IHHOBAL|IIHA MEAATOTIKA

IMPLEMENTATION OF THE MODEL OF CONTENT AND LANGUAGE
INTEGRATED LEARNING FOR STUDENTS OF ECONOMIC SPECIALITIES

BMPOBAMKEHHA MOAE/I NMPEAMETHO-MOBHOTIO IHTETPOBAHOTO
HABYAHHA ANA CTYAEHTIB EKOHOMIYHNX CMNEUIANTbBHOCTEN

YK 378.091
DOl https://doi.org/10.32782/2663-
6085/2022/53.2.27

Cherednichenko H.A.,

Candidate of Pedagogical Sciences,
Associate Professor at the Department
of English for Business and International
Communication

National university of food technology
Nykytenko O.V.,

senior Lecturer at the Department of
English for Business and International
Communication

National university of food technology

The article considers a content and language
integrated learning (CLIL) approach, which is
currently characterized in the world scientific
and methodical literature as one of the innova-
tive approaches to the organization of bilingual
education and provides for the simultaneous
implementation of two learning goals in two sub-
ject areas — language and subject; various inter-
pretations of its essence are given, its varieties,
possibilities, and peculiarities of implementation
in bilingual education are highlighted by applying
its basic principles and strategies.

The article reveals the experience of the depart-
ment's teachers in creating the author's course
“Introduction to International Economics in Eng-
lish", and describes its structure, content, and
other aspects of its development and practical
use. The work offers examples of the use of con-
tent and language integrated learning aproach in
training of students of economic specialties, as
well as examples of tasks for 4 types of language
skills, reading, writing, speaking, and listening,
which contribute to the effective development of
professional and linguistic competencies.

The main directions and ways of integrating the
content of the educational process for future
economists determine the integration of con-
tent, so future economists acquire professional
knowledge and skills with the help of a foreign
language; communication takes place in a for-
eign language, which is the main means of edu-
cational interaction and learning of the language
is not separate, but through its application in
professional situations of the economic sphere;
on the stage of cognition activation of students’
cognitive (cognitive) abilities is ensured, train-
ing is aimed at solving problem situations with
the simultaneous development of basic skills of
interpersonal foreign language communication
and educational and cognitive language com-
petences; culture consistuent is realized through
the relationship of language, thinking and culture,
which determines the formation of skills to carry
out professional activities in other cultures.

Key words: content and language integrated
learning (CLIL), students, economic specialities,
bilingual education, integration.

Y cmammi posensidaembCsi NPeoMemHo-Mos-
Huli iHmeeposaHull nidxio (CLIL), skuli Ha

Cb0200HI Yy CBIMOBIli  HayKOBO-MEMOOUYHIU
nimepamypi  xapakmepu3lyembscsi 5K O0UH 3
IHHOoBayitiHUX nioxodiB 00 opeaHizayji 6isliHe-
Ba/IbHO20 HasyaHHs1 ma repedbayae 0OHOYacHy
peanizauito 080X yineli Hag4yaHHs1 y 080X npeo-
MemHux 2a/1y3sx. — mMosa i rpedmem; nodaHo
PI3HI MyTyMayeHHst tio2o cymHocmi, BUCBIM/IEHO
lio2o pi3HOBUOU, MOX/UBOCMI Ma ocobsusocmi
peanizauii 8 6iniHeBa/IbHOMY HagYaHHI W/ISIXOM
3acmocyBaHHs  (i020 OCHOBHUX MPUHYUMIB |
cmpameaitl.

Cmammsi po3kpusae 0ocsi0 Buk/1adadis kaghe-
dpu o CMBOPEHHI0 aBMOopPCKo20 Kypcy “Bemyn
00 MIKHapPOOHOI EKOMOMIKU — aHesliticbKOr
MOBOHK", onucaHa Uto2o cmpykmypa, 3mMicm ma
IHwi acrnekmu Uo20 po3pobKu i npakmuyHo20
BUKOpUCMaHHSI. B pobomi 3arpornoHosaHi npu-
Knaodu BUKOpUCMAHHSI iHMezpoBaHo2o npeo-
MEmHO-MOBHO20 HaB4YaHHs1 07151 cmyOeHMIB eKo-
HOMIYHUX crieyiasibHocmell, @ makox npukiaou
3a80aHb 10 4 BUOaM MOBHUX HaBUKIB, YUMaHHs,
MUCBLMO, MOB/IEHHSI U C/TyXaHHS, WO Cripusitomb
ehekmuBHOMY PO38BUMKY MPOecitiHUX i liHe-
BiCMUYHUX KOMIemeHUuid.

