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Problem statement in general. The problem of
mastering a foreign language has become very acute
since the introduction of Bologna process, when
students gained wide prospects for further study
and professional knowledge in higher education
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The article considers the relevance of learning
a foreign language and the role of psychological
features in teaching the foreign languages
to technical students of higher educational
institutions on the example of the Faculty of
Chemical Engineering of the National Technical
University of Ukraine “lgor Sikorsky Kyiv
Polytechnic Institute”. It is well known that the
problem of the influence of native language
remains at almost all stages of learning and
only when a person begins to think in non-
native language then the dominant influence of
the native language almost disappears but the
solution of the issue under investigation remains
completely unresolved. It is proved that there are
no single methods, techniques and technologies
for mastering foreign language and one of the
best tool for learning it is to consider the individual
characteristics of each student, their skills as
well as psychological characteristics of each
individual.

Thus, after the completion of survey, the
authors concluded that taking into account all
the features of teaching methods and tools
only after their application in practice, namely:
placement tests, work on the relevant Internet
platforms, use of exercises that contribute the
mastering skills and abilites necessary for
further successful implementation of foreign
language communicative activities, ensure a
proper understanding of lexical units and the
choice of grammatical structures and prevent the
occurrence of predictable errors in their use.

It is well known that without knowledge of the
lexical structure of the language and grammatical
rules of sentence construction, the fully-featured
communication is almost impossible. It is
Substantiated that it is a real communicative
situation that facilitates grammatical awareness,
mastering the lexical units as well as
pronunciation and other skills. It is emphasized
that grammatical rules should be worked out in
communicative situations with the use of all types
of speech activity.

The formation of foreign language skills goes
through the following main steps: explaining
the rules, processing the speech patterns
and pronunciation, memorizing new lexical
items and language clichés. The authors of
the article found that the natural difficulties
in learning a foreign language are the
coincidence and contradictions of language
paradigms in native and foreign languages,
accompanied by interference. Also the main
types of work are proposed that promote
learning and development of foreign language
activities, taking into account the psychological
characteristics of each student individually and
the group as a whole.

Key words: psycholinguistics, interference,
foreign language, lexical and grammatical
structure of a foreign language, language activity,
language consciousness.

Y cmammi  po3esisHymo  akmyasbHicmb
BUBYEHHS IHO3eMHOI MOBU | PO/ib T1CUXO/102i4-
Hux ocobsiusocmell i Yyac Has4aHHs iHO3eMHIl
MOBi cmyOeHmI8 BULYUX Has4a/IbHUX 3ak/1adis
MeXHIYHUX crieyiaibHocmell Ha npukaaoi iHxe-
HepHO-XIMIYHO20 thaky/ibmemy HayioHa/ibHo20
MmexHIYHo20  yHiBepcumemy YkpaiHu —«Kuis-
CbKUl nosimexHivyHull iHcmumym imeHi leopsi
Cikopcbko20». HuHi rnpobriema srugy pioHoT
MOBU 3a/lulaembCsi Malbke Ha BCIX emanax
Hagy4aHHs1. /luwe Koau J/iioo0uHa MoYuHae Muc-
AUMU Ha iHWIt Mosi, sika € 07151 Hel' HepioHOK,
modi domiHaHmMa Br/usy PiOHOI MoBu Malbke
3HUKAE, a/le BUPIWEHHS] Yb020 MUMaHHs sde-
HUMU 3a/1Ul@embCs1 MOBHICMIO HEPO3B'A3aHUM.
LosedeHo, wjo eduHux Memodis, rputiomis i mex-
Ho102itl 07151 0BO/I00iHHST IHWOMOBHOIO OISi/IbHICITIIO
He icHye, a HallKpauwjum MOMEHMOM Mpu Has4aHHi
IHWIU MOBI € BpaxyBaHHs1 iHOUBIOYa/IbHUX 0COB/TU-
Bocmeli cmydeHmis, pisHs IXHBOI Mid2omosku ma
TICUXO/T02IYHUX 0COB/IUBOCMEL! KOXHO20 iHOUBIOa
okpemo. Tic/1st posedeHHsT OnuUMysaHHs a8mopu
AiliuIu BUCHOBKY, WO, BpaxosytodU yci 0cob/u-
BOCMIi Memodis i 3acobi8 Hag4aHHs1, MiJIbKU r1ic/Is
3acmocyBsaHHs iX Ha rpakmuyyi, ric/ist poBeoeHHs
mecmysaHHs1 011 3'5ICYBaHHs1 PiBHsI BO/IOOIHHS
cmyoeHmamu  iHO3eMHOK MOBOK, pobomu  Ha
iHmepHem-naamgopmMax, BUKOPUCMaHHsI Bripas,
51Ki 008005IMb G0 aBMOMamU3My BMIHHS ma Hasu-
YKU, HEOBXIiOHI 07151 MoOa/IbWIOI YCTIUHOT pea/tiza-
yii' iHWOMOBHOI KOMYHIKamusHoi Oisi/ieHocmi, ye
3ab6e3reyums rpasusibHe PO3YMIHHST JIEKCUYHUX
00UHUYb ma BUBID 2pamamuyHUX CMpyKmyp i
3arobigHe BUHUKHEHHIO MPO2HO30BaHUX MOMUJIOK
y IX BUKOPUCMAHHI.

