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Introduction

Information Technology is having a significant
influence on Language learning. One of the most
attractive and commonly used Information Tech-
nologies is the widely spread usage of mobile
phones which represent a new and revolution-
ary approach in education. The development
of mobile technology has been going through a
period of rapid tendency. Despite the fact, that
the potential of mobile learning is immense, still
only a few studies have been conducted in this
field.

The extensive grow of mobile devices has
opened opportunities to develop specific mobile
applications in English language teaching. New
media of learning English has been created.
Numerous of applications on mobile devices
have been developed very fast and can be down-
loaded effortlessly. In language learning, these
applications encourage students to practice and
enhance their language competence. Apart from
applications, learning materials can be accessed
easily too. Moreover, previous studies found that
mobile applications and these accessible materi-
als support language learning in different areas
such as vocabulary learning, pronunciation prac-
tice, listening skills, English reading skills and
theme-based m-learning activities improving
contextual language learning experiences.
Nowadays, it is an established fact that technol-
ogy is widely employed for English language
teaching and learning throughout the world at all
stages of education. Typically the use of mobile
technology for English language teaching and
learning does not appear to be restricted to any
particular age group or any particular educational
program.

The present study illustrates students’ attitude
toward mobile applications and how these
applications influence their studying habits. Fur-
thermore, the study highlights on the fact how
students get over difficulties in mastering and
developing listening skills with the help of mobile
phones outside the classroom. Although this
study examined a valuable query and the find-
ings from the present study are to provide valu-
able insights into the area of foreign language
listening research and practical implication for L2
listening classrooms, still there are some limita-
tions in mobile application approaches which are
hoped to be handled with in some future works.
Key words: listening, mobile applications, infor-
mation technology, English language teaching.

IHhopmayitiHi - mexHosoeii  Maroms — 3Ha4YHUU
Brn/UB Ha BuUBYEHHSI Mosu. OOHiero 3 Halnpu-
BabuBILWUX | HalbibWw WUPOKO BUKOPUCMO-

ByBaHUX [HGhopMayitiHUX mexHos02il € Wupoke
BUKOPUCMAHHSI  MOGISIbHUX ~mesiechoHis, WO
€ HOBUM i peso/iroyitiHuM ridxodom 0o ocsimu.
P038UMOK MOGI/IbHUX mexHos1o2ili OeMOHCMpye
cMpiMKy meHAeHyjr0. He3saxarouu Ha se/iuyes-
Hul romeHyjas MobislbHo20 Hag4aHHsI, 00C/li-
OXeHb y yili 2as1y3i doci Masio.

Lllupoke  BUKOpUCMAHHSI  MOBISIbHUX  MIpu-
cmpoiB dasio MOX/IuBICMb PO3pobumu crieyj-
a/lbHi MOGi/IbHi 0o0amKu 07151 BUKOPUCMAHHS
Y HasdaHHi aHesiticbkoi MosU. BUHUK/IU HOBI
hopmu BUBYEHHST aHe/liticbkoi MoBuU. Bazamo
0o0amkig 47151 MOBI/ILHUX MpUCMpOoIB 6y/u po3-
pobrieHi dye WBUOKO, i iX cmasio fe2ko 3a8aH-
maxumu. T1i0 Yac Bus4eHHs1 MOBU Ui rpoapamu
3a0X04YHOMb Y4HIB 00 MPaKMUKU ma po3sUmkKy
3HaHb Mosu. Okpim dodamkis, docmynHUMU
cmaromb MakoX | Hasya/lbHi Mamepiasu. Kpim
moeo, nornepedHi 00C/IOXKeHHS MPOOEMOHCMPY-
Bas/lu, WO MObIfbHI dodamku ma yi OH/alH-
pecypcu docmynHUMU Memodamu 3abe3neyy-
omb | PO3BUBAKOME PI3HI HABUYKU, HEOOXIOHI 07151
BUBHEHHST MOBU. L{i HaBUYKU BK/IOYaHOMb PO3BU-
MOK C/I0BHUKOBO20 3aracy, pO38UMOK BUMOBU,
IHmeprpemavyito mekcmy Mic/isi ClayxaHHs ma
IHMeprpemayito mekcmy ric/1si YUMaHHs.
Habymms Hasu4yoK y rpasusibHoOMy pycii
Harpag/isie Mi3HaHHs1 ic/Isl C/yXaHHsl | BiOi-
2pae BaxsIuBy Posib y Mpasu/ibHOMY 38CBOEHHI
aHesitickkoi MoBU. SIKUWjo 0B80/100imu  BMIHHSIM
c/lyxamu Ha/IeXHUM YUHOM, BIOMOBIOHO pO3-
BusamumMymsCcsi U iHWI Hasu4ku. Hosi mexHo-
7102l sidieparomb BaX/1UBY PO/ib Y WUPOKOMY
PO3BUMKY HaBUYOK. Ha CbO20OHIWHIl OeHb
thakmom € me, W0 MexHO/I02il WUPOKO BUKO-
pucmosytomsCsi y BuUK/1adaHHi ma BUBHEHHI
aHe/itickKoi MoBU y BCbOMY CBIMi Ha BCIX PIBHSIX
ocsimu. BukopucmaHHsi MOBI/IbHUX mexHo/0ail
Y BUK/1a0aHHI ma BUBYEHHI aHa/IiticbKoi MOBU He
06MeXyembCsi 6yOb-5IKOK BIKOBOKO 2pyrior0 YU
0CBIMHBOIO MPO2PAMOI0.

