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The article is dedicated to the problem of gener-
alization and dissemination of advanced didac-
tic experience by mass media in Ukraine since
the 50s of the twentieth century. The research
period is interesting and meaningful in terms of
accumulation of didactic experience. The article
shows that the policy of official authorities, the
development of pedagogical science, increasing
the activity of teachers has led to the search for
scientists and school staff new methods, teach-
ing methods, the emergence of an innovative
movement. In the field of view of the pedagogi-
cal community clearly outlined didactic problems,
which are not only developed but also become
best practices, namely: the strength of knowl-
edge, organization of educational and cognitive
activities of students, use of technical teaching
aids, construction and conditions of classrooms,
development of potential opportunities of the
lesson, subjects, organization of pedagogically
and expedient interaction in the lesson, etc. The
activity of the editorial boards of pedagogically
oriented journals of the period under study was
manifested in the desire to find better experience,
in particular on the formation of political culture,
ideological and patriotic, international, aesthetic,
moral, labor education, organization of children’s
collective and self-government, school-family
interaction, etc. It was found that the feature of
the study period was an extremely bright palette
of examples of advanced pedagogical experi-
ence, recommendations for its study, generaliza-
tion and dissemination, as well as determining
the conditions under which it is not only possible
but also effective. It is established that the pro-
cess of studying, generalizing and implementing
experience depends, first of all, on how correctly
and rationally organized all its stages, secondly,
the teacher’s need to improve the learning pro-
cess, constantly self-improvement, stimulating
school administration, creating conditions for
the work of carriers of advanced ideas, as well
as the purposeful work of pedagogical offices,
inspectors of institutes of advanced training, the
relationship between school and universities
ensure the effectiveness of advanced pedagogi-
cal experience.

Key words: mass media, advanced peda-
gogical experience, teacher, school, pedagogy,
didactics.

Cmamms  ripucssyeHa Mpoosiemi  y3azasib-
HEHHs ma  PO3rMOBCIOOXEHHS  epedoBo20
dudakmu4Ho20 00CBidy 3acobamu  Macosoi
KoMyHikayii 8 YkpaiHi noquHaroqu 3 50-x pokis