Be3 3HaHHs1 JIeKCU4YHO20 ckiady MOBU i 2pama-
MUYHUX npasu/1 rnobyooBU PEYEHHsI MOBHOUIHHE
Cri/IKyBaHHs1 MPaKMu4Ho He Moxiuse. O6IpyH-
moBaHo, W0 came B8 peasibHUX KOMYHIKamuBHUX
cumyayisix ghopmyemscsi gpamamuydHa 06i3Ha-
HICMb, 3aCBOKOHOMBCST JIEKCUYHI OOUHUYj, YOOCKO-
Ha/Ir0I0mbCs BUMOBA | MOB/IEHHSI. HazosoweHo,
Wo epamamuyHi rpasusia He0bXiOHO orpaybosy-
Bamu y KOMyHIKamusHUX cumyauisix i3 3acmocy-
BaHHSIM YCiX BUOIB MOB/IEHHEBOI dis/IbHOCMI. op-
MyBaHHs1 HABUYOK | BMiHb MPOX0AUMb maki OCHOBHI
emariu: MosiCHeHHS! Mpasuy/l, onpaytoBaHHsl Mos-
JIEHHEBUX 3pasKi8 i BUMOBU, 3aram’simosysaHHsi
HOBUX /IEKCUYHUX 0OUHUYb Ma MOBHUX KJTiLLE.
Asmopamu cmammi 6y/10 3'9C08aHO, WO 3aKo-
HOMIPHI mpyOHOW|i y 3aCBOEHHI IHO3EMHOI MOBU
nonsizatomp y 36i2y U mpomupidyusix MOBHUX
napaduem y pioHili ma iHo3eMHil mosax, Wo
CyrpoBOOXKYeEMbCSl  IHMepghepeHyiero.  byno
3arporoHoBaHO OCHOBHI BUOU pobomu, SiKi
CrIpUSIIOMb HaBYaHHI0 Ma PO38UMKY iHWOMOB-
HOI' MOB/IEHHEBOI OiSi/TIbHOCMI 3 YpaxyBaHHsIM
ricuxos1oaidHuUx ocobsusocmell KOXHO20 cmy-
OdeHma OKpeMo ma 2pyrnu 3a2a/ioMm.

KntouoBi cnosa: ricuxosiHesicmuka, iHmepce-
PeHyisi, IHo3eMHa MOoBa, JIeKCUKO-2pamMamuyHa
cmpykmypa IHO3eMHOI MOBU, MOBHa OiSi/TbHICMb,
MOBHa C8I00MICMb.

institutions abroad. In order to organize the process
of high-quality foreign language teaching, educators
have to consider certain aspects of psycholinguistics,
which examines the processes of generation and
perception of linguistic means of speech in general.
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Language is a way of communication between
people of one nation and people from other cultures.
A foreign language is the connecting element that
helps to make the communication process more
efficient and successful. The research in the field
of psycholinguistics is of great importance for
understanding the process of speech generating in
both native and foreign languages.

