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Statement of the problem in general. Provid-
ing effective feedback and building rapport with stu-
dents are essential elements of the second language
instruction. Feedback helps students understand their
strengths and weaknesses, and can help guide their
learning. Building rapport with students allows the
teacher to create a positive and supportive learning

The article is devoted to the study of challenges
of providing effective feedback and building rap-
port in an online setting for teaching English as
a second language. Those points are crucial for
improving the effectiveness of English language
instruction and of high importance for creating a
positive and supportive learning environment for
students. Without them, students may become
disengaged and fail to make progress in their
language acquisition. It is important to study the
challenges of providing feedback and building
rapport in an online setting specifically, as it can
be more difficult to establish a connection with
students in a virtual environment. By studying
these challenges, educators can develop strat-
egies and techniques to overcome them and
can better support the diverse needs of their
students. The article includes different types of
feedback that can be used in second language
instruction, such as corrective, metalinguistic,
and formative feedbacks. The specific examples
and explanations are provided to each type of
feedback, and it highlights the importance of pro-
viding timely, specific, and actionable feedback.
Moreover, the article includes information about
the strategies for building rapport with students
in an online setting. We explain the importance
of building a sense of community and connection
among students, and provide a list of strategies
such as using ice-breakers and team-building
activities, encouraging student-led discussion,
and providing opportunities for student-teacher
interaction. The teachers are provided with spe-
cific examples and explanations of each strategy
and how it can be implemented in an online set-
ting. The article highlighted the potential benefits
of these strategies for improving student engage-
ment and language acquisition and the impor-
tance of providing effective feedback and build-
ing rapport for creating a positive and supportive
learning environment. There are a lot challenges
of providing feedback and building rapport in an
online setting, but with the right strategies and
techniques, teachers can still provide effective
feedback and build rapport with their students.
Overall, this article is a comprehensive and
informative resource for teachers of English as
a second language teaching in an online setting.
It provides useful insights, strategies and exam-
ples and can improve the quality of language
instruction and the success of students.
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acquisition.

Cmammio  rpucssiyeHo  OOC/IIOXEHHIO  I1po-
6r1iemM 3abe3nedeHHsl eheKkmusHo20 380pOMm-