Lie docriidxeHHs1 0OeMOHCMpPYe CMag/ieHHs1 cmy-
0deHmig 0o MobIsIbHUX dodamkig | me, 5K Yj rpo-
2pamu Br/IuBatoMb Ha iXHi HaBUYKU HaBYaHHS.
ZlocnioxeHHs1 makoxX npo/iusae csim/io Ha me,
5K Y4Hi donaroms mpyoHoWi 8 Habymmi ma po3-
BUMKY HaBUYOK iC/IS C/lyXaHHS, BUKOPUCMOBY-
104U MOBI/IbHI meaeGhoHU 103a ypokamu. Xo4ya
ye 0oC/IiOKEHHST 0a€ YSIBIIEHHS PO CMag/IeHHs1
cmyoeHmig 00 MobifIbHUX 0odamkis, Bce we €
yuc/ieHHi ma HesuB4eHi MOX/uBoCMi 07151 Mpo-
00B8)eHHSI ma PO3WUPEHHST yiei memu.
KntouoBi cnosa: po3sumok HasBuU4oK ric/isi Criy-
XaHHs1, MObi/IbHI 0o0amku, iHghopmayitHi mex-
Ho/102ii, Hag4aHHs1 aH2AiticbKol MOBU.

Listening ability is an essential factor that contrib-
utes significantly to the second language learning
process. Richards declared that “The development of
good listening skills is seen not only as something
valuable for its own sake but as something that sup-
ports the growth of other aspects of language use,
such as speaking and reading” [17 p. 85]. The grow-
ing popularity and advancing functionality of using
mobile technologies have raised their potential in
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teaching and learning languages. Using mobile tech-
nology with the possibility and adaptability of mobile
devices in language learning, MALL is bound to be
increasingly called upon to provide useful tools in for-
eign language teaching and learning.

Through various smart phone apps similar to web-
sites, a great amount of authentic materials can be
used for language learning. Teachers and students
can access online authentic listening materials from
radio or TV programs for listening teaching and
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practice [15]. In other words, students can even use
mobile phones to download the applications for lis-
tening, which create more chances to be exposed to
a target language, and encourage them to actively
participate in learning.

Literature review - Mobile-based language
learning

Language learning has been taking advantage of
Information Technology. One of the most developing
technologies is mobile phones which serve as a revo-
lutionary approach in education [11].

In the literature researchers mention that mobile
devices can allow learners to access learning materi-
als due to their portability and accessibility [4]. Addi-
tionally, researchers found that mobile technologies
support language learning in different areas such as:

« vocabulary learning [3];

e pronunciation practice [5];

* listening skills [6];

 activities improving contextual language learn-
ing experiences [19].