Analysis ofrecentresearches and publications.
The authors of the article examine the problem of
psycholinguistic features of students’ acquisition of a
foreign language and approaches to its solution. The
above question was explored by such scientists as
M.D. Galskova, S.S. Bakshikhanova, R.K. Minyar-
Beloruchev and others. B.V. Belyaev, B.A. Benedictov
studied the principle of teaching thinking in a foreign
language.

There is no consensus in psycholinguistics on
a possible direct connection between the level of
development of a person’s thinking and the process
of learning a foreign language. Such scientists as
B.V. Belyaev, A.l. Yatsikevikus, B.A. Benedictov
suggest the possibility of a direct connection between
a non-native language and thinking. B.V. Belyaev
defines the main principle, specific to the methodology
of teaching a foreign language: “It is necessary to
teach not just a foreign language, but also how to
think in this language” [1].

The authors examined the speech achievements
of those who studied English as a foreign language
and focused on speaking anxiety as a psycholinguistic
barrier affecting speaking achievement) [7]. One of the
leading research approaches in psycholinguistics is
the method of comparative analysis and the resulting
lists of differences between linguistic phenomena
“were used as a basis for predicting the difficulties
and errors caused by them, which students make”.
The need and productivity of such an approach was
also considered by R. Lado [8; 9].

After some time, the method of comparative
analysis was criticized by scientists and researchers
in the field of psycholinguistics for overestimating
its importance in learning a foreign language and
it was finally completely abandoned. However,
later this method of data collection and analysis
returned to psycholinguistics, but with a changed
function and it began to be considered as one
of the components of a comprehensive study.
This approach can be traced in methodical works
of S.G. Berezhan, A.M. Shakhnarovich and
A.S. Mamontov, A.V. Shchepilova, etc.).

Highlighting of previously unresolved parts
of a common problem. Despite the significant
amount of research aimed at studying the problem
of psycholinguistic features of learning foreign
language, the authors raise the issue of not defining a
single principle and approaches to teaching a foreign
language at higher education establishments and

use examples to explore how to reach a common
denominator for a successful learning process.

Formulating the goals of the article: 1) to
determine the stages of learning a foreign language
speech activity at different levels of language
proficiency; 2) finding out the factor of influence of the
native language during mastering a foreign language;
3) formulation of goals and structuring the groups
of exercises for successful mastering of foreign
language speech activity.

Presentation of the main material of the study
with a full justification of the obtained scientific results.
From the point of view of anatomy, neurophysiology
and psychology human speech activity is a very
complex process of speech generation, which involves
both physiological mechanisms and processes of
mental activity of the individual. Speech production
is possible providing that the person has mastered
the structure of a particular language, which he / she
considers as native. It is this language used by the
individual to produce a qualitatively new context,
which includes the formation of speech competence
as a person’s ability to put into practice the knowledge
of language in the communication process.

A natural process at the initial stage of learning
a foreign language for each person is to make
analogies and comparisons with the native language,
because each individual tends to think in the
language that is his native one. From the point of
view of psycholinguistics, the process of interaction of
native and foreign languages during the act of speech
could take place until a person begins to think in a
foreign language, and this becomes possible with full
“immersion in language” and mastering the language
in the natural environment.

At the initial stage, it does not happen in full,
even being in another country and communicating
with native speakers, people think and translate in
their head language structures, correlate words and
concepts, look for differences and similarities with the
native language. Mastering a foreign language, the
students learn to form their thoughts with the help of
a foreign language system. Therefore, the transition
from one language to another is not a simple
mechanical gluing of some “labels” in place of others,
but is a complex psychological process.

To understand the process of learning a foreign
language we should take into account the stating of
I.P. Pavlov on the point of the first and second signaling
systems, according to which aforeign dynamic stereotype
is not initially associated with the concept of an object or
phenomenon of reality, but is associated with it through
the word in the native language. This explains the fact
that at the initial stage the attempt to convey an opinion
directly in a foreign language could not be successful,
because when the first signal system is violated, the
connection with the native language word is closed and
then it triggers the foreign language complex.
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That is, when a person learns a word in a foreign
language, he / she correlates it with the existing
in person’s mind concept of a particular object or
phenomenon of reality; there is no direct connection
between the word and the object or phenomenon, this
connection is appeared to be indirect and is carried
out through the concept. Therefore, the teacher’s goal
is to establish a connection between the word and the
concept in the student’s mind, as “the vocabulary of a
foreign language conceals a slightly different system
of concepts” than in the native language [5].

