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Formulation of the problem. Recent studies
in the field of teaching foreign languages have
been marked with an increased interest in explicit
teaching of pragmatics in the broadest meaning,
which covers whole discourses, and in its narrow
meaning — teaching certain speech acts in particular.
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TEACHING INTONATION OF SPEECH ACTS:
COMMUNICATIVE-COGNITIVE APPROACH

HABUYAHHSA IHTOHALLI MOBJ/IEHHEBUX AKTIB:
KOMYHIKATUBHO-KOIHITUBHIW NMIAXIA

The paper is focused on the application of
communicative-cognitive approach in teaching
intonation of English speech acts. The authors
maintain that the increasing number of studies
devoted to various issues of pragmatics prove
the urgency of conducting pilot studies in this
field. However, most of present research on the
problem focus on teaching of the vocabulary and
grammar of various speech acts, whereas into-
nation remains beyond the scope of such studies.
It is claimed that teaching intonation of speech
acts should take into account the essence of this
multi-facet category, which is, on the one hand,
a crucial marker of the communicative compe-
tence; and on the other hand, manifests itself as
a unit of profoundly cognitive character. That is
why it is hypothesized that teaching intonation
of speech acts should be based on employing
communicative-cognitive approach. The point
of interest of the research was the speech act of
request — the act actualized in the situation when
the addresser is asking the addressee to take
some action, in most cases, for the benefit of the
first. Within the scope of the given study weak,
neutral and strong request was distinguished.
The purpose of the paper was to present the
results of the experimental work aimed at teach-
ing students intonation of the speech act, namely,
the speech act of request. The experimental
study helped check the efficiency of the sug-
gested framework of teaching intonation of the
speech act of request in the light of the communi-
cative-cognitive approach. The experiment was
conducted in three stages — diagnostic testing,
training and output testing. The focus of the first
stage was to determine the level of students’ pro-
ficiency in perception of the intonation of speech
act of request and the realization of these speech
acts. The second phase was aimed at develop-
ing students’ perceptive and productive skills of
correct intoning of the speech acts of request,
which included raising cognitive and pragmatic
awareness, receptive skills formation, productive
skills formation, free integrated practice. The aim
of the final stage of the experiment was to check
the efficiency of the worked out framework by
measuring the values of receptive and produc-
tive skills development. The obtained results con-
firmed the hypothesis that the suggested training
framework results in considerable increase of the
proficiency in pragmatics.

Key words: teaching, intonation, speech acts,
communicative-cognitive approach.

Cmammsi rpucssiyeHa O0C/IOKEHHIO MOXJ/1U-
Bocmell 3aCmMOCyBaHHSI KOMYHIKamUBHO-KO2HI-
MUBHO20 MIOX00y NPU Has4aHHI IHMoHauil Mos-
JIEHHEBUX aKmIig aHa/lilicbKoo MOBOH. ABMOopU
3a3Ha4yaromb, WO 36i/IbLWEHHST Kiflbkocmi 00C/i-