XX cmonimms. [JocidxysaHuli nepiod — yikasudi
i 3micmosHUU 8 n/1aHi HaKOMUYeHHsT OudakmuY-
Ho20 docsidy. B cmammi 8i0o6paxeHo, Wo
rnoslimuka ogbiyiliHux opaaHis s/1aou, pPo3sUMOK
redaz202iyHoi HayKu, MiOBULYEHHST akmusHOCMI
BYUMEIB CrPUYUHU/IO MOWYKU Haykosysmu U
WKIZIbHUMU fipayisHUKamMu HoBUX Memodis, npu-
tiomi Has4aHHs,, BUHUKHEHHSI HOBAmMOPChbKO20
Pyxy. Y nosi 30py nedaz202iyHoi 2pomadcbKocmi
YimKO OKpec/suIuCs oudakmuyHi  npobGiemu,
SIKi He MpPocmo po3pobrisi/iucs, a U cmasanu 8
paHe nepedoso2o 0ocsidy, a came: MuUMaHHs
3abesrneqyeHHsT MIYHOCMI  3HaHb, opeaHisayii
Has4as/IbHO-MNI3HaBasIbHOI  Qis/ILHOCMI  YY4HIB,
BUKOPUCMAHHA MEXHIYHUX 3aco06i8 Has4yaHHSI,
o6yooBU | yMOBU 3aCMOCYBaHHS MPeOMeMHUX
KabiHemis, po38UMKY MOMEHUIUHUX MOX/IUBOC-
mel ypoKy, Has4a/IbHUX npeomemis, opaaHisa-
yii nedaz2oaiuHo-00yi/IbHOI B3aEMOOii Ha ypoui
mowjo.Ypaxosytodu crneyudbiky 0ocslidxysaHo20
repiody, KoHCmMamosaHo npiopuUMemHi  npo-
671eMU BUXOBaHHSI, SIKi BUBYE/IUCK, Y3a2a/TbHIO-
Baslucs | 3aB0sIKU 3acobam Macosoi KoMyHikayjii
PO3I0BCIOOXKYBa/IUCA HA mepumopii YkpaiHu.
AkmusHicmb pedakyili nedacoeiyHo cripsivosa-
HUX XXypHasiiB 00C/i0XyBaHO=20 repiody rMposis-
J1571acs 8 npasHeHHi BUSIBUMU kpauwjuli Aocsio,
30Kkpema 3 numaHb (hopMyBaHHs MoMUYHOT
Ky/ibmypu, — i0eliHo-nampiomuyHoeo, — iHmep-
HayioHa/IbHO20, ecmemuy4Ho20, MOP&a/IbHOZO,
mpydoBo20 BUXOBAHHS, OpaaHisayii oumsa4o20
Konekmusy | camospsidyBaHHSs1, B3aEMOOIT WKOAU
U cimi, mowjo. 3’sicosaHo, WO 0co6/uUBICMIO
docriidxysaHo20 nepiody 6yna HadssuvalHa
sickpasa nasimpa rnpukaadig nepedoso2o neda-
202i4Ho20 0ocsidy, pekomeHoayili ujodo Uo2o
BUBYEHHS, y3a2a/ibHeHHS U PO3MOBCIOOKEHHS,
a MakoX BU3HAYEHHs] YMOB, 3a SIKUX BiH He
minbku Moxusul, a U npomikae eghekmusHo.
YcmaHoB/eHo, WO Npoyec BUBYEHHS, y3azallb-
HEHHs | BrposadeHHs1 00Csidy 3a/1exums,
rnepw 3a 8ce, 8i0 Mo20, HaCKifIbKU npasu/ibHO
Ui payjioHa/ibHO Op2aHi308aHO BCi (io20 emarnu,
rno-opyee, nompeba B4UMEsIsi BOOCKOHA/IHO-
Bamu Has4a/ibHUll fpoyec, nocmiliHo camo-
BOOCKOH&/Il0BaMUCSI, CMUMY/Ior4a Oisi/IbHICMb
aomiHicmpayii WKosu, Wwo cmsoproe yMoBuU 07151
pobomu Hociig nepedosux ideli, & Makox yise-
cripsiMosaHa poboma kabiHemis rnedazoziku,
IHCriekmopig  iHcmumymig rioBuUWeHHs1 KBasli-
chikauii, B3aEM038’130K WKO/IU | YHIBEpCUMEMIs
3abe3rnedyroms  eghekmusHicmb  epedoso2o
redacoaiyHo2o 0oCBIdy.

Kmroqosi cnosa: 3acobu Macosoi KoMyHikayji,
nepedoso20 nedazo2iyHo20 00Csidy, BHUMEb,
wKosia, nedazozika, dudakmuka.

Formulation of the problem. The analysis of
periodicals [1, 2, 3, 4, 5] justifies that didactic prob-
lems were particularly challenging topics in the
period under scrutiny. This was the period when the
advanced educational experience in students’ learn-
ing and cognitive activity organization as well as new
learning techniques development and implementa-
tion formed.

The purpose of the article. The purpose of the
article is to find out and reveal the role of the media

in reflecting the best pedagogical experience in the
study period. Update pedagogical experience and
outline prognostic trends in the reflection of advanced
pedagogical experience in the media in modern con-
ditions.