The problem of interaction of languages (native
and non-native) in the study of a foreign language
is currently an area of interest for domestic and
foreign psycholinguists. For a long time, scientists,
educators, psychologists have been trying to reach
a consensus on this issue. The principles of learning
a foreign language and its interaction with the native
language are constantly changing and have provoked
discussions among methodological scholars. For
example, the method of grammar and translation was
partially or completely excluded in direct, audiovisual
methods and in their subsequent modifications.

In the 1950s there were two main points of view
on the subject: first, considering the peculiarities of
the native language is reduced to comparing the
phenomena of a foreign language with the facts of the
native language directly; secondly, taking into account
the peculiarities of the native language in teaching a
foreign language is determined by the data obtained
during comparative and typological studies that could
prevent interference.

Of course, the second interpretation of the principle
considers the peculiarities of the native language
and turns the latter into an effective tool of learning a
foreign language, and the first explanation often leads
to the substitution of language activity by theorizing.
Assessing the strengths and weaknesses of research
that has already been conducted in the field of
psycholinguistics and regarding various omissions
and shortcomings, linguists continue to look for new
ways, methods and techniques of teaching a foreign
language to improve learning quality.

It is worth to mention that particular attention is
paid to the use of native language in the psychological
substantiation of methods of learning the vocabulary of
a non-native language, namely in the semanticization
of a new word, because the process of learning a
“foreign” language always begins with learning words
that express certain concepts. Thus, the thinking
process of people of different nationalities, despite the
fact that they use different languages, is absolutely
the same in terms of its formal and dynamic features,
namely: the processes of concept formation,
relationships between concepts and judgments,
processes of analysis, synthesis and generalization.

B.V. Belyaev highlighted the need to distinguish
between objective and subjective content of opinions,
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focusing on the fact that the objective content of the
sentence in different nationalities is the same, the
subject of utterance in the case of expressing of the
same opinion by means of two different languages
is the same, but what “can and should be called
subjective content, i.e those concepts, on the basis
of the relationship between which the appropriate
judgments are created, are actually different” [1].

In this manner, when mastering a foreign
language, students gain additional opportunities to
receive and transmit information, with the inevitable
interaction in the psyche of two (and in some cases
even more) languages, but the “native language
dominates in mind”. Therefore, mastering a foreign
language occurs through the prism of the native
language. But the need to overcome the interaction
of native and non-native languages provides more
success in mastering a foreign language as a means
of communication. However, “the way of formulating
an opinion in a non-native language differs from
expressing similar opinions in the native language,
so this must be taught”.

This is one of the most important psychological
issues in the methodology the foreign language
teaching in general. The learning process should
be organized in such a way that the expression of
thought in the process of language activities could
help to overcome the existing psychological barrier.
Many prominent psychologists devoted their works to
difficulties of studying the vocabulary and grammar of
a foreign language. Among them are B.V. Belyaeva,
L.S. Vygotsky, P.Ya. Halperin, M.M. Gobhlener,
H.V. Eiger, I.A. Kulak.

Comprehension of the vocabulary of a foreign
language means, first of all, comprehending the
meaning of the word. Analyzing the psychological
nature of the word, L.S. Vygotsky notes that “... a
word always refers not to a single subject, but to the
whole group or to the whole class of subjects. From
a psychological point of view, the meaning of a word
is an extraordinary verbal act of thought, a kind of
generalized reflection of reality. Because of this,
we can conclude that the meaning of the word, its
generalization is an act of thinking in the proper sense
of the word. But at the same time, the meaning is an
integral part of the word as such”, and, accordingly,
has a double synthetic nature: on the one hand, the
word is a linguistic phenomenon, on the other hand,
the word always is a part of thinking [3].