and language

OXeHb, NPUCBSYEHUX PI3HOMaHIMHUM numa-
HSIM  MpagMamuku, 00800UMb  akmyasibHICmb
rposedeHHs1 MIIOMHUX PO3PO6OK y yili 2asysi.
O0HakK 6i/lblicmb Cy4acHUX 00C/TidXeHb 3 yiei
rpo6rieMamuku  MiOKPeC/1oMmb  HEOOXIOHICMb
eKCIYUMHO20 Has4yaHHS /IeKCUKU ma epama-
MUKU PI3HUX MOB/IEHHEBUX akmig, mooi 5K iHMo-
Hayisi 3a/1uwiaemscsi rosa Mexamu ysa2u yux
p038I00K. AKUEHMOBaHO, WO HaB4aHHs1 IHMoHa-
yii MOB/IEHHEBUX aKMiB Mae Bpaxosysamu cym-
Hicmb yiei bazamoacnekmHoi kamezopii, sika €,
3 00HO20 6OKY, BU3HA4YHUM MapKepOM KOMyHI-
KamusHOI KOMIIemeHMHocMi; a 3 IHWo20 6OKY,
Bucmyrnae OOUHUUEH 2/IUBOKO KO2HIMUBHO20
Xxapakmepy. Tomy BUCYHYmO 2ifnomesy rpo me,
W0 Hag4aHHs1 IHMOHayii MOB/IEHHEBUX aKkmis
Mae Bpaxosysamu 6a308i 3acadu KOMYHIka-
MUBHO-KO2HIMUBHOZ20 ridxody. Y ¢hokyci ysazu
0aHoi HayKoBOI po38IOKU 6YB MOB/IEHHEBUL akm
MpOXaHHs — akm, akmyanizosaHull y cumyayj,
Ko/u adpecaHm rpocums adpecama 84UHUMU
sIKycb Oito, y Bi/ibuiocmi BuUNaokis Ha KOpucmb
repwozo. B pamkax yb020 OOC/IOKEHHST 6y/10
BUOIIEHO Ccrlabke, HelimpaslbHe ma Cu/ibHe
rpoxaHHs. Memoro Haykosoi' po3sioku € onuc
pesy/ismamig  eKkcriepumeHmasibHoi  pobomu,
CrpsIMOBaHOI Ha Has4aHHs1 3006ysaqis iHMoHa-
yii MOB/IEHHEBO20 aKMy, & came MOB/IEHHEBO20
akmy npoxaHHs. Memoto ekcriepuMermasib-
HO20 Ooc/lidKeHHsT Bynia nepesipka echekmus-
Hocmi po3po6/1eHOl MeMOOUKU HaBYaHHs IHMo-
Hayji MOBIEHHEBO20 aKmy NpPOXaHHs1 Ha 3acadax
KOMYHIKAmUBHO-KO2HIMUBHO20 ioxody. Ekcre-
pUMeHm nposodusCs y mpu emanu — OiazHoc-
muy4He mecmysaHHs, Hasya/lbHe ma BUXIOHe
mecmysaHHs. Ha nepwomy emarii su3Ha4ascsi
piseHb 080/100iHHS1 3006yBadamu CrpUlHIMMSIM
IHMOHaYji MOBNIEHHEBO20 aKmy MpoxaHHs ma
peasnizauiero 4b020 MOB/IEHHEBO20 akmy. [py-
aull eman 6y/10 CripsIMOBaHO Ha (bopMyBaHHSI
y 3006y8Badig MepyenmuBHUX i MPOOYKMUBHUX
HaBUYOK PasU/IbHO20 IHMOHYBaHHSI MOB/EH-
HEBUX aKmig NPOXaHHs, Wo nepedbayasio niosu-
WEeHHSI Mi3HaBa/IbHOI ma npazmMamuyHoi 06i3Ha-
HOCMi, (bopMyBaHHSI peyenmuBHUX HaBUYOK,
¢bopmyBaHHSI MPOOYKMUBHUX HABUYOK, Bi/lbHY
IHmMezposaHy npakmuky. Memoro 3aK/Ir4HO20
emarty ekcriepumeHmy 6yna nepesipka eghex-
mugHOCMI 3arpOoNoHOBaHOI cucmemu pobomu
W/ISIXOM  BUMIPHOBaHHST MOKa3HUKIB pO3BUMKY
peyenmusHuUX i MPOAYKMUBHUX HaBU4oK. Ompu-
MaHi pe3y/sibmamu niomsepousiu eirrome3sy npo
me, Wo 3anporioHoBaHa cucmema HasyaHHsI
pu3B0O0UMb 00 3HaYHO20 MMIOBULLEHHS PIBHS
chopmosaHocmi - rpagMamuyHoi KomnemeHm-
Hocmi,

KnrouoBi cnoBa: Hag4aHHsl, iHMoOHauisi, Mos-
JIEHHEBI  @Kmu, KOMyHIKamuBHO-KO2HIMUBHUU
T1i0Xi0.

The shift to cognitivism in communicative linguistics

teaching methodology enabled

application of pragmatic categories, which lie in the
plane of cognitive studies, in the sphere of language
teaching. As a result, there appeared a number of
methodological pilot works centered around the issue
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of teaching speech acts, means of actualizing one’s
communicative intentions, communicative techniques
aimed at effective speech interaction. Herewith, most
investigations in this field are predominantly focused
on teaching vocabulary and grammar of speech acts,
whereas the question of teaching their intonation is
somewhat neglected.

Review of recent research and publications.
As the analysis of related literature sources proves,
the vast majority of contemporary studies on teaching
certain English speech acts include awareness-
raising and discourse based tasks. For instance,
B. Zeff [11] offers a set of interactive tasks aimed
at learning to render various intentions of greetings
by means of journaling and role-plays. A. Can [4]
claims that using drama in explicit teaching of the
speech acts of complaint and refusal accompanied
by giving instructions (awareness-raising stage)
and students’ free production of these speech acts
in written (discourse based, or productive stage) is
quite effective. However, attention in these studies is
paid mostly to purely lexical and grammar structure
of the analyzed speech acts. T. Yeremenko &
I. Lukyanchenko suggest the project work for teaching
speech acts focusing on questioning speech acts [9].
D. H. Tatsuki & N. R. Houck [8] put forward the idea
that it is vital to take into consideration the context
of the speech acts and recommend to employ in the
process of teaching both form focused instructions

and interactive methods to achieve maximum
effectiveness.
Thus, as the review of theoretical sources

demonstrates, there are only a few fundamental
studies focused on the issue of teaching intonation
of speech acts. For example, the research on
the intonation of the speech act of agreement/
disagreement by L. Pickering et al. [6] is devoted to
the study of pitch (dis)matching in speech of native
American and Chinese interlocutors, which proves
the importance of explicit teaching intonation of
the speech acts under analysis. A. Yumrukuz [10]
conducted a pilot study and offered a complex of
tasks focusing on correct intoning of the speech act
of consent, which implied awareness-raising and
discourse-based activities.