Analysis of recent research and publications.
Advanced educational experience as an urgent peda-
gogical problem of the second half of the twentieth
century. studied in various aspects. Thus, the metho-
dological foundations of the relationship between
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science and practice are presented in the works of
P. Atutov, V. Zagvyazinsky, V. Zhuravlev, V. Kraevsky,
E. Monoszon, M. Skatkin; definition of the categori-
cal apparatus: the disclosure of the essence of PPD,
its features, types, functions, conditions of imple-
mentation was carried out in the works of L. Aris-
tova, Y. Babansky, A. Boyko, V. Bondar, I. Krivonos,
M. Talanchuk, F. Tereulov, T. Shamova. V. Yevdoki-
mov, |. Zhuravlyov, V. Ledney, V. Lozova turned to the
best experience as a source and basis for improving
the content of education; conditions, forms and meth-
ods of studying and using advanced pedagogical
experience became the subject of research by B. Biti-
nas, O. Kurakin, N. Shilova and others. P. Atutov,
K. Akhiarov, S. Matushkin, V. Polyakov, O. Sazonov,
M. Tomin, P. Chernetsov and others considered the
issues of differentiation of PPD (polytechnic, work
experience, experience in professional orientation).
Presentation of the main material. Indicatively,
in the 1950s, the issue of literacy emerged as impor-
tant and requiring solution. Students’ academic fail-
ure, in particular in language learning, was caused
by: the insufficient continuity in acquiring strong skills
of grammatically correct writing and the lack of con-
tinuous efforts of the school teaching staff to improve
students’ elocution. Elimination of these causes stipu-
lated the development of a certain system for teach-
ing critical parts of grammar and mobilization of the
teaching staff and children’s efforts to fight illiteracy.
Professional experience in students’ literacy
improvement deserved generalization and was pre-
sented in the journal «Narodnoie Obrazovanie»
(«Public Education»). The system of school’s activ-
ity in this direction presupposed definition of the level
of students’ literacy level, conducting test dictations,
which consisted of three parts: 1) basic text to test
literacy; 2) additional text to check the knowledge of
subject terminology; 3) certain words to test the skill
of stress definition, the analysis of these dictations;
inspection of lessons conducted by all teachers in
order to distinguish the quality of every teacher’s work;
provision of assistance to teachers, their instruction
and everyday monitoring of staff work; provision of
teachers with portable blackboards; regular check of
copybooks, vocabularies, academic diaries and class
registers; implementation of a series of actions aimed
at parsing, work on unstressed vowels, prevention
and elimination of mass mistakes, organization of
work with retarded students and work on orthography.
Teachers worked meticulously at every stage. For
instance, a certain term explanation technique formed
in the school practice: the semantic meaning of the
term was uncovered in the teacher’'s example, then
the term was written on the blackboard and a short
explanation of its spelling was given, students then
were offered to read the term aloud, make sentences
with the new word, write it down in their vocabularies,
find it in the text when doing tasks in textbooks, write

Bunyck 44, 1. 1. 2022

this word correctly from their memory and properly
use it in their answers [1]. This system of work was
generalized by the Institute for Advanced Studies of
Teachers in 1953 and the collection of works «Exper-
tise in Teaching Unstressed Vowels at Schools of
Velyki Luky Region» was published.

Representation of the best practices in teaching
physical education was elucidated in periodicals of
the 50s. The carriers of the advanced expertise were
the schools of Vinnytsia, Lviv and Kyiv regions. Stu-
dents’ high sports achievements, which were spoken
of in the local radio stations and the press, were made
through arranging an extensive network of sports
clubs and sections, which was provided by physical
education teachers, formation of students’ persever-
ance, responsibility, independence, students’ involve-
ment in various sports activities.

The important prerequisites for the effectiveness
of these tasks are the highly-skilled teaching staff,
the account taken of students’ individual peculiari-
ties and their physical fithess as well as the proper
selection of home tasks. Having analyzed the sports
achievements of these schools, the staff of the journal
«Narodnoie Obrazovanie» («Public Education»), for
instance, emphasized the fact that this success could
be explained by the civic-mindedness and profes-
sionalism of the teacher who is committed to forming
his students’ conscientious attitude and love to sport
activity. The peculiar feature of the leading teachers
is their urge to enhance the disciplinary and educa-
tory effect of the lesson and encourage all students
to participate in lessons regardless of their physical
fitness [8].

The analysis of the material presented in the
periodicals justifies that schools at the beginning of
the period under study studied and generalized any
expertise extensively. In the 1970s, the problem of
pupils’ self-study came en masse and gave grounds
for the transformation of the self-study activity into
one of the functions obligatory for all members of the
society. For example, particular attention was paid to
pupils’ self-study at Hajvoron secondary school Ne 5,
Kirovohrad region. The system implemented in this
school as for the given issue was described on the
pages of the journal «Radianska Shkola» («Soviet
School») and included the following tightly intercon-
nected components: a) preparation for self-study;
b) self-study improvement; c) practice in self-study.
Preparation for self-study presupposed the formation
of an inner urge for personal enrichment, mastering
self-study skills, learning the elements of scientific
labour management. The lack of each of these com-
ponents was considered to make self-study activity
impossible.

