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Problem statement. As far back as 1987,
Hutchinson & Waters [14] described a number
of issues that educators had encountered while
teaching ESP. Currently, many educators still feel
alienated by the course content that they teach due

The paper reviews the foundation and formation
of ESP. The main attention is paid to a number
of theories and approaches associated with
the development of the discipline. Particularly,
the learning-centered approach has gained its
popularity because it takes into account cognitive
activities underlying learning and focuses rather
on the process than the result.

Methodological approaches underpinned by
learners’ active cognitive and emotional involve-
ment have become central in ESP. For example,
Social and Emotional Learning approach links
emotional intelligence to social interactions so
that students become successful academically
and outside of school. Critical treatment is given
to the competence-based approach which loses
its relevance due to its futuristic aspirations to
high professional standards and its ignorance of
tools to be mastered by students.

The main concern of the paper is ESP special-
ists’ activities and finding the ways to enhance
their professional expertise. Needs analysis
guides methodological choices and other kinds
of work, such as course design, material selec-
tion, and evaluation. For this reason, the paper
describes the terminological paradigm intro-
duced by Hutchinson and Waters. Through
the differentiation of target needs and learning
needs, the authors explain the logic behind learn-
ers’ assessment. It becomes evident that focus-
ing on the final result is not the way to proceed
with teaching and learning. Instead, more subtle
approaches should be introduced. The problem
is compounded by instructors’ lack of knowledge
of the subject area. As part of a solution, univer-
sities employ team-teaching with content area
specialists and offer dual programs. However,
the issue of limited expertise of ESP specialists
has become less urgent because of unprec-
edented technological development. Technol-
ogy-enhanced teaching is the latest strategy
implemented to compensate for deep content
unavailability at ESP classrooms.

The paper considers the possibility of employing
various methods and approaches while teaching
ESP, as well as applying an eclectic approach to
teaching. The key to successful language learn-
ing and teaching lies in understanding the struc-
ture and processes of learning.

Key words: learning-centred approach, needs
analysis, teachers’ expertise, teachers’ activities,
computer-based learning.

Y cmammi po3asisidarombCsi nosisa i po3suUMokK
ducyunsiHu «AHesilicbka Mosa nMpoghecitiHo2o
CripsiMyBaHHs». [0/108Ha yBaea npudinsemscsi
meopisM ma nioxodam, sKi Cripusiiu CMaHos-
JIEHHIO  ducyuriiHu.  30Kpema, opieHmauyis
Ha rfpoyec mni3HaHHs1 3006ysa Momny/spHiCMb
3aB05IKU  BpaxyBaHHIO 3aKOHIB KO2HIMUBHOI

0isi/IbHOCMI, 5IKi € OCHOBOK HasyaHHs, | 30ce-
Ppedxyembcs Ha caMoMy MPOYEC, & He pe3y/ib-
mami. LieHmpa/ibHUMU 07151 Kypcy «AHa/lilicbka
Mosa MpPOGYeciliHo20  CrpsiMyBaHHs»  cmasu
Memo0oosio2iyHi  nioXoou, SiKi  IPYHMYyombCsi
Ha nisHaga/bHili ma emoyiliHili akmusHocmi
3006yBavis. Hanpuknad, mModesb coyiasibHO-
eMOUiliH020 Has4aHHsI MOEOHYE eMOoyitHUl
iHmesiekm i3 couyiasibHO B3aeMOOiet0 07151
rMoKpaweHHs1  pesysibmamig  Hag4yaHHsi ma
YCriWHOI NOBCSIKOEHHOI  Oisi/ibHocmi.  Komne-
MeHmHIcHUU MiOXi0 OYIHIEMBCS KPUMUYHO,
aoxe BiH smpayae CBOK akmyasibHicmb Yyepe3
lioeo nomeHryjiliHy CcrpsiMosaHicmb Ha BUCOKI
npogheciliHi cmaHdapmu, 00HaK Hexmye mMexa-
Hi3Mamu ix 00CSI2HEHHS.