HO20 38’A3Ky ma robyoosu B3aEMOPO3YMIHHS
B OH/aliH-cepedosulyi Mid 4Yac BUK/IA0AHHS
aHe/itickkoi' MosuU siK Opyeoi IHO3eMHOI MOBU.
BupitueHHs1 Yux rpobsiem € saxiugum 071s1 nio-
BUWEHHST egheKmUBHOCMI HasyaHHsI aHeslil-
CbKOI MOBU ma 07151 CMBOPEHHS CrpUSIM/IUB020
HagyasibHO20 cepedosuuya 07151 cmydeHmis. be3
HUX Y4HI MOXYmb 8mpamumu 3ayikas/ieHicms
i He docsizmu rpoz2pecy B8 0BO/IO0IHHI MOBOIO.
Baxusgo docsioumu  mpyoHowy, Mos’s3aHi 3
HadaHHsM 3B0POMHO20 38'A3Ky Ma Hasnaz2o-
OXEHHSIM B3aEMOPO3YMiHHSI 8 OH/IalH-Cepeo-
0BULYI, OCKI/IbKU Yy 8ipmyaslbHOMy cepedosulyi
MOXe 6ymu Baxye BCMAHOBUMU 38'A30K 3i
cmydeHmamu. Busyaroyu yi BUK/UKU, Medazoau
MOXymb po3pobumu cmpameaii ma Memoou ix
rodonaHHs, Wob kpauwje 3adosi/lbHUMU Pi3HO-
MaHImHi nompebéu yyHis. Cmammsi micmuma
Pi3Hi Muru 380pOMHO20 38'A3KY, sIKi MOXHa
BUKOpUCMOBYBamU 10 4Yac HasyaHHsl Opy20i
MOBU, MmaKi SIK Kopuaytouull, MemasiiHasicmuy-
Huli | ¢hopmyroquli 380pomHull 38’A3KU. KOH-
KPemHi rpukiaou ma rosiCHEHHST HadatombCsi
0/151 KOXHO20 BuWe32adaHo20 mury, i ye nio-
KPec/Iloe BaXJiusicmb HadaHHsi CBOEYACHOZO,
KOHKpemHo20 ma 0ieB020 380pOMHO20 38'AI3KY.
Kpim moeo, cmammsi mMicmums  iHghopmayjro
rpo cmpameeii No6ydoBU CMOCYHKIB 3i cmy-
deHmamu 8 oHnaliH-cepedosuyi. Mu rosic-
HIOEMO  BaXJIUBICMb  GDOPMYBaHHSI  MOHymmsi
Cri/IbHOCMI Ma 38'A3Ky MK YYHSMU, & MaKox
Hadaemo nepesiik cmpameaill, makux siK BUKO-
pucmanHs alicépelikepig i mimM6iidiHay, 3aoxo-
UeHHs1 Auckycili ma HadaHHsi Moxausocmeli
07151 B3aeMOOil yuHsi ma syumesisi. Buumesisiv
HadarombCsi KOHKpemHi rpukiaou ma rosic-
HeHHSs1 KOXHOI cmpameaii ma moao, siK i MOXHa
peasiizygamu 8 oH/1aliH-cepedosuyi. Y cmammi
6ys10 nidkpecsieHo nomeHyitiHi nepesazu yux
cmpameaili 07151 MOKPaWJEHHsI 3a/Ty4eHHs1 cmy-
0eHmIB | 3aCB0EHHS MOBU, & MaKOX BaX/IUBICMb
HadaHHsi eheKmUBHO20 3B0POMHO20 38'A3KY
ma Hasla200)KEeHHs! CMOCYHKIB 07151 CMBOPEHHS
103UMUBHO20 Ma CrPUSIM/IUBO20 Hag4a/1bHO20
cepedosulya. IcHye 6azamo rpobsiem i3 HadaH-
HSIM 3B80POMHO20 38'A3Ky Ma Ha/la200KeHHsIM
B3aEMOPO3YMIHHST B OH/1aliH-CepedosuLlj, asle 3a
doromoeoto rpasusibHUX cmpameeili i Memodis
B4UMesTi MOXymb Hadasamu echekmusHull 380-
POMHIll 38'A30K i Ha/1a200XyBamu B3aEMOPO3Y-
MiHHS 3i CBOIMU Yy4HSIMU. 3a2as10M, ysi cmammsi
€ BUYEPNHUM ma iHGhopMamuBHUM Pecypcom
0719 B4YUMeig aH2/ilicbKoi MOBU SIK Opyeoi iHO-
3eMHOI IPomsi2oM OUCMAaHYitHO20 HaBYaHHS.
KniouoBi cnoBa: 380pomHili  38'A30K, B3a-
EMOPO3YMIHHS, cmpameaii, B3aeMO0iS, CrlifibHe
Has4aHHs1, 0B0/100iHHS1 MOBOIO.

environment, which can help students feel more
comfortable and confident in their language learning.
However, providing feedback and building rapport in
an online setting can be challenging, as it often lacks
the immediacy and personal interaction of face-to-
face instruction. This article will explore strategies for
providing effective feedback and building rapport with
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students in an online setting for teaching English as a
second language.

Here are a few examples of the challenges of pro-
viding feedback and building rapport in an online set-
ting for teaching English as a second language:

1. Lack of immediacy: Online instruction often
lacks the immediacy of face-to-face instruction, which
can make it difficult for teachers to provide timely and
specific feedback. This can be especially challenging
in language classes, where students need regular
feedback in order to make progress.

2. Limited interaction: Online instruction often
involves less interaction between teacher and stu-
dents, which can make it difficult for teachers to build
rapport and connect with their students. This can also
make it more difficult to understand students' needs,
which can in turn make it harder to provide effective
feedback.

3. Limited nonverbal cues: In an online setting,
teachers are not able to rely on nonverbal cues to
understand students' understanding, engagement,
and attitude. This can make it difficult to gauge stu-
dent's understanding and provide feedback that is
specific, appropriate and effective.