It is a clear fact that the inner urge for self-study
begins with the interest to knowledge. The impetus
for such an urge emerges in class as a rule. There-
fore, lessons opened the space for self-study activity.
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For instance, at the lesson of Physics, a teacher men-
tioned the antimatter and the pupils asked for detailed
information concerning it. However, they lacked time
at the lesson for describing the basic features of the
antimatter. High school pupils were advised by the
teacher to analyze the corresponding literature them-
selves. Thus, the pupils’ urge for knowing more about
the antimatter fostered their self-study in this area.

The impetus for self-study was the teacher’s
description of the path to the pinnacles of science,
which many eminent scholars followed. At school,
«Self-Study Bulletin» had been published several
years before, which highlighted the expertise of
exemplary pupils. «Creative Book» was introduced
to observe the pupils’ success in their creative activ-
ity. Particular attention was paid to the formation of
self-study skills and encouragement of bibliographic
knowledge.

Pupils’ self-study society was functioning to join
the self-study school (for Komsomol members), oral
journal «Want to Know Everything» (for pioneers) and
«The Whyers’ Club» (for younger children). Mean-
while the aim of the latter two was the development of
the intellectual curiosity, extension and deepening of
knowledge, at the self-study school students acquired
the skills necessary for the self-study activity. The fol-
lowing questions were discussed in class: How to
work at a lesson? How to listen to a lecture? How to
take notes? What are marginal notes and how to use
them? How to work with a dictionary in the self-study
process? How to collect and store information? How
to do filing, etc.? At the same time, students familiar-
ized themselves with the issues of scientific organi-
zation of cognitive activity. Pupils’ self-study activity
was widely presented in the abovementioned «Self-
Study Bulletin» and on the stands such as «Leant to
Self-Study» and «Scientific Organization of Cognitive
Activity».

Pupils could acquire self-study skills in activ-
ity clubs, at which members of the library club gave
regular speeches aimed at informing about the latest
literary works in certain fields of knowledge, books
were discussed, protection of interests as well as
meetings with the winners of regional and the partici-
pants in republican and national academic contests
were conducted. Everybody prepared the weekly
activities in the corresponding discipline. With regard
to pupils’ self-study, subject Olympiads, defense of
readers’ borrower records, scientific conferences for
pupils, themed nights, contests and political informa-
tion meetings, which were put into practice at schools,
were particularly beneficial.

Readers’ borrower records among primary school
children, for instance, were very informative. The
event was announced well in advance with the speci-
fication of dates, the name of the pupil and the list
of books for the defense of knowledge. An opponent
was selected with regard to every book, who aimed

to determine the depth of the defender’s knowledge
of the book contents. It is obvious that the opponent
was a pupil who read the book. During the defense,
the host characterized one student as the reader,
who later informed about his reading preferences,
his home library, and answered the questions arising.
In high school, defenses of personal interests were
arranged, at which specialist literature, studied by the
pupil in accordance with their requests, was under
scrutiny. Such defense was often organized in activity
and interesting challenge clubs [10, ¢.71-72].

Late 80s were the period when learning process
computerization spread in the school environment
and, thus, required integration of information tech-
nologies with pedagogical tools, revitalization of the
idea of personalized learning. The experience of
implementing technological innovations in Kirovograd
specialized secondary school Ne22 with enhanced
education in informatics was presented in the journal
«Shlyakh Osvity» («Education Path»). Implementa-
tion of advanced software enabled to restructure the
process of learning not only mathematics, physics
and chemistry, but also such disciplines not tightly
connected with computers as languages, music,
drawing, geography and history.