Buksiad 30cepedyembcsi Ha OCHOBHUX BUOAX
OisilbHOCMI  BUKNAdadiB Kypcy «AHenilicbka
mosa rpogpeciliHoeo crpsMysaHHs» ma Ha
nowyyi w/sixis rnokpawjeHHs1 ixHboi npoghe-
ciliHoi  KommemeHmHocmi. AHasi3  rompe6
3ymos/oe BUGIP MemodiB ma HasyasbHO20
mamepiasny, BraUBaE Ha PO3PO6/EHHST Kypcy
ma oyiHtoBaHHs1 pe3y/ibmamig. 3 0e/sidy Ha
ye y cmammi npedcmasneHa MmepMIiHO/IO-
2iuHa napaduama, ornucaHa XamuyiHCOHOM
ma Yomepcom. Yepe3 pO3PI3HEHHST Uifbo-
BUX rompe6 (npoepaMHUX Komnemeryilti) ma
Hasya/lbHUX Mompe6 asmopu PO3KPUBAOMb
CymHicmb  OUjHIoBaHHsI  3006yBavis. Cmae
04eBUOHUM, WO 30cepedxysamucsi Ha docsie-
HEeHHI KiHYeBo20 pesysibmamy y BUK/Ia0aHHI
ma Has4aHHi He B8apmo. Hamomicmb Heo6-
XiOHO cKopucmamucsi 6iflbll  2HyYKUMU 1io-
Xodamu. Cumyayis yckiaoHembesi U mum,
wo Buknadayi He Maromb O00CMAaMHIX 3HaHb
i3 npocgbeciliHoi cghepu 3006yBavis. 151 BUPI-
WeHHSs1 Mpob/iemMu yHIBepcumemu 3a/1y4yaroms
00 Hag4aHHsI IHO3eMHOI MOBU BUK/Iadadis crie-
yiaslbHUX OQuUCYUI/IiH, & MakxoX [POroHYMb
oyasibHi npogpamu. [lpome numaHHsi Hedo-
cmamHix 3HaHb 3i crieyia/ibHol dUCYUrIiHU Y
BuKk/Iadadis «AHenilicbkoi Mosu 3a npoghecili-
HUM CripsiMyBaHHsIM» BMpayae CBOK akmyasib-
Hicmb Yepe3 6e3npeyeHoeHmHuUll po3BUMOK
mexHosnoeili. BriposadeHHs Yughposux mex-
Hos1o2ill y Has4aHHS — ye HOBIMHs cmpameaisi,
MoK/IUKaHa KOMMeHcysamu siocymHicms 2/1u-
BUHHOI IPO6/IEMamUKU Ha 3aHSIMMSIX.

Y niocyMKy BBaXXAEMbCSA 3a MOX/IUBE 3acmo-
cysamu 6yOb-siki Memoou ma ridxoou y BUK/1a-
OaHHi «AHeilicbkoi 3a npogbeciliHum crpsimy-
BaHHSIM», SIK | KOpuCmysamucsl ek/ieKmuyHUM
nioxo0om. 3ariopyka ycriuHo20 HasyaHHs |
BUK/IA0AHHS M0/1si2aE 8 PO3yMIHHI CmpyKkmypu
ma rpoyecy Hag4aHHsl.

KniouoBi cnoBsa: opieHmayisi Ha rnpoyec
HasyaHHsl, aHasli3 nompeo, npogeciliHa Kom-
rnemeHmHicmeb  8uUK/adadig, BUOU OislIbHOCMI
BUK/120a4IB, KOMITIOMEPHE HaBYaHHSI.

to their limited knowledge of the subject area. Often
ESP specialists find themselves amidst heated
discussions about desirable but hardly achiev-
able goals, which prompts them to try different
approaches to attain desirable results. According
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to Hutchinson & Waters [14, p. 19] all university
courses, regardless of their content, have become,
in practical terms, “products”. Materials are written
on undefined criteria; cosmetic syllabi are created
to satisfy sponsors, teachers, students et al. Learn-
ing factors are undervalued. “We have, in effect,
been more concerned with arriving than with the
journey” [14, p. 39]. To prove them right or wrong,
we need to consider how ESP has changed since
then. How different is it from other varieties of lan-
guage teaching? What drives both teaching and
learning ESP nowadays?