Thus, the process of comprehending a foreign
word is a whole set of meanings of this word, some
of which may completely or partially coincide with
the lexical and semantic variants of the meaning of
the native word, or have no analogues in the native
language. It is worth mention, that the possibility of
relying on the native language in the field of vocabulary
in the process of learning a second language can
be considered as the presence of a coincidence of
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the semantic structure of word equivalents in two
languages while matching the links between words
in native and foreign languages. At the same time,
there could be inconsistencies in the sets of semantic
components of word comparison, due to which these
words belong to different paradigmatic series and
enter into different syntagmatic relations.

Grammar by its nature is constructive, so a person
learning a foreign language should, above all, master
the “rules of transition from language structures in
the native language to similar or different structures
in a foreign language”. A comparative study of
grammatical models of different languages helps the
students to notice the similarities and differences in
the construction of language expressions.

The well-known major difference between mother
tongue acquisition and foreign language acquisition
is that native language acquisition occurs “from
the bottom up” (i.e. a human from his childhood
learns grammar of the native language, and these
skills are spontaneous, intuitive, not conscious),
whereas the foreign language acquisition language
occurs “from top to bottom” (i.e. a person learning
a foreign language, goes from understanding the
language system through communicatively oriented
exercises to fluency in language). In the other case,
the principle of consciousness plays a decisive role,
which, in turn, justifies the rational use of comparative
analysis, both at the lexical level and at the level of
semantic and grammatical peculiarities of language
units and features of modeling and construction of
grammatically correct constructions in speech.

As we can see, comparative analysis not
only states the similarities and differences of
linguistic phenomena, it organically “fits” into the
psycholinguistic concept, built on the interaction of
native and foreign languages. Such interaction is
twofold: on the one hand, it can cause deviations
from the norm - interference, on the other it facilitates
creating favorable conditions for learning a foreign
language - transposition.

The subject matter of interference is that “in the
mind of the speaker a so-called third system is formed,
which combines the differential features of native
and foreign languages, i.e. the students establish
correspondences between units of language”.
Transposition is a mechanism of opposite action,
which represents a “positive influence” of the native
language system on the foreign language system, in
other words, the transfer of identical features of the
native language into the system being studied.

The teacher should feel when it is reasonably
to isolate the influence of lexical and grammatical
categories of the native language in order to prevent
interference, and when, conversely, to firmly establish
in students’ minds that language associations, i.e. to
use the positive influence of the native language, or
transposition. J. Krizhinauskas draws two important

conclusions for the methodology of teaching a foreign
language:

- elements and structures of foreign and native
languages must be comprehended and perceived. If
it is accomplished, a foreign language learner rarely
needs to go back to them and the influence of their
native language makes it easier to remember and
use these elements;

- elements and structures of foreign and native
languages must be comprehended in contrast to
the native language, as the influence of the native
language complicates the understanding of elements
and structures, especially their use in speech, so they
have to be repeated often, as only in this way one can
overcome language interference.

Understanding the similarities and differences
between lexical and grammatical semantics,
the teacher can predict the typology of possible
interference errors in students’ speaking. Mistakes
are a kind of source of information about the process
of mastering a foreign language. Analysis of errors
allows, firstly, to explain their occurrence, secondly,
to trace the dynamics of erroneous action and thirdly,
helps to determine the degree of formation of skills
in applying language phenomena in target language.

The phenomenon of error, as a kind of research
approach, attracted attention of psychologists,
linguists and educators long before the formation
of error analysis. The issue of language errors was
explored and analyzed in the works of V. Wundt,
I.A. Baudouin de Courtenay, D.N. Bogoyavlenkyi,
L.B. Scherby etc. Since the 1970s, it has been
common in psycholinguistics to distinguish between
interlingual (errors caused by the influence of
the native language) and intralingual errors (not
related to the influence of the native language, but
those, reflecting the process of mastering a foreign
language).

Scientists are searching the ways to explain the
psycholinguistic mechanisms of mistakes in order to
increase the effectiveness of foreign language learning
based on students’ mistakes in English, to establish
the peculiarities of language interaction in foreign
language learning. According to B.A. Benedictov, the
interference of the native language is determined by
the following factors: first, age peculiarities; secondly,
the degree of foreign language competence; thirdly,
by the degree of admission of special exercises in
bilingual activities [2].

Commenting on the first factor, one should note that
adults have a highly developed conscious component
in language learning; thus, transposition at the level
of language knowledge, skills and abilities for this age
group will be more common than in children.