School management was grounded on the appli-
cation of the technological environment of the inte-
grated information system «School». The administra-
tion used this information system to plan educational
work. Incoming and outgoing documents were regis-
tered in the computer system as well as school staff
profiles and their appraisal document packages as
well as the catalogue of scientific and methodologi-
cal literature and normative documents were stored,
timetable was formed and statistical data was pre-
pared.

Implementation of advanced information tech-
nologies enabled to create a natural environment
at a lesson, helped to stir pupils’ creativity, develop
their cogitation and form their skills necessary in the
modern society. Along with this, the educational para-
digm changed with increased attention being paid to
the development of the ability to acquire knowledge
independently under the conditions of research activ-
ity. Application of Advanced information technolo-
gies enhanced the interconnection between subject,
which fostered formation of new integrated training
courses and conforming national education stan-
dards. Besides, long-term perspectives opened not
only for humanitarization of education and learning
process humanization, but also for the establish-
ment of democratic principles for student govern-
ment development. The level of informal communica-
tion between pupils and teachers and among pupils
themselves improved, individual learning and public
activity expanded, teachers’ and pupils’ creativity
unleashed with the account taken of their civic posi-
tion, learning preferences and professional interests.
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Democratic student government encouraged the
development of students’ sense of school ownership,
ability to cooperate on the grounds of equality, pub-
licity, thus, becoming the school of democracy, and
educating decisive, responsible and self-actualizing
people [9, ¢.36-37].

The period of the 1970s was also characterized
by the search of methods, techniques of teaching
school subjects, activation of pupils’ cogitation at les-
sons, giving impetus for their independent search of
information and ways to solve problems. The out-
come was teaching connected with setting and solu-
tion of tasks. The expertise of prominent teachers of
Ukraine, in particular in Kirovograd region, prompted
another way to improve teaching chemistry, namely
lecture and practical approach. The material was
delivered in a shorter term than provided by the cur-
riculum and pupils did tasks based on the studied
materials individually at lessons. Then, more com-
plex tasks emerged — development of scientifically
grounded tasks of the problem type, which had to
provide for mastering theoretical materials and stu-
dents’ skills development.

During the period under study, which is justified by
the review of then-recent press, the issue of applica-
tion of the educatory ability of academic disciplines
was topical. For instance, the pedagogical commu-
nity of Ukraine was able to familiarize with the exper-
tise in forming pupils’ mindset within the process of
studying chemistry gained by M. Kotko, a teacher at
Berezno secondary school Ne21, Rivne region.

With the account taken that the learning process
and certain academic disciplines have a consider-
able potential for developing the pupil’'s personality,
the teaching staff of Lopatyn secondary school in Lviv
region emphasized the importance of patriotic and
international education at Geography lessons. So,
in the process of general description of the national
economy and review of the union republics and huge
economic zones, the teachers emphasized the fact
that the economies of union republics developed as
components of a single economy. They exemplified
the achievements of every republic as part of mutual
activity and aid.

The 1980s were characterized by actuation of
the problem of intrasubject and interdisciplinary rela-
tionships application. Knowledge of history, biology,
physics, geography, chemistry and a series of other
subjects forms prerequisites for understanding philo-
sophical issues under scrutiny in social studies and
must form the basis for every person’s mindset. Inter-
disciplinary relationships are crucial for pupils’ under-
standing of the regularities of processes in the society,
for their cogitation development as well as formation
of self-study skills. They encourage formation of their
holistic view of the phenomena in their environment
and scientific notions. On the basis of interdisciplinary
relationships, the whole system of scientific view of
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the society forms itself in pupils’ perception and they
gain a deeper understanding of the dialectics of the
historic development.