Teaching intonation of speech acts should take
into account the essence of this multi-facet category.
On the one hand, speech act is a crucial marker of
the communicative competence; on the other hand, it
is a unit of profoundly cognitive character [3, p. 120].
That is why, we can draw tentative conclusion that
teaching intonation of speech acts should be based
on employing communicative-cognitive approach. It
is worth mentioning that “communication-centered
teaching model focuses primarily on creating
conditions for getting message across, though
the form could be sometimes ignored, the focus of
the communicative and cognitive approach is on
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meaningful learning and meaningful practice on the
basis of comprehending the linguistic knowledge
and rules, structuring and systematically arranging
new knowledge units, storing and applying them”
[5, p. 65]. In elaborating the framework of teaching
intonation of speech acts, we employed the Bloom’s
taxonomy of learning domains in its adapted version
[7], which implies a step-by-step sequence of low
and high order thinking processes in mastering the
language: remember (describe, relate, find, list etc.),
understand (explain, compare, outline etc.), apply
(classify, illustrate, solve etc.), analyze (contrast,
investigate, categorize etc.), evaluate (justify, assess,
prioritize etc.), create (invent, construct, design etc.).

Thus, the increasing rise of pragmatically oriented
studies, on the one hand, and the lack of fundamental
studies on teaching intonation of speech acts, on
the other hand, justify the relevance of conducting
research in this field. The point of interest of the given
research is teaching intonation of the speech act of
request. In the requesting situation, the addresser is
asking the addressee to take some action, in most
cases, for the benefit of the first. Therefore, he uses
various strategies to eliminate such an imposition on
the addressee. According to the form of expression
the request can be direct or indirect; according to
the intentional load — strong or softened [8, p.134].
Within the scope of this study we distinguished
weak, neutral and strong request. Depending on its
character, the speech act of request is implemented
by different lexical and syntactic means — questions,
lexical and grammatical intensifiers, deintensifiers
etc. [2, p. 212].

The purpose of the paper is to present the results
of the experimental study aimed at teaching students
intonation of the speech act, namely, the speech act
of request. To achieve the purpose, the following
objectives were set forth: (1) to formulate the aim and
preconceived hypothesis of the experimental study;
(2) to outline the methods of the study; (3) to provide
results and critical conclusions.

Presentation of the main material. The aim of
the experimental study was to check the efficiency
of the worked out framework of teaching intonation
of the speech act of request in the light of the
communicative-cognitive approach. Our hypothesis
is that constructed training framework will result in
considerable increase of the proficiency in pragmatics.

A total of 39 MA students and 3 lecturers of the
Foreign Languages Department, Ushynsky University
participated in the experimental study during the
second semester of 2021-2022 academic year. The
form of our study was natural experimental teaching.
It was conducted within the course “Theory and
Practice of Speech Communication”.

Data sources included testing for skills level
assessment, expert assessment, mathematical and
statistical processing of obtained data, observation.
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Traditionally, three phases were realized during
the experimental study — diagnostic testing, training
and output testing.

The aim of the first stage was to determine the
level of students’ proficiency in perception of the
intonation of speech act of request and the realization
of these speech acts.

The learning material was arranged in the
following way. Three native English speakers read
out and recorded 120 realizations of the speech
acts of weak, neutral and strong request embedded
in the context — 40 samples (mini-dialogues) of
each. The students were asked to identify these
speech acts (60 realizations) according to the three
subtypes of request; state the perceived intonational
characteristics (chunking, melodic, dynamic and
temporal parametres). Their answers were converted
into percent data (60 correct answers equaled 100%)
and further assessed with employing the V. Bespalko
coefficient [1]. Afterwards, they were asked to read
out another 60 realizations with the given intention of
request. Experts were to identify the types of request
conveyed and intonational means used (chunking,
melodic, dynamic and temporal parametres).

The aim of the training phase was to develop
students’ perceptive and productive skills of correct
intoning of the speech acts of request, which
included following steps: (a) raising cognitive and
pragmatic awareness; (b) receptive skills formation;
(c) productive skills formation; (d) free integrated
practice. They are described in detail below.