Literature review. A notion “English for Specific
Purposes” emerges in the 1960s. The works of Ewer
and Latorre [12], Swales [22], Bates & Dudley-Evans
[2], Selinker and Trimble [21], Donovan [10], Inman
[16] and some others, researching scientific and
technical language, opened the way to determin-
ing the features of specific situations and develop-
ing the learner’s course on their basis. In the 1970s,
the range of studies, serving particular professional
groups, greatly extends [6; 9; 17].

At the initial stage of development, ESP was con-
cerned with analyzing the linguistic characteristics
of specific areas of work or study [12; 13; 22]. Con-
sequently, a register of particular grammatical and
lexical forms, such as the present simple tense, the
passive voice, conditionals, nominal compounds etc
were under the study while a variety of features of
General English were neglected.

The next development in ESP was marked by
focusing on the sentence level. Then attention shifted
to discourse mechanisms producing meaning. As a
result, research was aimed at identifying the organi-
zational patterns in text and specifying the linguistic
means by which these patterns are signalled. These
patterns would then form the syllabus of the ESP
course [14, p. 11].

In the 1980s, the ESP course design targeted
situations with which students were to deal and then
carried out an analysis of the linguistic features of
those situations. This process was labeled as “needs
analysis” or “target situation analysis” [14, p. 11]. This
model placed the learner’'s needs at the centre of
course design. Investigating into processes under-
lying language use extended to the area of defining
skills and strategies. Reading, Listening, Writing, and
Speaking were taught with using reasoning and inter-
preting strategies.

New discoveries in the field of linguistics and
educational psychology, as well as growing demand
for English to suit particular needs, shifted attention
from language learning to the question of how peo-
ple learn. At this stage, theorists focused on learn-
ing activities (tasks, exercises, teaching techniques).
The learning-centred approach encourages learn-
ers’ investment and participation. Methodological
approaches, such as interest, enjoyment, creativity,
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problem-solving etc, were interwoven, in the educa-
tional process [3; 14].

Learning as an emotional experience has been
employed since the 1990s. The idea behind the con-
cept is to develop the positive emotions and provide
tools for dealing with the negative ones. Emotional
intelligence is linked to social interactions to enhance
academic performance. This approach is known as
SEL (Social and Emotional Learning). The model puts
less emphasis on the product (the right answer) and
more on the process of getting an answer [14, p. 129].

In the 1990s, the competency-based approach
was reinvigorated by rapid global developments which
require competitive and efficient professionals. Many
countries acknowledge the importance of acquiring
varies skills by students in their public documents,
and many list a number of specific skills or competen-
cies that the education system has to provide. Most
frequently identified skills are communication, cre-
ativity, critical thinking, and problem solving [7, p. 4].
Competencies or skills are perceived as markers of a
sustainable future to which current education aspires.
However, knowledge acquisition requires numerous
tools to be mastered by students.

The latest theoretical advances focus on the
learner as a member of larger socioeconomic and
political systems, holding multiple race, class, and
gender subject positions. The emphasis is put on the
conflicting perspectives that the learner faces beyond
work and study — as a parent, a consumer, a citizen, a
member of vernacular communities [5], and the com-
munities they dream of joining [7, p. 5].

The purpose of this article is to review the major
developments of “English for Specific Purposes” as a
discipline, to address issues related to ESP special-
ists’ expertise, and to identify, in research literature,
modern approaches to teaching the English language.

Discussion. What is ESP? The term mainly
refers to “specific spoken and written English, usually
unfamiliar to the average speaker, which required to
carry out specific academic or workplace tasks, such
as dissertation writing for academic purposes, doctor-
patient dialog for medical purposes, technical docu-
mentation for engineering purposes, or hazardous
substance labeling for safety purposes” [20, p. 207].