The second factor is also crucial. A.V. Shchepilova
formulated a thesis about the importance of the
degree of foreign language competence: “The
better a person speaks a foreign language, the less

47




IHHOBAL|IIHA MEAATOTIKA

interference and the greater is the share of positive
transference” [6]. However, it is not so much the level
of proficiency in a foreign language that is important,
but the level of proficiency of correlative phenomenon.
Let us agree with the opinion of A.V. Shchepilov about
what “affects the possibility of positive transference
and the way of developing the correlative skill in a
foreign language: the probability of its occurrence is
higher if it is the result of actual awareness, rather
than just acting by analogy”.

The third factor implies the presence of a strictly
verified and methodologically rationalized system of
exercises based on the rational use of comparative
analysis data and justified by the specifics of the
material studied. The list of the above mentioned
factors can be supplemented by the level of language
development in the native language, as the conscious
possession of it increases the share of transposition
and the amount of time that separates the study of
the second foreign language from the study of the
first foreign language. The latter factor is certainly the
least studied at present.

One should realize that interference is a dynamic
phenomenon, as are the dynamic processes of
language acquisition, so limiting and more or less
significantly eliminating interference from the process
of using both languages is a difficult task and
comparative analysis provides ample opportunities to
overcome it. At different stages of learning, depending
onthe level of foreign language proficiency, the degree
of interference of the native language is different.

Thus, with a low level of foreign language
proficiency, students apply the most relevant models
of connections between words. At a higher level there
is a “generalization” of the most typical models of
connections between words of the target language.
And only intensive, appropriately purposeful language
practice allows students to differentiate typical models
of connections between words for each language.
Given the above, it would be logical to assume that
the degree of applying comparative analysis could
vary depending on the stage of foreign language
learning process.

At the initial stage of learning, the influence of the
native language is considerable. This is due to the
fact that at first the issue of apperception, i.e., active
and conscious perception of educational material
is of great importance. The task of the teacher at
this stage is to train students to perform conscious
operations, focused primarily on the perception
of educational material. Here it is advisable to
use comparative tables and other visual aids that
demonstrate the similarities and differences of
certain language factors. At this step, the teacher
should, in our opinion, use the influence of the
native language as often as possible, contributing
by comparing the equivalent phenomena of the
native and studied languages.
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In the second stage, the degree of interference
is less important, but still significant. Comparative
analysis yet plays its role in stimulating the analytical
activity of foreign language factors besides, this
stage is characterized by a certain awareness of
grammatical features. In the third stage, which is
characterized by the almost complete mastery of
the material, comparative analysis is practically not
applied as interference is minimized. Exceptions are
only the cases of special difficulties that occur and
cases of intentional use of comparative analysis in
order to deepen knowledge in the field of semantic
structure of words and their grammatical specificity at
the advanced level.

Thus, the comparison of the two language
systems and the psychological features of language
acquisition could serve as a prerequisite for compiling
an appropriate system of language exercises. As
we can see, at the initial stage of learning a foreign
language, comparative analysis can be used quite
often both from the standpoint of a teacher as well as
from the standpoint of a student.

The frequency of using comparative analysis
directly depends on the degree of interference: as
smaller the degree of interference is, the less often
the comparative analysis is used, respectively, as
higher the degree of interference (which is more
inherent for the initial stage), the more actively the
comparative analysis is applied. In order to prevent
interference and the active use of transposition, the
teacher should purposefully and consistently use
data of comparative analysis.

The role of comparative analysis in the study of a
foreign language from a psychological point of view
is difficult to overestimate. It can be assumed as an
integral part of the mechanism of transition from the
lexical and grammatical systems of the native language
to the lexical and grammatical systems of a foreign
language. Currently, there is a kind of “strong” version
of comparative analysis (the main idea of which is to
predict errors based on preliminary error analysis in
comparative study of native and target languages)
distinction is made and “weak” version of comparative
analysis which explains the causes of errors. Our
study presents an attempt to use comparative analysis
to predict possible interference and the rational use of
its positive impact - transposition.