4. Lack of personalization: Online instruction can
be less personal than face-to-face instruction, which
can make it more difficult to provide feedback that is
tailored to the individual needs of each student.

5. Technical difficulties: Technical difficulties, such
as internet connectivity issues or problems with online
tools, can make it difficult to provide feedback or build
rapport in an online setting.

6. Limited opportunities for collaborative learning:
Online instruction may limit opportunities for students
to interact and work with their peers, which can make
it difficult to build rapport and support student-led dis-
cussion [1, 4, 8, 11, 12, 15].

In order to overcome these challenges, teachers
need to be creative and make use of different strat-
egies, tools and methods to provide feedback and
build rapport.

The purpose of this article is to provide an over-
view of the challenges of providing feedback and
building rapport in an online setting for teaching Eng-
lish as a second language, and to present effective
strategies to overcome these challenges. The article
will examine different types of feedback, and strate-
gies for providing written, audio and video feedback,
as well as using online tools. Additionally, the article
will explore different strategies for building rapport with
students, such as using ice-breakers and team-build-
ing activities, encouraging student-led discussion,
and providing opportunities for student-teacher inter-
action. The goal of this article is to provide teachers
with practical strategies and tools that they can use to
provide effective feedback and build rapport with stu-
dents in an online setting, in order to improve student
engagement and language acquisition.
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Analysis of the previous research and publi-
cations. The use of online instruction for teaching
English as a second language (ESL) has grown
significantly in recent years. However, despite the
increasing popularity of online instruction, research
on the challenges of providing feedback and building
rapport in an online setting is still limited.

Previous studies have shown that providing effec-
tive feedback is essential for student engagement
and language acquisition. Research has found that
specific and timely feedback can improve students’
language proficiency and motivation. Several studies
have also shown that the use of technology, such as
online tools and apps, can provide opportunities for
providing effective feedback.

For instance, one study conducted by Huang, found
that providing corrective feedback in synchronous
computer-mediated communication can significantly
improve L2 writing development [4, p. 1-22]. Another
study by Wang and Chen found that teacher-student
rapport has a positive impact on second language
learning through a meta-analytic review [14, p. 170].

Research on building rapport in an online setting
has shown that it is essential for creating a positive
and supportive learning environment, which can help
students feel more comfortable and confident in their
language learning. Studies have also shown that build-
ing rapport can help to improve student engagement
and motivation. A study by Huang and Kuo found that
building rapport in an online language class through
teacher-student interactions is essential for creating a
positive learning environment [3, p. 156-174].

Several studies have been conducted to investi-
gate the use of different techniques and strategies for
providing feedback and building rapport in an online
setting. For instance, a study by Lin found that the
use of corrective feedback on form-focused instruc-
tion in an online environment had a positive effect
on L2 development [8, p. 215-236]. A study by Park
investigated the use of video-based feedback and
found that it improved L2 oral fluency in an online set-
ting [12, p. 1-17].

Overall, previous research has shown that pro-
viding effective feedback and building rapport in an
online setting is essential for student engagement
and language acquisition. So, the aim of the article
is to fully understand and study the challenges and
opportunities of providing feedback and building rap-
port in an online setting for teaching English as a sec-
ond language and provide techniques and strategies
that can help to overcome these difficulties.

Presenting main material. Feedback plays a
crucial role in second language instruction as it helps
students understand their strengths and weaknesses
and guides their learning. There are different types
of feedback that can be used in second language
instruction, such as corrective, metalinguistic, and
formative feedback.
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Corrective feedback is used to help students
identify and correct errors in their language use
[8, p. 215-236]. This type of feedback can be provided
through written comments, audio or video feedback,
or through the use of online tools and quizzes.

Metalinguistic feedback, on the other hand,
focuses on the language itself and helps students to
become more aware of the language they are using
[9, p. 126-145]. This type of feedback can be pro-
vided through explanations of grammar rules, or by
highlighting common errors and providing strategies
to avoid them.