The growing popularity and advancing function-
ality of using mobile technologies have raised their
potential in teaching and learning languages. As
mentioned by Lee their mobility and portability make
‘learning on the move’ and ‘anytime, anyplace learn-
ing’ a realization [13 p. 90.]

Kukulska-Hulme pointed out mobile devices as
spontaneous, informal, contextual, portable, ubiqui-
tous, and personal [18]

Based on the study of Fatimah, A.S., Santiana, S.
and Sulastri, F., mobile devices provide many ben-
efits in a variety of ways in language learning [7]:

o simplicity;

e autonomy;

* portability.

The presence of mobile phones in language learn-
ing brings an innovation which is called as MALL
(Mobile Assisted Language Learning). MALL is a kind
of innovation, it seems like CALL (Computer Assisted
Language Learning), the modification is MALL used
in a mobile phone while CALL is used in a computer
[15]. MALL gives opportunities to the teacher and stu-
dents to get ease in teaching and learning because
it brings many functions in one device, brings more
opportunities to teacher and students to get comfort-
able in learning and communication [4].

Many scholars and practitioners have described
mobile learning in different forms [8]. Brown defined
mobile learning as being a subset of E-learning that
is explicitly a form of web-based delivery of content
and learning management; moreover, it features with
mobility, flexibility, and convenience when compared
to online learning [2]. However, Peters went further in
defining mobile learning as being a model of flexible
learning that is ‘just in time, just enough and just for
me’. Other scholars described mobile learning as a
sort of portable education that uses portable devices

to access learning and knowledge on the move with-
out the time and location constraints

Kang and Kim presented a model focusing on
improving the mobile contents of teaching and learn-
ing vocabulary and English listening skills in blended
learning process, which refers to mix eLearning with
traditional instructor-led training in the classroom,
using a mobile device. The model contained 5 steps
to practice English listening and vocabulary using TV
dramas to contribute to learning. The first step was
related to a classroom activity with instruction on
Monday and the consecutive five steps were done on
the mobile device from Tuesday to Saturday based on
learners" own time and place. The study concluded
that TV drama as a learning resource was useful to
improve English listening skills and vocabulary since
it was authentic learning materials. It also showed
positive effects on students" attitudes towards mobile
use [10].

Another benefit of mobile learning technologies
according to Beishuizen is the possibility of increas-
ing self-regulation of students defined as an indi-
vidual trait of learners that allows them to recognize
a need for learning [1]

The most prevalent and widely explored tech-
nology for mobile listening comprehension reported
in the literature is that of podcasts, ever since they
started to be used in Japan in 2005 [14]. In general
studies reflect the way in which podcasts are used to
support learning in higher education and how popular
they are with language students [4]. However, pod-
casting for second language acquisition is not without
its critics in the literature. For example, Hasan and
Hoon, note problems related to their use, such as the
amount of time required to set up and prepare pod-
casts, that supplementary activities are often ignored
by the students, and that for effective improvements
in listening comprehension, pedagogic theory is
important, something not explicitly present in the use
of most podcasts [9]. Other research shows that stu-
dents used podcasts as part of their study periods
and did not multitask with other tasks, going against
their mobile nature [13].

Data collection and the questionnaire

To collect data for the study, the participants
were selected random. Each participant was sent
a hyperlink leading to the online survey. The shar-
ing and spreading of the hyperlink was controlled by
the researcher. The questionnaire was conducted in
English. The questionnaire was divided in to 6 sec-
tions. The first two sections asked the participants’
attitude toward listening applications and in what way
did these applications improve their listening skills.
With the help of the following questions the partici-
pants had the opportunity to share their personal
point of view whether they find mobile applications
useful or not. Question 4 tried gathering information
from the participants whether they need the help of
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the teacher to improve their listening skills. Finally,
the questionnaire collected information about partici-
pants’ willingness toward developing other skills with
the help of mobile applications. All questions were
mandatory. The questions are presented below sec-
tion by section:

1. Did mobile apps help to improve your listening
skills?

2. Did mobile apps help to practise listening any-
time and anywhere?

3. Did mobile apps help to learn a variety of Eng-
lish vocabulary?

4. Did mobile apps help to reduce anxiety in
acquiring listening skills?

5. Did mobile apps help to improve your listening
skills without the teacher’s help?

6. Would you like to develop other English skills
using mobile apps?

Results

The questions have been divided into three sec-
tions. The first section will examine the attitude of the
participants toward the helpfulness of applications.
The second section will examine the anxiety of the
participants. The last section will examine the partici-
pants’ attitude toward the role of the teacher and the
possibility of developing other skills.