The teachers of Khmelnytski region accumulated
certain experience in forming intrasubject and inter-
disciplinary relationships during the study of the ele-
ments of disciplines and in-depth analysis of the works
by classical Marxist writers or party documents. Coor-
dinating their efforts, they took particular care of the
development of pupils’ knowledge-based system and
elimination of learning materials duplication. They
used improved curricula in social disciplines, which
showed ways to apply knowledge of other subjects.
For example, a History and Social Science teacher
at Pen’ki secondary school, Starokostiantynivski dis-
trict, M. Bogurski, carefully studied the curricula of
allied disciplines, consulted Physics, Chemistry and
Biology teachers to distinguish the material of these
subjects that could be applied at a certain lesson,
how to present it to interest pupils and add to their
knowledge, say, in social science. Then, at a Social
Science lesson, tenth-grade pupils studied the law
of transition of quantitative changes into qualitative
ones. M. Bogurski offered them to remember how
chemical properties of elements change depending
on the atomic weight unit and make corresponding
conclusions. Concentrating pupils’ attention on these
theoretical questions, which develop materialist
understanding of the nature and the society, he built
understanding of major theses of the Marxist theory.

The teacher drew up a catalogue of class-based
and topic-based implementation of interdisciplinary
relationships. She assisted in effectuating interdisci-
plinary relationships and, therefore, facilitating their
learning new material, equipping them with in-depth
knowledge about the society development at the
majority of lessons grounding her actions on pupils’
cognitive ability and practical skills.

The honoured teacher of the USSR, L. Polishchuk
(secondary school Ne13 of Kamyanets-Podilski) per-
suaded pupils with multiple examples that application
of various knowledge in different spheres of life was
a characteristic feature of the modern well-educated
person. She successfully used scientific and fiction lit-
erature, thus, encouraging pupils’ creative approach
to learning new materials.

R. Kleyman, a teacher at Starokostiantynivka sec-
ondary school Ne2, succeeded in realizing interdis-
ciplinary relationships. She drew up course sched-
ules, which provided for the chronological sequence
of giving interdisciplinary insight and the principle
of gradual formation of scientific notions and the
world outlook. For instance, working on the topic
«Kyiv Rus — Early Feudal State» with seventh-grade
pupils, the teacher proposed pupils to remember the
important events taking place in Western European
countries at that time (Establishment of the empire
by Charlemagne and its collapse as well as feudal
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fragmentation of Western Europe). Taking to the anal-
ysis of issues of cultural development in the USSR in
the modern time, R. Kleyman invoked tenth-graders’
knowledge of history, literature and economic geogra-
phy, and several pupils prepared reports for lessons.
The teacher successfully developed pupils’ ability to
compare events and phenomena, analyze and gen-
eralize, which helped them considerably to navigate
easily and rapidly in real-life situations.

Mass communication media reflected the exper-
tise of interdisciplinary relationships realization by
M. Yevtushko, a teacher at Lemkivska 8-year school,
Starokostyantynivka district, T. Pecherska, a Biology
teacher at Bilozerske secondary school , K. Shkil, a
Physics teacher at Kyiv secondary school Ne 32.

Particular attention was paid to interesting forms
of learning: distinguishing groups of subject notions,
forming of which required realization of interdisciplin-
ary relationships; application of knowledge in other
subjects in drilling the material under study; exempli-
fication of applying knowledge of various subjects in
various living environments etc.

In the 1970s, considerable experience was gath-
ered in pupils’ ideological education at lessons. Some
of it was generalized as advanced and presented in
pedagogical periodicals. For instance, creative know-
how developed by pedagogy workers of Hontivka
secondary school of Mohyliv-Podilski district, Vin-
nytsia region, was presented in journal «Radianska
Shkola» («Soviet School»). The teachers analyzed
every theme of their subjects with the aim of its con-
tents presentation necessary for their pupils’ patriotic
feelings formation. When teaching the topic «Phys-
ics and Technical Progress», N. Hrudina, a teacher,
gives a comparative characteristics of the effects of
production processes in socialist and capitalist coun-
tries with an emphasis on the fact that manufactur-
ing automation in the USA caused workers’ misery
and poverty instead of prosperity. At physics lessons
in the 9" and 10" grades as well as extra-curricula
work, students were encouraged to prepare reports
on the following topics: «Power-Transmission System
«World», «Man and Space», «Science and Social
Progress», «Importance of Physics in Manufacturing
Mechanization and Automation in the Light of Tasks
Set by Communist Program» based on interdisciplin-
ary relationships with social sciences. As a result,
pupils developed the sense of assurance that the sci-
ence becomes explicitly a production resource only
in a socialist state with a planned economy where
the government cared about people’s well-being. The
teacher often arranged such extra-curricular activi-
ties as «weeks of physics», issued «physics bulle-
tins» and bulletin-board newspapers, which informed
about scientific achievements.