Orr considers General English as a prerequisite
to ESP. The goal of General English is to help learn-
ers acquire English for general contexts (e.g., order-
ing food at a restaurant), but ESP is needed to train
them for mastering special contexts (e.g., courtroom
debate) “which can be far more complex and difficult
to pick up on one’s own”. Consequently, ESP is tai-
lored for people “who requires special skills to carry
out highly specialized tasks for which general English
may not prove sufficient” [20, pp. 207-208].

On the contrary, Hutchinson & Waters claim that
ESP is not different in kind from any other form of
language teaching, in that it should be based in the
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first instance on principles of effective and efficient
learning. Though the content of learning may vary
there is no reason to suppose that the process of
learning should be any different for the ESP learner
than for the General English learner. On this prem-
ise, they base the following conclusion, “There is, in
other words, no such thing as an ESP methodology,
merely methodologies that have been applied in ESP
classrooms, but could just as well have been used in
the learning of any kind of English” [14, p. 18]. This
mean that ESP is seen as a content-driven rather
than methods-driven variety.

Focusing on a certain approach leads to neglect-
ing the complexity of the learning process. It often
happens that not much time is allotted for mastering
the content of the course. Skills, or competencies tar-
geted as desirable, in practice, are achieved by not
many students. Little experience with the special lit-
erature puts constrains on their achievements.

However, process-oriented learning does not
treat ESP as a self-efficient course from which learn-
ers emerge as proficient target situation perform-
ers. Instead, the ESP course and the target situation
are seen as a continuum of constantly develop-
ing degrees of proficiency, enabling the learners to
achieve what they can under the existing constrains.
Thus, students are aware of their abilities and limita-
tions, and rely on motivation so that they can continue
to improve (Holmes)

Where does training take place? It can be pro-
vided anywhere: at a graduate school, at a factory, in
corporate settings etc.

Who is the provider? According to Orr, “provid-
ers may be tenured faculty, trainers / consultants from
a private agency, or in-house language specialists
within a major international corporation” [20, p. 207].
Our interest is confined to university learning. This is
why we consider information solely related to faculty
members.

It has been admitted that ESP instructors possess
limited field-specific knowledge. They are not always
good judges of what will interest and motivate their
own students. For this reason, universities implement
team teaching with a content-area specialist, linking
language and subject-area classes. Another solution
to the problem is training in both the target subject
area, for example, law or medicine, and applied lin-
guistics. Dual professionalism would seem to provide
“the best of both worlds but requires a breadth and
depth of commitment to two fields that few are willing
to make” [3, p. 140].

Some researchers claim that it is enough to know
about an area, its values, epistemological bases, and
preferred genres. The lack of special knowledge may
be compensated by cultivation respect for learner
knowledge and perspectives, intellectual curiosity
and flexibility, and enjoyment of improvisational prob-
lem-solving [3; 14].

What are the provider’s key activities in ESP?
Dudley-Evans and John [11] identified the main
stages leading to the gradual implementation of
ESP as

1. needs analysis,

2. course design,

3. material selection,

4. teaching and learning, and

5. evaluation

These activities are interdependent, may fre-
quently overlap and not necessarily occur in a lin-
ear sequence. However, the foremost importance is
attached to needs analysis. Basically, needs have
been considered in terms of target situation requir-
ing certain knowledge and abilities which the learner
will learn in order to be able to perform to the neces-
sary degree of competence in the target situation.

To analyse the learner’s needs, researchers have
developed a number of frameworks. Hutchinson &
Waters [14, pp. 53—64] based their model on differen-
tiating learning needs (describing participants, ways
of developing their knowledge in certain educational
settings) and target needs (what the learner needs
to do in the target situation). This model deserves a
closer look because it provides a number of important
distinctions, especially in its “target needs” part.

