIK MO3KoBUU wmypM, [HMePs'to, 2pyrysaHHs
6/1u3bKUX i0ell y 2pynu mowjo; emar eckizy — rio-
20moska €ecKi3y idei, 8 SKoMy rpoBiOHy po/ib Bidi-
2pae 3micm, a He ¢hopma; rornepeoHili po3esisio
id20mos/IeHo20 Mamepiasy, KOHCMPYKMuUsHe
062080pEHHA Ma BUNPAB/EHHsT 2pamamuyHUX
ma opghozpachiyHuX MOMU/IOK; pedazcyBaHHsI;
PO3pPO6/IEHHST OCMAamOoYHO20 sapiaHmy ¢hopmy-
JII0BaHHS. BUsHa4eHo, wjo cmpameaisi BUBHEHHST
IHO3EMHOI MOBU € B&XK/IUBOIO.

KntouoBi cnosa: cmpameaii Hag4yaHHsI MOBU,
pamku, npsiMe ma HernpsiMe BUBYEHHSI MOBU,
Knacucpikayis cmpameaid.

Formulation of the problem. A positive attitude
towards languages, language learning, people who
speak foreign languages and other cultures is crucial
in foreign language communication, which includes
respect for cultural diversity and openness to commu-
nication between languages and cultures. Language
learning strategies are of paramount importance for
lifelong learning, the knowledge and application of
which helps learners to cultivate and develop their
language skills independently and to acquire new
languages [6, c. 1-2].
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Analysis of current research and publications.
Research the question of language learning strate-
gies began in the 1960s century. She studied lan-
guage learning strategies significant influence of cog-
nitive psychology (Williams and Burden) [8, c. 145].
In 1966, A. Carton published a work entitled “Method
of judgment in learning a foreign language”, which is
the first attempt to study learning strategies. In 1971.
J. Rubin began to study the strategies of success-
ful students and stated that these strategies can be
used by less successful students and classified the
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processes that directly or indirectly contribute to lan-
guage learning (Rubin) [7, c. 69]. And the main task
was to “determine the results of learning a second
foreign language” [7, c. 71]. The methodology of
foreign language teaching strategies by secondary
school students has been studied by such scholars
as A. Wenden and J. Rubin, J. Richards and J. Platt,
K. Fire and G. Casper, G. Stern, R. Oxford and others.

In the last twenty years it has taken place a break-
through in the study of the problem of language learn-
ing is given more attention to students and their learn-
ing than to teachers and teaching. Along with a new
area of research interest in foreign language learn-
ing, the researchers’ primary goal was to identify how
students process new information and what types of
strategies they use to interpret, study, and memorize
new information.

Aim. Substantiate the role of strategy methodol-
ogy in learning a foreign language.

Materials and methods. Modern technology,
authentic texts on the Internet, and a multitude of direct
and indirect language learning opportunities help to
develop the ability to learn independently. Whereas
in the past the Internet only supported the develop-
ment of comprehension of written and heard text,
today there are hundreds of opportunities for produc-
tive language use as well. In addition to free authentic
audio and video, images, dictionaries, and interactive
assignments, written and oral chat, forums, and blog-
ging provide an experiential language learning expe-

rience. However, the continuous development of the
ability to learn independently requires talking about
learning about oneself, helping to develop learning
strategies, and creating opportunities for self-assess-
ment and peer assessment [1, c. 3].

Integrating the knowledge, interests, needs, and
language, non-language skills of language learners
into the learning process plays an important role in
the success of language learning. However, due to
the variety of topics and the fact that it offers more
opportunities to talk than any other subject, language
learning is excellent for supporting the development
of personality. Another key to success is continu-
ous positive reinforcement, recognition of students’
self-development [3, c. 11-12].

In childhood, language learning is based on the
processes of natural language acquisition. Students
engage in interesting, meaningful, and challenging
activities appropriate to their age characteristics and
level of development [4, c. 59].

They rely on their knowledge and experience of
the world to understand the information in the tar-
get language, which, on the one hand, helps lan-
guage learning and, on the other hand, deepens and
expands its content. Similar to the acquisition of the
mother tongue, the acquisition of a foreign language is
always embedded in context, during specific speech
situations in which the verbal and nonverbal elements
form a natural unity. The latter are especially impor-
tant at the beginning of language learning, as they

Table 1

Development unit

Listening Comprehension

Prior knowledge
during schooling.

