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Formulation of the problem. At the stage of
reforming both the Armed Forces of Ukraine and
other military units of the security and defense sector
and their transition to a professional basis, increased
requirements are being put forward for language
training of personnel [1]. Recently, training cadets in
foreign languages has become especially important
in the system of military educational institutions, the

Project-based learning (PBL) has been increas-
ingly recognized as an effective approach to
develop both ‘hard’ and ‘soft’ skills in various
fields of education. However, little research has
been done to investigate its impact specifically in
foreign language training for military personnel.
This article aims to fill this gap by examining the
role of PBL in the development of ‘hard’ and ‘soft’
skills in foreign language training within military
institutions of the security and defense sector of
Ukraine. Through analysis of existing publica-
tions, the researchers found that project-based
learning not only enhances language proficiency
but also significantly improves development of
critical thinking, problem-solving, communica-
tion, collaboration skills, and teamwork abilities.
These skills were developed through various
project-based activities, such as group projects
and role-playing exercises. Furthermore, the
study found that project-based teaching is partic-
ularly effective in developing critical thinking skills
and enhancing cadets’ ability to analyze complex
information. The authors believe that project-
based learning can be an effective pedagogical
approach and tool for learning a foreign language
in military institutions, as it engages learners in
meaningful and relevant tasks by providing a
realistic and immersive learning environment
that simulates real-world scenarios and pre-
pares them for the job requirements of the 21st
century. The article highlights the importance of
incorporating project-based learning in language
courses for military personnel to improve their
language proficiency and overall performance.
The findings have significant implications for lan-
guage educators and military institutions looking
for opportunities to enhance the effectiveness of
language learning programs. The results of this
study have important implications for language
teaching in military institutions and can ensure
development of effective language training pro-
grams. Development of creativity, critical thinking
and other ‘soft’ and ‘hard’ skills provides more
possibilities in the future career of the security
and defense sector specialists.

Key words: project-based learning, ‘hard’ and
‘soft’ skills, security and defense sector special-
ists, critical thinking, creativity, collaboration.

lNpoekmHe Has4yaHHs1 (PBL) Bce 6ifblue Bu3Ha-
€MbCSI eqheKmMUBHUM MiOX000M G0 PO3BUMKY
SIK YKOPCMKUX', Mak | ‘M’sIKUX’ HaBUYOK Y PI3HUX