Target needs is a general term which is described
through necessities, lacks, and wants. Necessities
are the type of need determined by the demands
of the target situation, that is, what the learner has
to know in order to function effectively in the target
situation. For example, a businessman or woman
might need to write business letters, to communi-
cate effectively at sales conferences, to get neces-
sary information from sales catalogues and so on.
He or she will presumably also need to know the lin-
guistic features — discoursal, functional, structural,
lexical — which are commonly used in the situations
identified [14, p. 55].

Lacks are the necessities which the learners
have not acquired. Accordingly, assessment of the
“learning gap” between target language use and
current learner proficiencies is deficiencies analysis
[23, p. 71].

Wants signify what| the learners want or feel they
need. In objective sense, actual learners play no
active role in assessing target needs. But it is quite
possible that the learners’ views will conflict with
the perceptions of other interested parties: course
designers, sponsors, teachers. It is also quite likely
that the views of sponsor and teacher will be differ-
ent [14, p. 57].

The learner’s assessment is done prior to instruc-
tion in order to determine where skill and informa-
tion gaps exist so that ESP specialists could use an
appropriate approach. Usually they conduct needs
assessment, design and implement specialized cur-
ricula in response to identified needs.
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Nowadays needs assessment is no longer
viewed as a discovery-based on presessional
data collection. It is rather seen as negotiation and
agreement between all engaged parties. Moreover,
learners are recognized as equally important con-
tributors to the course and they should be empow-
ered to participate in needs assessment alongside
ESP professionals [4].

Technology and contemporary strategies. Cur-
rently, the issue of limited expertise of ESP specialists
is not acute because of unprecedented development
of technology. Technology-enhanced teaching is the
latest strategy implemented to compensate for spe-
cialism unavailability at ESP classrooms.

There is an urgent need for newly designed
ESP materials and curricula integrating computer-
assisted learning approaches (such as linguistic
gaming, textual charts and videoconferencing col-
laborations with professional and online learning
communities) [18, p. 838].

Technology-driven education not only enhances
learning, but also differentiates it according to indi-
vidual abilities. It fosters the self-awareness of indi-
vidual learning style, the ability to manage the vari-
ety of digital resources. It helps develop critical and
higher-level thinking skills needed in the modern
competitive world. As a means of international com-
munication, it prepares students for future encoun-
ters with foreigners, spreads the message about
globalization, cultural differences, the importance of
learning foreign languages.

However, human interaction still is a powerful
source of learning. Research literature provides in
abundance the examples of novel strategies, such
as community-based projects which allow students
to participate in local life, improve the quality of their
lives, and contribute to their communities Investi-
gation of real-world problems helps students feel
empowered, especially when their suggestions are
taken into account by decision-makers [1, p. 146].

Conclusion. The literature review indicates that
the concept of language variation gave rise to the
type of ESP which was based on register analysis.
The teaching of professional language varieties is
content-based with close attention to an area of
use (technical manuals, academic texts, business
meetings, advertisements, doctor-patient communi-
cation etc.).

Supporting Hutchinson & Waters’s view about the
possibility of employing any methods and approaches
while teaching ESP, we also agree that it is wise to
apply an eclectic approach by “taking what is useful
from each theory and trusting also in the evidence
of your own experience as a teacher” (Hutchinson &
Waters, 51).

After the decades of teaching and experimenting,
practitioners have come to the conclusion that the
key to successful language learning and teaching lies
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not in analysis of the nature of language but in under-
standing the structure and processes of learning. If
we aim at certain results, we need to improve the
techniques, methods and content of language teach-
ing. In other words, we must shift our attention from
desirable skills or competencies to sound principles
of learning.

Although a “predetermined syllabus” is a fact of
life, it is also true that it needs to be regularly updated
due to economic and technology developments. On
the one hand, a digital reality makes an educational
process more complex, on the other hand, it is a nec-
essary extension of curricular activities compensat-
ing for the depth of content underrepresented in ESP
teaching. According to Morgan (2009, 94), teachers
will not be replaced by computers, but teachers who
use computers for instructional purposes may replace
those who do not.
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