For more successful investigation of definite
features of the foreign language learning process
in which students of science and technology are
involved and to study the influence of certain external
factors, which were mentioned above, on the positive
results of students’ mastery of the foreign language,
the authors conducted a survey, based on knowledge
of psycholinguistics, among students of National
Technical University of Ukraine “lgor Sikorsky Kyiv
Polytechnic Institute”. The survey involved 75 students
who were asked to give answers on 4 questions.
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The first question was intended to show students
to what extent do the students apprehend the fact
that the moment of speech is closely related to the
communicative intention, which is considered to be the
driving force for the realization of the communicative
goal of the participants of the speech situation. The
guestion was: “Do you notice a close relationship
between the process of generating an utterance
(speech act) and the communicative function of
speech activity?” The answer options proposed were:

1. “Yes”, there is an obvious relation.

2. “No”, | can’t see any relation.

From the obtained data we can conclude that
the majority, namely, 75% of respondents realize
that to generate an utterance in a foreign language
a communicative motive or motivation is really
necessary. What is more, it makes the communication
possible, effective and arouses cognitive interest in
speakers to widen their interests and acquire new
knowledge. Both internal and external motivations
are essential for involving students in the process of
speech and the development of speech activity in a
foreign language.

The purpose of the next question was to investigate
how close a connection of students to their native
language when they learn a foreign language. The
students were asked: “How often do you rely on your
native language when formulating a statement in a
foreign language?” Answer options were the following:

1. Always.

2. From time to time.

3. Rarely.

The information gained confirms the researches of
other scholars in the field of psycholinguistics that the
study of a foreign language, especially at the initial
stage, is impossible without reliance on the native
language, which is the foundation for the formation
of semantic relationships between native and foreign
words. As we can see, 62% of students often turn to
their mother tongue to relate the concepts, images,
codes of their native language and the target one.

The answers to the following question of the
survey were aimed to help us to find out what
is more complicated for students in mastering a
foreign language: its lexical and phonetic features
or the grammatical structures. The question was the
following: “What is more difficult for you to inque while
learning a foreign language?” and students had to
choose between:

1. Lexical and phonetic aspects of a foreign
language.

2. Grammar structures of a foreign language.

It turned out that the lexical and phonetic aspects
of the language are more difficult to master (57%)
and this is natural, because the speech material
of a foreign language is learned through concepts,
images and so-called language codes, and all this is
layered by comprehension of grammatical structures
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and units of another language. This is meaningful
knowledge that needs to be taken into account when
selecting methods and techniques of teaching a
foreign language, and which serve the base of most
of these methods.

Regarding the importance of consideration of
psychological factors that directly affect the process
of foreign language learning, the authors of the article
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proposed students to answer the fourth question of
the questionnaire which was the following: “Whether
methods of your teacher and his / her professional
and personal characteristics as well as socio-
psychological environment affect the successfulness
of your foreign language mastery?” with variants to
answer:

1. Yes, indeed.

2. No, definitely not.
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The majority of respondents, who accounted for
79%, noticed that a really significant role in their
language study plays the way the learning process
is organized by the teacher, what methods he uses,
as well as his psychological portrait. The learning
environment should promote a positive attitude
of students to master the subject, especially in the
discipline of “Foreign Language”, where they are
constantly proposed to communicate with each other,
because it is one of the crucial factors for effective
development of communicative competencies in
students.

Conclusions. Linguistic activity, which covers
the processes of production, understanding and
interpretation of language signs, is a complex
phenomenon through which the individual interacts
with other people and the world around him. Without
this type of activity a person cannot exist adequately
among other people. Investigations carried out
by linguistics and psycholinguistics give us the
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opportunity to understand the peculiarities of the
formation of language as a psychological tool and
reveal the main provisions underlying the formation of
students’ mechanisms of generation and perception
of speech in a non-native language.

This article examines the factors that may
influence the formation of these mechanisms, namely
the influence of the native language and proves the
need to take into account this aspect of language
consciousness when mastering a foreign language.
These studies are very crucial because they are
relevant for the methodology of effective teaching a
foreign language. Foreign language comprehension
is now vital for future specialists as it is one of the ways
of communication in the professional sphere. That is
why this aspect of psycholinguistics is supposed by
the authors to be very important and which needs
further research.
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