Experiences, knowledge, skills, personal and social competencies, learning abilities, learner's
natural curiosity, and motivation to learn a foreign language acquired outside school and

Thematic unit of
educational and
development goals

supported by nonverbal tools.

content from these.

The learner follows a target language lesson supported by nonverbal elements and
articulated with simple language tools.
The student understands short and simple teacher instructions for classroom activities

Understands one-word, short-sentence questions and statements related to familiar topics.
Recognizes familiar words and phrases in short, simple texts and is able to deduce possible

Content of the development

play, board play).

that help comprehension.

sion.

Understanding of target language lessons supported by nonverbal elements and formulated with simple language tools
(e.g., classroom routine activities, organization of joint work, use of tools).

Understand short and simple teacher instructions for classroom activities supported by nonverbal tools (e.g., drawing,
playful tasks, manual activities, movement, playful activities: circle play, rhythm play, role play, puppet play, shadow

Understanding one-word, short-sentence questions and statements related to familiar topics (e.g., questions or
answers directly related to the learner's person, family, immediate environment, everyday needs and activities).

Active follow-up of the presentation of short, simple authentic texts related to known topics related to age, recognition
of the learned language elements in the texts, filtering out the essence of the text with the help of moving, playful tasks

At the teacher’s encouragement, an increasingly conscious reliance on nonverbal elements (e.g., images, sequences,
objects, body language, pronunciation) and speech situation that accompany the texts they hear during comprehen-

Getting to know the sound world and music of the language, distinguishing it from the sound world and music of the
mother tongue (possibly other languages in a playful form).

Types of text and text sources that can be used for the above activities.

Children’s songs, children’s poems, rhymes, illustrated tales and stories, short films, animated films, other audio materi-
als for children, short dialogues with teachers, classmates, guests, teacher’s speech.
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Table 1 (continuance)

Development unit Verbal interaction

Experiences, knowledge, skills, personal and social competencies, learning
Prior knowledge abilities, the student's natural curiosity, and motivation to learn a foreign language
acquired outside of school and during schooling.

The learner actively and happily participates in activities that require interaction.
He expresses his intention to speak in simple language means, supported by
nonverbal elements as necessary.
He can ask simple questions about topics he is familiar with and answer simple
Thematic unit of educational guestions with simple language tools.

and development goals Based on the pattern, the student engages in short dialogues with peers about
the topics learned.
Participates in the joint presentation of short, simple texts.
She strives to learn pronunciation, intonation and speech tempo close to the
target language norm.

Content of the development

Expression of a message supported by nonverbal elements (e.g., gestures, facial expressions, intonation, intonation,
images, objects) using simple language tools, i.e. one word or one short sentence.

Responding to questions, requests, prompts formulated with simple language tools related to familiar topics or
classroom situations with one-word answers and actions.

Ask specific, simple questions related to familiar topics or classroom situations.

Play a short dialogue with peers that includes simple language tools and nonverbal elements related to familiar topics.
Active participation in the performance of songs, rhymes, tales, stories, children's games; engaging in non-verbal
elements, commonly spoken texts and storytelling by repeating familiar words, phrases, linguistic twists.

Types of text and text sources that can be used for the above activities

Children’s songs, children’s poems, rhymes, tales, short action sequences accompanied by movement, questions,
short dialogues, descriptions of a few sentences.

Development unit Connected speech

Experiences, knowledge, skills, personal and social competencies, learning abilities, student's
Prior knowledge natural curiosity and motivation to learn a foreign language acquired outside school and during
schooling.

The student narrates short, simple texts.
Thematic unit of Together with his peers, he presents a simple text, a dialogue, with the help of a teacher.
educational and He speaks briefly about topics known to him, objects, living beings and events in his
development goals | environment, connected, supported by nonverbal elements.
The student presents his / her work with simple language tools.

Content of development

Children's literary work, rhyme, poem, song, fairy tale, etc. joint or independent performance (e.g. with musical
accompaniment or puppetry) for peers, another group of students, class, parents or teachers.

Saying a learned sequence of actions (e.g., simple gymnastics, dressing) accompanied by pictures or accompanied by
movement.

Presentation of role-playing with peers, supported by nonverbal elements, formulated with simple language tools, after
proper practice and preparation.

A short presentation of a work or object created by oneself or in a group, containing simple language tools and turns
(e.g., making a storybook, exhibiting and giving an oral presentation).

Joint or independent repetition after listening to and narrating a teacher’s example and authentic sound material;
playful practice of pronunciation, intonation, emphasis, rhythm (e.g., by changing volume or tone, expressing emotions,
accompanied by rhythm instruments or movement).