The data was analysed using both quantitative
and qualitative methods. Of the 40 respondents who
answered question 1 regarding improving listening
skills with the help of mobile apps 26 (65 %) agree
and 11 strongly agree (28 %) and 3 (7 %) disagree. As
the results reflect 92,5 % believe that mobile applica-
tions help to improve the participants listening skills.

From the analysis of the second question we can

see that 20 (50 %) respondents agree on the fact that
the availability of apps help them to improve listening
skills. 13 (33 %) strongly agree and 7 (17 %) disagree
with this question.

In question 3 the development of their per-
sonal vocabulary is investigated. 21 (53 %) of the
total respondents agree, 18 (45 %) strongly agree,
1 (2 %) disagree.

Question 4 tries seeking answers to the con-
nection between anxiety and language develop-
ment. With the help of mobile applications 22 (55 %)
respondents are able to reduce their anxiety,
9 (23 %) disagree, 6 (15%) strongly agree, 3 (7 %)
strongly disagree with this question.

The following question asked the respondents
point of view about independent studying. 18 (45%)
of the respondents agree that role of the teacher
plays a significant role in improving listening skills.
9 (23%) of the respondents strongly agree and 13
(32%) disagree.

The last question asked the respondents about
their point of view on whether other skills apart from
listening can be developed with the help of mobile
applications. 22 (55 %) agree, 14 (35 %) strongly
agree and 4 (10 %) disagree with the last question.

Conclusions

The current study has analysed the view on
whether mobile applications are beneficial for improv-
ing listening skills in English language learning. Con-
cerning the results of the survey more than 93 % of
the respondents believe that with the help of mobile
applications listening skills can be developed. The
results also reflect that 83% of the respondents are
on the opinion that the availability of these mobile

Did mobile apps help to learn a variety of English vocabulary?

u Sronghy Dizagree
o Disapres

Agres
u Swongly Agres

Fig. 1. Did mobile apps help to improve your listening skills?
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applications is important and beneficial. However,
17% of the respondents are not satisfied about the
availability of mobile applications and believe these
applications should be more accessible. The par-
ticipants were able to express their point of view on
studying independently. 77 % of the respondents
believe that the role of teacher is still important and
cannot be substituted by any application or gadget.

Furthermore participants expressed their view on the
connection between anxiety and language learning.
70% of the respondents consider being able to come
through their anxiety with the help of mobile applica-
tion. The last question asked the participants whether
they would like to improve other skills with the help
of mobile apps. 90% agree that they are willing to try
other mobile apps to improve other skills.

Did mobile apps help to practise listening anytime and anywhere?

m Strongly Disagree
N Dagree

B Strongly Agree

Fig. 2. Did mobile apps help to practise listening anytime and anywhere?

Did mobile apps help to learn a variety of English vocabulary?

u Swonghy Disagree
u Ditapres

Agres
u Swrongly Agres

Fig. 3. Did mobile apps help to learn a variety of English vocabulary?
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Did mobile apps help to reduce anxiety in acquiring listening
skills?

Serongly Dizagres
W Diagree

Apres
u Serongly Agree

Fig.4. Did mobile apps help to reduce anxiety in acquiring listening skills?

Did mobile apps help to improve your listening skills without the
teacher's help?

= Strongfy Disagres
u Daagree

Agree
 Sironghy Agree

Fig. 5. Did mobile apps help to improve your listening skills without the teacher’s help?
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Would you like to develop other English skills using mobile apps?

m Seronghy Disagree
m Ditagree

Agres
W Streegy Agree

Fig. 6. Would you like to develop other English skills using mobile apps?
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