cebepax ocsimu. pome 6y/10 MPOBEOEHO Masio
docnioxeHb, ujob docidumu lioe2o Br/ius came
Ha HasyaHHsi [HO3eMHUM MosaM BilicbKOBOC-
Ayx608yis. Liss cmammsi Mae Ha Memi 3aro-
BHUMU U0 Mpo2asiuHy, OOC/IIOXYHHU  PO/b
PBL y po3sumky Kopcmkux’ i ‘M’sIKux’ HaBUHOK
M0 yac BUBYEHHS IHO3EMHUX MOB Yy BIlICbKO-
BUX Hagda/lbHUX 3ak/iadax cekmopy 6esrneku
i 060pOHU YkpaiHu. [MpoaHasizysasuiu HasiBHI
ny6ikayji, doCcMOHUKU BUSIBU/U, WO MPOEKMHEe
HasyaHHs1 He MiflbKU MOoKpaujye 3HaHHs MOBU,
ase U 3Ha4yHO Mokpaujye po3sUMOK Kpumuy-
HO20 MUC/IEHHSI, pO3B’si3aHHs MpobsieM, Hasu-
YOK CrifIKyBaHHS, crisrpayi ma KoMaHOHO!
pobomu. Lli Hasuyku po3susasaucsi 3a Aoro-
MO20I0  PI3HOMaHIMHUX ~ MPOEKMHUX  3axo-
0i8, makux ik epyrnosi Mpoekmu ma po/ibosi
sripasu. Kpim moz2o, 00c/1idxeHHs1 BUSIBUJIO, WO
rPpOeKMHe HasyaHHsl € 0C06/IUBO ehekmus-
HUM 07151 PO3BUMKY HaBUYOK KPUMUYHO20 MUC-
JIeHHSI ma Ni0BULEHHSI 30amHOCMI KypcaHmig
aHanisysamu Cck/aodHy iHghopmayiro. Asmopu
BBaXa@lMb, WO MNPOEKMHe HasYaHHS MOXe
6ymu echekmusHUM reda2o2iyHUM nioXo0oM i
IHCMPYMEHMOM 07151 BUBYEHHST IHO3EMHOI MOBU
y BilicbKOBUX 3aK/1a0ax, OCKi/IbKU BOHO 3a/1y4ae
KypcaHmig 00 BUKOHaHHS1 3HaYyWUX i akmyasib-
HUX 3as0aHb, 3abe3neqytoyu peasicmuyHe ma
3axon/ode Hag4aslbHe cepedosulye, sike iMi-
mye peasibHi cyeHapii ma 20mye 00 BUKOHaHHS!
BuMogz 4719 pobomu y 21 cmoaimmi. ¥ cmammi
Ha20/10WyeMbCs Ha BaX/IUBOCMI BK/IKOYEHHSI
MPOEKMHO20 HaB4YaHHs1 B MOBHI Kypcu 07151 8ili-
CbKOBOC/TYX008UiB 07151 NMOKpaWeHHs Ix Bo/Io-
OiHHA MOBOI0 Ma 3a2a/1bHOI MPOAYKMUBHOCMI.
OmpumaHi pesy/ibmamu Malomb 3Ha4yHe 3Ha-
UeHHs1 07151 BUK/Ia0aqiB MO8 i BIilickKOBUX ycma-
HOB, SIKI WyKarmb MOX/UBOCMI MidsuUWUMU
ehekmuBsHiCmb  1pogpamM  BUBYEHHSI  MOBU.
Pesysibmamu  yb020 OOC/IIOXEHHS]  Maromb
BaXK/IUBE 3HAYEHHST O/11 HaB4yaHHs MO8 Yy Bil-
CbKOBUX 3aKk/iadax | Moxymb 3abesneqyumu
PO3PO6KY echekmuBHUX rpozpamM MOBHOI Mio-
20mMoBKU. Po38UMOK KpeamusHOCMI, KpUMuY-
HO20 MUC/IeHHSI ma IHWUX ‘M'sKux’ i Kopcmkux’
HaBUYOK Hadae 6inblue Moxsusocmel y mal-
6ymHili kap'epi chaxisyis cekmopy 6esneku ma
060POHU.

KniouoBi cnoBa: npoekmHe Has4yaHHs, Kop-
CMKI’ ma ‘M’sKi’ HasuYKu, ¢haxisyi cekmopy 6e3-
reku i 0GOPOHU, KPUMUYHE MUC/IEHHS], Kpea-
musHicmb, crigrpayst.

requirements for professional knowledge, abilities and
skills of higher military educational institutions grad-
uates are growing significantly. Nowadays, we can
witness everyday demand for military specialists of
all ranks with sufficient level of English proficiency as
they take active part in professional training abroad.
The knowledge of foreign languages acquires special
importance, which becomes a necessary condition

145




IHHOBAL|IIHA MEAATOTIKA

for the readiness of military personnel to perform any
tasks. Ukraine has declared a strong desire to join
NATO, which requires following standards in equip-
ment, armament, all spheres of military life including
compatibility in language command. Thus, according
to the concepts of foreign language training in military
institutions, all graduates need to have a sufficient
level of English, which corresponds to level 2 accord-
ing to NATO STANAG 6001 [2]. However, one of the
main problems in foreign language training is the
insufficient level of skills and abilities in oral commu-
nication among cadets. As a result, military special-
ists in practice encounter circumstances when they
cannot confidently exchange information in a foreign
language with representatives of other countries.

Innovative processes taking place in the system
of higher education in general and military educa-
tion in particular require a transition in education
from the traditional passive accumulation of a sum
of knowledge by cadets to motivated assimilation of
methods of obtaining scientific information and the
ability to implement their knowledge in professional
activities. In this regard, the educational process in
a modern higher educational institution should be
aimed at training a comprehensively formed spe-
cialist, mobile in the labor market, multilingual, and
computer literate.