OcHosHi Hanpsimu U wsixu iHmezpayji svicmy
0CBiIMHBbO20 rpoyecy 0719 MalbymHiX eKOHO-
micmig BU3Ha4Yarmb  iHMeapayito  3micmy, a
came Habymmsi malbymHimMu exkoHoMicmamu
rpogheciliHux 3HaHb ma BMiHb Bi06yBaembCs
3a A0rMoMo20K0 iHO3EeMHOI MOBU; Ha emarti KoMy-
Hikauyii criifikysaHHs Bi06yBaEMbCS IHO3EMHO
MOBOIO, WO € 20/108HUM 3aCO00M Has4a/lbHOT
B3a€EMOOIT, BUBYEHHS MOBU BIOGYBaEMLCA He
BIOOKPEM/IEHO, @ W/ISXOM 3acmocysaHHs i 8
rpocpeciliHux cumyayisix eKOHOMIYHOI cghepu;
Ha emarni ni3HaHHs1 3abe3reyyembcs akmusia-
yiss  KoeHimusHux (TisHasasibHux) 30i6Hocmel
CMyOeHmIs, a Has4aHHs1 CrpsIMOBaHO Ha BUpI-
WEHHST MpobieMHUX cumyayit 3 0OHOYacHUM
pO38UMKOM 6a308UX YMiHb MIXXCOCOBUCMICHOT
IHWOMOBHOI  KOMyHiKayii ma  Has4&/IbHO-i3-
Hasa/lbHUX MOBHUX KomremeHyili; ckiadosa
Ky/Ibmypu peasiizyembCsi Yepe3 83aEMO38’S30K
MOBU, MUC/IEHHSI ma Ky/lbMypu, WO 3yMOB/IHE
cbopmyBaHHs1 BMiHb 30iticHIOBamUu rpoghecitiHy
Oisi/IbHICMb B IHWUX Ky/Tbmypax.

KniouoBi cnoBa: npedmemHo-mosHUl iHme-
eposaHuli nioxio (CLIL), cmydeHmu, eKOHOMIYHI
crieyiaibHocmi, biniHesasIbHa 0csima, iHmezpa-
yisi.

Introduction. The rapid development of world
society, the integration of Ukraine into the interna-
tional community, the expansion of political, economic
and cultural ties between countries necessitates the
study of foreign languages by future ecocomists.
Language skills become the main means of ensur-
ing academic and social mobility, joining advanced
information technologies of the world, adaptation to
modern conditions of a multicultural society. That
is why the role of specialists, in particular those in
an economic sphere, who are fluent in foreign lan-
guages at a level sufficient to implement and maintain
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professional interaction in the intercultural space, is
growing. This, in turn, puts forward new requirements
for higher educational institutions, which, in accord-
ance with current training standards, must provide the
necessary conditions for the formation of future econ-
omists' foreign language professional competence as
a basis for effective professional communication, on
which the success of cooperation with foreign busi-
ness partners depends.

In these realities, the search for new, effective
ways of professionally oriented teaching of a foreign
language is of particular relevance. The answer of
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linguistic didactics to these challenges is the methodi-
cal model of Content and Language Integrated Learn-
ing (CLIL), which is very popular in the European sys-
tem of language education at various levels — from
schools to universities.

Analysis of recent achievements and publica-
tions. CLIL with its methodology is defined, exam-
ined and used in practice by such a great amount
of researches all over the world as Do Coyle (Great
Britain), Devid Marsh (Finland), Peter Mehisto (Esto-
nia), Devid Wolf (Germany), Dalton-Puffer (Austria),
Lange (ltaly) and others.