In the 1990s, the issue of using games (didac-
tic, role-play) gained importance in teaching. Peda-
gogical periodicals reflected widely the experience

gained by subject teachers. With an understanding
that History is a science specific in its method and
techniques, certain teachers aimed at teaching it as
«an original novel spreading out into science», using
such method as «empathic compassion» to under-
stand historic processes. This tem was enforced
in social sciences by W. Dilthey, who regarded the
empathic ability as an obligatory premise for under-
standing cultural and historic reality of a human. The
sense of empathy lies in the fact that it enables to
gain a valuable insight into the whole world of a dif-
ferent person, remodel it beyond the scientific meth-
ods of synthesis and analysis as an immediate grasp
of integrity. Empathy changes the structure of self-
hood, makes it more resilient and open for external
experience [13, c. 21].

History teachers strived for the creation of an
opportunity to learn about all interpretations of his-
toric facts and various opinions about different
events. In this regard, it is necessary to determine the
social strata being the bearer of this opinion and what
value system was distinguished in this interpretation
of events.

One of the real methods of tolerance realization in
teaching is role-play. It traces its genetic roots back to
Socrates’ famous conversations. The ancient Greek
philosopher made active use of this then-new didactic
technique of clashing points of view. The heroes of
his dialogues are the bearers of different role posi-
tions. Medieval scholasticism, especially university
scholasticism, made active use of role-play. Dialec-
tics, which was part of the trivium, was one of the
three basic subjects and trained for debates on reli-
gious topics with a defense of religious dogmata. It
was always a difficult technique to use (if to remem-
ber the idea expressed by H. Skovoroda: «The stu-
dent’s head hurts from disputation»), but it was quite
effective, because the problems actual at the time
were being discussed.

During the period under study, the issues of form-
ing students’ mental activity techniques were topical.
Realizing that their intelligence level is determined
not only by the knowledge system, but also by the
developed and consolidated ways of their extraction,
subject teachers paid particular attention to the devel-
opment of techniques of analogy, analysis, substan-
tial connections definition in objects, etc.

School teaching staff of various regions of Ukraine
accumulated experience in solving this problem.
Mathematics teachers in schools of Voroshylovgrad
and Kharkiv regions aimed at the development of
pupils’ skills and cognitive independence, formation
of their positive incentives for learning and certain cul-
ture of intellectual work. With this aim, they analyzed
the curriculum in Mathematics and elaborated a cer-
tain system of classes presented in pedagogical peri-
odicals, in particular in «Radianska Shkola» («Soviet
School») as advanced expertise. An example of
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forming the principle of classification and categori-
zation of notions in the 9™ grade can be drawn. The
teacher V. Osinskaya noted that the difficulties many
students experienced in solving the problem of divid-
ing numbers by different properties necessitated a
deeper understanding (especially by weak and inter-
mediate students) of the essence of this technique. It
should be noted that a partial understanding of clas-
sification is given in the 5th grade. The essence of
this technique and its role in the learning process was
explained with the help of conversations. Pupils were
acquainted with the principle of concept expansion
(generalization) and narrowing (concretization). And
this presupposed understanding of the concept and its
scope, which, proved by research, many pupils didn’t
realize. Therefore, by means of explanation, charac-
teristics of the notion were introduced — its contents,
scope and «subject» realization (the contents of the
notion was uncovered in its definition, the scope was
demonstrated with the help of classification). Pupils
learned about the existence of an approximate indi-
rect relation between the contents and the scope of
the notion. The essence of the law was studied on the
basis of particular cases. For example, an «isosceles
triangle» has the contents: two sides are congruent,
and the scope is equicrural and equiangular triangles.
Then, the contents of the notion was increased — all
sides were congruent, and the scope was reduced —
it was composed only of equiangular triangles. Pupils
remembered the correlation of properties of genus
and species, and, in parallel, the correlation of sets
and subsets. In order to understand their intercon-
nection, comparison and analogy techniques were
applied. A definition of classification as the operation
of generic concept area break-down into types by any
features was given and examples (of integer num-
bers division by sign, of hypotheses by the criterion of
veracity) were provided.