Raising cognitive and pragmatic awareness aimed
at forming steady images of the concept of request,
its possible collocations with other categories and
intentions, which implied making the conceptual
scheme based on the individual and group study
of reference dictionaries; comparing it with the
analogous conceptual schemes of the Ukrainian
concept of “npoxaHHA”; excerpting English examples
from fiction, audio- fragments of the English corpora,
video recordings etc. paying attention to the context;
analysis of the intonational means of expressing
certain type of request (humber of intonation groups,
level of tone, direction of tone in pre-terminal and
terminal segments of intonational group; degree
and fluctuation of loudness; speech rate and its
fluctuations).

Work on developing receptive skills implied
conscious identification of intonation patterns
employed in realization of certain intention of
request and matching it with this intention. It involved
bottom-up and top-down approaches to, firstly,
establish the sensory data and the invariants, and
later to add contextual and higher-order inferences
and deductions. This included individual work and
work in mini-groups. The learning material at this
stage was performed by short fragments (not longer
than 10 minutes) of video- and audio-recordings.

Productive skills formation was aimed atdeveloping
students’ ability to correctly produce speech acts
conveying the additional senses of request. Thus,
for example, students were given an intention they
had to express using appropriate intonation patterns,
the rest of the class had to understand it. As an
assignment for self-guided work, they were offered
to prepare, read out, record and present in class 30
realizations of each type of request.

When having free integrated practice, learners
had to role-play the situations provided by the teacher
which covered such scenario as daily conversation,
business meeting, interaction in academic sphere
etc. Students were allocated a task to react in the
context using the correct intonational pattern.

The aim of the final stage of the experiment was
to check the efficiency of the suggested framework
by measuring the values of receptive and productive
skills development. The tasks set were the same as
when conducting the diagnostic testing.

To verify the data obtained we used the t-test for
independent samples.

The results of diagnostic testing are shown in
Table 1.

In terms of V. Bespalko, the mean learning
coefficient of academic achievements is relevant in
case itis more or equal 0.7 (C = 0.7) [1]. Nevertheless,
according to diagnostic testing results the obtained
mean learning coefficients in EG are 0.42 in the first
section of the test (receptive skills) and 0.39 in the
second (productive skills), in CG — 0.41 and 0.35,
respectively. As the sufficient learning coefficient of
0.7 is not attained, we conclude that MA students’ low
level of proficiency in perception and production of
speech acts of request requires development of their
skills of correct intoning.

The changes in the levels of students’ proficiency
in pragmatics are given in Table 2.

As can be seen in Table 2, the situation can be
viewed as a positive one in EG as respondents
succeeded in attaining the sufficient mean learning
coefficient more than 0.7 (C > 0.7) in both receptive
and productive skills — 0.85 and 0.81. At the same
time, students of CG have demonstrated appropriate
level of receptive skills — 0.71 (C = 0.7), but the level
of productive skills remained insufficient — 0.66.

The t-criterion of Student for independent samples
allowed us to verify the data.

Thus, our findings confirm the hypothesis that
the suggested training framework will result in
considerable increase of the proficiency in pragmatics.

Conclusions. This study has traced the
development of students’ learning outcomes in
intoning speech acts of request. It is pretty obvious
that native speakers of the English language are used
to navigating in intonational patterns when actualizing
speech acts and various intentional senses quite
naturally; however, for those learning English as a
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Table 1
Mean values of diagnostic testing
The 15t section The 2" section
Index of the group Mean number Mean Mean number Mean
in points learning in points learning
(Max. 60) coefficient (Max. 60) coefficient
EG 26.50 0.42 23.14 0.39
CG 26.00 0.41 22.70 0.35
Table 2
A comparative table of mean values of diagnostic and output testing
The 1t section The 2" section
Mean learnin Mean learnin
Indei(oﬂf the coefficient J Increase coefficient J Increase
group Diagnostic Output Diagnostic Output
testing testing testing testing
EG 0.42 0.85 0.43 0.39 0.81 0.42
CG 0.41 0.71 0.30 0.35 0.66 0.31

foreign language these choices of prosodic patterns
are not so evident. Consequently, it is important and
reasonable to teach students intonation of speech
acts explicitly.

Finally, we may resume that this article sets a
background for further elaboration of tasks aimed
at teaching intonation of speech acts accounting
for the influence of other pragmatic factors, such as
registers of communication — informal, strictly formal,
quasi-formal etc., additional emotional moduses —
emotionally neutral, emotionally positively coloured,
emotionally negatively coloured etc., intensiveness —
strong, neutral, weak etc.
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