In Ukraine the issue of content and language inte-
grated learning in pedagogical science was reflected
in the wide range of issues related to: theoretical and
methodological foundations of the organization of
professional education (N. Volkova, S. Honcharenko,
I. Drach, L. Yelagina, L. Zelisko, V. Kushnir, O. Khargi,
etc.); content and structure of communicative compe-
tence of specialists (L. Bachman, N. Halskova, I. Zim-
nya, M. Kenel, M. Swain, etc.); peculiarities of foreign
language training of future economists (R. Brown,
N. Halskova, S. Nikolayeva, etc.); inter-subject con-
nections in the holistic learning process (l. Volosh-
chuk, N. Loshkaryova, V. Maksimova, V. Fedorova,
etc.); conceptual principles of the integration of the
educational process (M. Adamko, R. Bilyk, A. Dud-
ley, O. Zvyagintseva, L. Kucher, O. Levchuk, R. Mar-
tynova, V. Proshkin, Yu. Syomin, T. Tarasova, . Yaro-
schuk and etc.).

However, the results of the conducted theoretical
analysis show that, despite significant scientific inter-
est in the issues of professional training of special-
ists, in particular field in institutions of higher educa-
tion are not enough for the formation of professional
knowlege and communicative and foreign language
competences of future economists.

The aim of this study is to introduce author’s
experience of the model of Content and Language
Integrated Learning (CLIL) into training on students
of non-linguistic specialities, in particular economic
ones.

Scientific results and findings. Content and
Language Integrated Learning (CLIL) is a term
describing both learning any subject such as eco-
nomics or finance (content) through the medium of a
foreign language and learning a foreign language by
studying a content-based subject.

CLIL has been identified by the European Com-
mission as an important and promising method, as
it provides students with the opportunity to apply the
skills of the language they are learning right now, and
not in the distant future. This is a method «...in which
pupils learn a subject through the medium of a for-
eign language, has a major contribution to make to
the Union’s language learning goals. It can provide
effective opportunities for pupils to use their new
language skills now, rather than learn them now for

use later. It opens doors on languages for a broader
range of learners, nurturing self-confidence in young
learners and those who have not responded well to
formal language instruction in general education. It
provides exposure to the language without requiring
extra time in the curriculum, which can be of particu-
lar interest in vocational settings. The introduction of
CLIL approaches into an institution can be facilitated
by the presence of trained teachers who are native
speakers of the vehicular language» [1].

The acronym CLIL was created by David Marsh
in 1994, who said «To learn a language and subject
simultaneously provides an extra means of educa-
tional delivery which offers a range of benefits relating
to both learning of the language, and also learning
of the non-languagesubject matter. In addition, there
are social, psychological and economic benefits that
suit political policies and goals. Thus there is a need
to consider CLIL in terms of language policy, plan-
ning, and politics» [2].

In his turn, David Graddol wrote that CLIL is “...
an approach to bilingual education in which both cur-
riculum content and English are taught together. It
differs from simple English-medium education in that
the learner is not necessarily expected to have the
English proficiency required to cope with the subject
before beginning study” [3].

Hence, it is a means of teaching curriculum sub-
jects through the medium of a language still being
learned, providing the necessary language support
alongside the subject specialism. CLIL can also be
regarded the other way around — as a means of teach-
ing English through study of a specialist content. [3].

D. Coyle developed a theoretical framework to
characterize the essence of CLIL wthich is called 4C
model. it is presented in the form of a triangular pyra-
mid with four peaks:

. "content" (content);
. "communication" (communication);
. "cognition" (knowledge);

4. "culture" (culture)

The 4C model is a holistic approach, where
content, communication, cognition and culture are
integrated. Effective CLIL takes place through 5
dimensions: progression in knowledge, skills and
understanding of content, engagement in higher
order cognitive processing, interaction in the commu-
nicative context, development of appropriate commu-
nication skills, and acquisition of a deepening inter-
cultural awareness[4].