Types of text and text sources that can be used for the above activities

Children’s songs, children’s poems, rhymes, short stories accompanied by movement, action sequences, tales,
descriptions (e.g. presentation of student work).

Development unit Reading comprehension

Experiences, knowledge, skills, personal and social competencies, learning
Prior knowledge abilities, the student’s natural curiosity and motivation to learn a foreign language
acquired outside of school and during schooling.

The student notices the differences between reading in the mother tongue and
reading in the foreign language learned.

Able to read and understand familiar words silently and to read words correctly
after a teacher pattern.

Able to read and process short texts together independently.

Engages in playful language activities that require reading.

Follows the written version of text on familiar topics.

Discovers familiar words and phrases in a foreign source.

Experiences independent reading in the target language.

Thematic unit of educational
and development goals

¢l Bunyck 29.T. 2. 2020




m TEOPIF TA METOAMKA HABYAHHS (3 TATY3EM 3HAHb)

Table 1 (continuance)

Content of development

or making a fruit salad).

videos, animated films, songs, rhymes animated

Reading words and phrases and performing related activities (e.g., labelling classroom objects, pairing words and
pictures, playing dominoes, compiling sentence variations from word cards).
Reading simple texts and playing appropriate actions and series of actions based on it (e.g. making a paper telescope

Comprehensive reading of simple texts (e.g. tales, stories, comics, dialogues).

Reading a story together with a teacher, getting involved in reading the story using familiar words.

Read and understand simple written messages (e.g., praise cards, greetings, classroom instructions).

Follow and read the lyrics of well-known songs on the screen or projector (e.g., karaoke).

Types of text and text sources that can be used for the above activities

Word and sentence cards, captioned posters and pictures, board games, simple comics, picture books, tales, children’s
songs, children’s poems, rhymes, captions, brochures, guides, boards, packaging containing target language texts,

Development unit

Writing skills

Prior knowledge
schooling.

Experiences, knowledge, skills, personal and social competencies, learning abilities, the student's
natural curiosity and motivation to learn a foreign language acquired outside of school and during

Thematic unit of
educational and
development
goals

foreign language they have learned.

The student notices the differences between writing in their mother tongue and writing in the

The student knows the alphabet of the given language.
Copies and describes short words and sentences during various language activities.
Involves in player language activities that require writing.

Content of development

Creating and solving playful written tasks at the level of words (e.qg., crossword puzzle, word search, gallows, labelling
parts of objects, pictures, creating rhyme pairs, word collection).

Creating and solving playful written tasks at the level of word structures and short sentences (e.g., drawing comics and
writing text bubbles for them; labelling parts of objects, pictures, creating a message board).

Creating and solving player written tasks at the text level (e.g., compiling a storybook, booklet, writing rhymes, simple
poems, writing a postcard, invitation, planning a simple board game, formulating its rules with the help of a teacher).
Discovering linguistic twists (e.g., rhyme pairs) containing well-known words and creating them independently after a pattern.
Types of text and text sources that can be used for the above activities

Simple everyday themed written texts at the level of words, phrases, simple sentences and short texts.

help to interpret the speech situation and to realize the
intention to speak in the absence of appropriate lan-
guage tools. In the initial stage of language learning,
the natural part of the students’ lesson speech is also
the question and answer in the mother tongue, which
is used as feedback and confirmation in parallel with
the teacher’s consistent use of the target language.

Results and discussion. The joint development
of listening comprehension and verbal interaction
are in the centre of early familiarity with a foreign
language, at this stage. During skills development,
learners are introduced to the basic language learn-
ing strategies that are essential to become independ-
ent language learners later on.

During the learning process, the whole person-
ality of the learner is shaped, so it is essential that
foreign language teaching in early childhood is per-
meated by a holistic pedagogical approach. Putting
this approach into practice requires great care in the
selection and use of teaching materials and tools, as
well as in the planning of activities and the organiza-
tion and implementation of lessons [4, c. 65] (Table 1).

Conclusion. Properly designed, various forms of
activity provide an opportunity to promote the learning
environment and the successful acquisition of a for-
eign language. Child-friendly equipment rich in visual
elements, encourage students to actively participate in
language activities. The involvement of info communi-

cation tools can make language learning more inter-
esting and motivating even at this age, and gives the
teacher the opportunity to choose from a rich reper-
toire of age-appropriate authentic materials [5, c. 341].
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