Formative feedback, in contrast, is used to eval-
uate student progress and to guide instruction
[5, p. 1-35]. It is provided regularly throughout the
learning process and can be used to adjust instruc-
tion and to provide students with specific guidance
for improvement.

The importance of providing timely, specific, and
actionable feedback cannot be overstated. Feedback
that is specific, timely and actionable helps students
to understand what they are doing well, what they
need to improve, and how to improve. Studies have
shown that providing specific, timely, and actionable
feedback can significantly improve student engage-
ment and language proficiency. In an online setting,
where the immediacy of face-to-face instruction is not
present, it becomes even more important in order to
support student's learning.

Providing effective feedback in an online setting
can be challenging, as it often lacks the immediacy
and personal interaction of face-to-face instruction.
However, by using the right techniques and strate-
gies, teachers can still provide effective feedback to
their students.

One technique for providing written feedback
is through the use of comments and annotations
[10, p. 1-18]. For example, when providing feedback
on a student's writing assignment, the teacher can
use comments and annotations to highlight errors or
to provide specific feedback on grammar, vocabu-
lary, and other language-related issues. Additionally,
teachers can use different type of annotations, like
highlighting or underlining to indicate different type of
feedback, for example, by using different color for dif-
ferent type of feedback.

Another strategy for providing written feedback
is through the use of online tools and quizzes. For
example, teachers can use online grammar checkers
to provide automated feedback on grammar, vocabu-
lary, and other language-related issues. Additionally,
teachers can use quizzes, such as Kahoot or Quizlet,
to check for understanding and to provide feedback
on student progress.

For audio and video feedback, teachers can
record themselves providing feedback on student
work, or have a video conference call with stu-
dents, where they can provide feedback in real-time

[12, p. 1-17]. For example, a teacher can record a
video of themselves providing feedback on a stu-
dent's oral presentation, and then share it with the
student via a link. This can be a good way to provide
immediate and specific feedback, and to build rap-
port with students.

It's important to keep in mind that providing feed-
back should be a continuous process, not just a one-
time event. Regular feedback, with different types and
modalities, will help students to track their progress
and understand their weaknesses and strengths.

Another point we are going to cover is building
rapport with students. It is extremely essential for cre-
ating a positive and supportive learning environment,
which can help students feel more comfortable and
confident in their language learning.

Moreover, the importance of building a sense of
community and connection among students cannot
be overstated [14, p. 170]. A sense of community
helps students to feel a sense of belonging and can
lead to increased motivation and engagement. Strat-
egies for building a sense of community include using
ice-breakers, team-building activities, and providing
opportunities for student-led discussion.

For example, starting class with a quick ice-
breaker or team-building activity can help to create a
sense of community and connection among students.
Additionally, providing opportunities for student-led
discussion, such as small group discussions or pair
work, can help to create a sense of community and
connection among students.

Another strategy for building rapport is by pro-
viding opportunities for student-teacher interaction
[2, p. 1-13]. For example, teachers can schedule
regular office hours, where students can drop-in to
ask questions or discuss their progress. Addition-
ally, teachers can also schedule regular one-on-one
meetings with students to discuss their progress and
provide feedback.

Conclusion. As we can see, providing effective
feedback and building rapport in an online setting is
essential for teaching English as a second language.
This includes using different types of feedback, such
as corrective and metalinguistic feedback, as well as
providing timely, specific, and actionable feedback.
Additionally, building rapport with students is essen-
tial for creating a positive and supportive learning
environment.

The strategies outlined in this article, such as
using ice-breakers and team-building activities,
encouraging student-led discussion, and providing
opportunities for student-teacher interaction, can help
to improve student engagement and language acqui-
sition. By providing effective feedback and building
rapport, teachers can create a positive and support-
ive learning environment that will help students to
feel more comfortable and confident in their language
learning.
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It's important to note that while the challenges of
providing feedback and building rapport in an online
setting are many, with the right strategies and tech-
nigues, teachers can still provide effective feedback
and build rapport with their students. Therefore, it's
crucial for teachers to stay up to date with the latest
research, technologies and best practices in order to
provide the best possible learning experience for their
students.
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