A landmark rule of the principle was introduced
with the following sequence: definition of aims; identi-
fication of various properties of the subjects to be clas-
sified; comparison between subjects by general and
specific features with regard to the set aims; determi-
nation of the basis for classification with regard to the
aims, discovered general and special features and
their names; grouping the subjects by the determined
basis (bases); naming each subject group; formula-
tion of conclusions. Real numbers classification was
elaborated in symbiosis with the help of this landmark
rule. The principles of concept extension and narrow-
ing were realized: down move — concept narrowing
(new features were added) and up move — concept
extension (several properties were disregarded), i.e.
generalization of notions.

In the 1990s, a trend to publish recommendations
for conducting classes based on certain teachers’
experience generalization manifested itself. It is a
well-known fact, that a child’s urge for expressing their
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thoughts and moods as well as their inner psyche via
pictures, colours, certain symbolic signs (pictograms)
is stipulated by their nature. Creative activity should
be considered an interesting form of learning. Peda-
gogical journals and newspapers covered the devel-
opments by school teachers of various subjects.
Namely, the journal «Shlyakh Osvity» («Education
path») presented such proprietary methodologies as
«Picture lesson», «Director Oneself» (1999, Ne 3). For
instance, children assume the role of a director who
has the task of informing about some events in their
movie. A pupil could make their own «movie» about
everything they heard from their teacher or about a
certain interesting episode of the event. In this, the
pupil could determine at least six key categories and
indicate them with pictograms in frames under certain
numbers. The pupil could select themselves which
pairs of categories they could place at each stage
and use numbers to indicate them on the mind map
of their future movie. Moreover, they could choose
themselves the title of their movie depending on the
composition. After that, the pupil would start making
this movie and write the script. The work on making
this movie could be given as hometask because it
was difficult to do it in class. However, if lessons were
paired, it was feasible to do such a task in class and
then hold a festival of pupils’ works. Pupils would find
it interesting to watch their classmates’ works and lis-
ten to their scripts.

The following step — peer review was as important.
Pupils reviewed their classmates’ works by exchang-
ing picture bands. The concept of right-hand and left-
hand analysis in primary school should be considered
in the physical sense, namely every pupil gives their
work to his right-hand neighbor, then to their left-hand
neighbor for review. In the middle school, it is nec-
essary to develop pupils’ understanding of leftist and
rightist opinions and positions with regard to which
they were proposed to make the abovementioned
reviews.

Application of such a technique enabled the
teacher to monitor changes in pupils’ mood and effi-
ciency as well as the level of interest to working for
all pupils with no exceptions and the amount of posi-
tive emotions this type of activity may give rise after
the first lessons. The work activates almost all types
of memory. A real «movie festival» can be arranged.
This can be a festival of school creativity and a review
of children’s creative practical works. The «movie fes-
tival» should be arranged in the following way: the
whole class is divided into the following groups at the
beginning of the lesson: prizewinners, movie critics,
independent press, business people, independent
registrar, advertising agents, the audience and, obvi-
ously, the jury. Each participant of the contest has to
perform the predetermined role.

Conclusions. Therefore, the analysis of mate-
rials in mass communication media justifies that
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didactic problems gained particular acuteness dur-
ing the period under scrutiny. Acknowledging the
considerable educational capacity of studying, schol-
ars, educators and teachers gathered, analyzed and
generalized the best practices in students’ robust
knowledge construction, their literacy level improve-
ment, use of education facilities and elucidation of the
educational capacity of school subjects (geography,
history, mathematics, chemistry, physics, literature),
civic sense development and pupils’ vocational coun-
selling etc.

Actualization of any problem depended upon the
official government strategy, school development,
pedagogical science and practice as well as creativ-
ity and efforts of teachers themselves in a certain
direction, in particular, educating pupils at lessons,
positive learning rationale and general learning skills
formation.
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