So, CLIL allows to provide immersion in the lan-
guage without introducing additional hours into the
curricula, which is especially important for profes-
sional educational institutions. The idea of using the
principle of content and language integrated learning
has become in demand due to increased require-
ments for the level of foreign language proficiency in
limited time allocated for its study.
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CLIL in the curricula of non-linguistic universi-
ties seems to be relevant, since it implies situational
adaptability and the ability for self-development, in
particular in the multifaceted practical professional
activity in economc sphere.

Here are some directions and ways of integrat-
ing the model of CLIL into the educational process of
training of future economists.

Firstly, it is subject integration, which involves
enriching the content of one discipline with the con-
tent of an another subject. It is based on the main
principles of "subject-language integrated learning" —
4 "C" of CLIL (according to D. Coyle), namely:

content — study subjects of economic field, future
economists acquire professional knowledge and
skills in a foreign language,;

communication — communication takes place in a
foreign language, which is the main means of educa-
tional interaction: learning the language is not sepa-
rate, but through its application in professional situa-
tions of the economic sphere;

cognition — activation of students' cognitive (cog-
nitive) abilities is ensured, training is aimed at solving
problem situations with simultaneous development
of basic skills of interpersonal foreign language com-
munication and educational and cognitive language
competences;

culture — the relationship of language, thinking and
culture is created, which determines the formation of
skills to carry out professional activities in other cultures.

According to the research, subject integration
of foreign language training of future economists
is achieved by creating interdisciplinary pedagogi-
cal tandems; the pedagogical system of supporting
foreign language learning in specialized disciplines
(teaching individual topics and courses in a foreign
language) and, conversely, the pedagogical system
of supporting the learning of specialized topics in for-
eign language classes (language learning in an eco-
nomic context).

Secondly, the integration of methods of foreign
language training of future economists, is based on
different types of their educational and professional
activities, which involves performing the same exer-
cises in the economic and foreign language commu-
nicative spheres.

The results of the analysis of the communicative
needs of students in foreign language communication
and the specifics of their future professional activities
made it possible to focus attention on such basic
training methods as:

— a method of presentation that provides the nec-
essary conditions for the student to demonstrate the
acquired and systematized professional knowledge,
communication skills, including foreign language,
introduction of new vocabulary;

— the method of mind maps, which is an effective
means of systematic perception of foreign language
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and professional information, helps to visualize ideas
and information in an interesting, convincing form,
gives a holistic vision of a certain topic, an opportunity
to structure and remember the most important infor-
mation and reproduce it in the future;

— training exercises, which is a tool that helps
future economists get new opportunities to learn a
set of foreign language and speech tools to acquire
foreign language professional communication skills,
avoid mistakes and difficulties in such communica-
tion, and form effective behavior in various profes-
sional communication situations;

— a case-method, thanks to which, in addition to
the formation of foreign language skills, future econ-
omists develop critical thinking; activation of team
activity in a foreign language; improvement of pro-
fessional knowledge, skills and qualities, in particular,
management and organizational skills;

—problem-solving learning method, which ensures:
activation of students' research activity; forms their
fundamental knowledge of the subject, independ-
ence in solving problem tasks; development of cre-
ative qualities in view of the specifics of future work;
creating an environment for foreign language com-
munication;

—simulation and role play games, which are aimed
at modeling various typical and non-standard situ-
ations of future professional activity and economic
international practice, the solution of which requires
professional knowledge and practical skills of foreign
language communication;

— discussion method (educational or scientific)
provides joint communicative activity, contributes to
the development of a common solution to a profes-
sional problem.

Thirdly, the integration of forms of the educational
process, which aims to combine traditional forms of
professional and language training of future econo-
mists in a higher education institution with innova-
tive approaches to the organization of the educa-
tional process, in particular: blended learning, which
involves a combination of online and offline learning;
inverted learning, which is based on an inverted for
traditional learning approach to mastering new knowl-
edge — prioritization of independent processing of the
material by students with the help of information and
communication; linguistic self-education — involves
the activation of individual cognitive activity aimed at
the formation and improvement of foreign language
communication skills with an orientation to future pro-
fessional activity, etc.

The following experience of the instructors of the
department of foreign languages for business and
international communication of the National univer-
sity of food technologies can serve as an example of
complete language immersion and the use of variable
forms of content and language integrated training for
students of economic specialties.
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The authors' English-language course “Introduc-
tion to International Economics in English (educa-
tional program "International economics"”, bachelor's
level) integrates three disciplines: international eco-
nomics, culture and intercultural interaction and eng-
lish for professional purposes. Within the framework
of this course, students not only get acquainted with
the problems of the study of international economics;
the historical development of international trade in
goods and services, the formation of the center and
periphery of the world economy, its institutional struc-
ture, the patterns of implementation of international
trade and industrial policy, and also acquire commu-
nicative competence in a foreign language, acquire
basic knowledge and language skills necessary for
professional activities.

Here are some examples of activities classified
in four different language skills: reading, listening,
speaking, writing within the course “Introduction to
International Economics in English”.

Reading (fig. 1).

Speaking.

Complete the chart with the words and phrases
given after it. and than be ready to speak about differ-
ent economic systems using the chart (fig. 2).
economic system of Cuba
property can be owned by individual citizens
in theory all property should belong to the state
based on the principles of Karl Marx
In the public sector are the nationalized indus-
tries like coal and steel, in the private sector are the
majority of the nation’s industries, both large and
small.

e economic system of America

e mixed

e based on private enterprise

¢ clear distinction between the public sector and
the private sector of economy

e planned

e economic system of Great Britain

o form of capital is surplus income available for
investment in new business activities

Read the text about capitalism.

one answer (4 — F).

capitalism

firms

C  society’s interests are met by

1.

Choose the best phrase below to fill each of the gaps. For each gap I — 6 choose
A the individual who comes closest to being the originator of contemporary
B capitalism, economic system in which private individuals and business
D the term capitalism was first introduced

E  sometimes the term mixed economy
F

from Europe, and especially from England

Capitalism

zenith in the 19th century.
2.

of goods and services through a complex network of
prices and markets. Although rooted in antiquity,
capitalism is primarily European in its origins; it

evolved through a number of stages, reaching its -

carry on the production and exchange

CAPITALISM

, capitalism spread throughout the

hostile competing system.
3.

world, largely unchallenged as the dominant economic and social system until

World War I ushered in modern communism (or Marxism) as a vigorous and

in the mid-19th century by Karl

Marx, the founder of communism. Free enterprise and market system are terms

also frequently employed to describe modern non-Communist economies.

Fig. 1
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Different Economic
Systems

/ \

\

Capitalistic System

Mixed Economy

Communistic System

Fig. 2

1. Non-essential commodities are such things as

> )

>

2. Basic needs are

> )

3. The economist’s methods must be

>

4. Central authority decides

> )

5. Most people produce

>

6. Goods can be

>

7. Services are such things as

> >

8. Economics is a social science concerned with

> >

, of goods and services.

Fig. 3

Writing.

Provide examples for each of the following (fig. 3).

Listening. Watch the video on Utube «Capital-
ism and Socialism: Crash Course World History», in
which John Green teaches you about capitalism and
socialism in a way that is sure to please commenters
from both sides of the debate. Learn how capitalism
arose from the industrial revolution, and then gave rise
to socialism. Learn about how we got from the Brit-
ish East India Company to iPhones and consumer
culture in just a couple of hundred years. Stops along
the way include the rise of industrial capitalism, mass
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production, disgruntled workers, Karl Marx, and the
Socialist Beard. The socialist reactions to the ills of
capitalism are covered as well, and John discusses
some of the ideas of Karl Marx, and how they've been
implemented or ignored in various socialist states. Link
. https://www.youtube.com/watch?v=B3u4EFTwprM
Conclusions. An analysis of all the pros and
cons of subject-language integration in higher edu-
cation leads to the conclusion that it is expedient and
promising to introduce this methodological model into
the system of training future economists. Within the
framework of training based on the CLIL model, the
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traditional paradigms of humanitarian knowledge, on
the one hand, and natural science and technological
knowledge, on the other hand, are filled with new val-
ue-semantic content. Teaching a foreign language on
the basis of such a methodological model will allow
students in the future to master competencies that
are not limited solely to the language orientation.
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