Requirements to modern specialists both civilian
and military are similar and include development of
‘hard’ and ‘soft’ skills. On the one hand, we believe
that the majority of cadets acquire their professional
skills and abilities, i.e. ‘hard’ skills. On the other hand,
they need to demonstrate such ‘soft’ skills as critical
thinking, creativity, team work, effective communica-
tion, consolidation, and collaboration [3, 157-158].
The article considers the role of project-based learn-
ing in the process of developing ‘hard’ and ‘soft’ skills
when training security and defense sector specialists
in the military institutions.

Publications analyses. The methodology of the
research includes analysis of the related articles,
reports, thesis, relevant literature concerning devel-
opment of ‘hard’ and ‘soft’ skills, and project-based
learning. Not so long ago the topic of developing ‘hard’
and ‘soft’ skills was hardly ever discussed by schol-
ars but in recent years it is becoming more and more
popular because, in our opinion, we need to consider
such skills as vital for future labor market in our coun-
try and successful development of the security and
defense sector of Ukraine. ‘Soft’ skills are defined as
“desirable qualities for certain forms of employment
that do not depend on acquired knowledge: they
include common sense, the ability to deal with peo-
ple, and a positive flexible attitude” [4]. After analysis
of domestic scientific and methodological works on
this issue by K. O. Koval, O. V. Abashkina, A. I. Ivo-
nina, O. L. Chulanova, S. A. Nakhod, N. V. Zhadko,
M. A. Churkina, and others, who studied different
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aspects of ‘soft’ skills development, we can state that
this topic demands further consideration, especially
in the sphere of military education. As a tool quite
effective for developing both ‘hard’ and ‘soft’ skills we
consider project-based learning.

Effective from this point of view is the method of
problem-based learning, which makes it possible to
activate the cadets’ ability to think independently,
become professional, and develop communica-
tive competences in the system of psychological
conditions for learning knowledge. Many scientists
and practitioners are engaged in the development
of certain aspects of project-based learning and
problem-based learning as a concept in general:
M. N. Skatkin, I. Ya. Lerner, V. Okon, N. A. Menchyn-
ska, M. A. Danilov, Yu. K. Babanskyi, M. . Makhmu-
tov, A. M. Matyushkin, A. V. Khutorsky and others. The
method of problem-based learning involves modeling
life situations, using role-playing games, joint prob-
lem solving, and the dominance of any participant in
the educational process or any idea is excluded. Var-
ious researches proved the effects of project-based
learning on the development of second language
‘hard’ (such as vocabulary acquisition and grammar
proficiency) and ‘soft’ skills (such as communication,
collaboration, and critical thinking). The authors found
that project-based learning can improve ‘hard’ skills
such as grammar, vocabulary, and pronunciation, as
well as ‘soft’ skills such as problem-solving, critical
thinking, collaboration, communication, leadership,
and creativity. Moreover, project-based learning can
influence such ‘hard’ skills as language proficiency
in reading, writing, listening, and speaking, as well
as such ‘soft’ skills as critical thinking, creativity, and
intercultural competence.

The considered articles demonstrate that pro-
ject-based teaching can be an effective way to develop
both ‘hard’ and ‘soft’ skills in foreign language learn-
ers. The benefits of project-based learning include
improved language proficiency, critical thinking, prob-
lem-solving, and intercultural competence.

Formulating the goals of the article. The objec-
tive of this article is to overview and analyze the
necessity of ‘hard’ and ‘soft’ skills training for military
specialists of security and defense sector of Ukraine;
evaluate the possibilities of project-based learning
as one of the helpful methods and tools in teaching
foreign languages in military institutions, as well as
consider its implementation in development of cadets’
communicative competence and ‘soft’ skills.

Presentation of the main material of the study.
According to employers’ requirements, the most suc-
cessful IT-specialists need to know blockchain, under-
stand cloud computing, artificial intelligence func-
tioning, etc. As to ‘soft’ skills they include creativity,
team work, communication, flexibility, and emotional
intelligence. Thus, we need to develop such a curric-
ulum and syllabus for students of military institutions,
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which combine development of both ‘hard’ and ‘soft’
skills, i.e. theory, practical training, and motivation.
After COVID-19 pandemic, when a huge amount
of employees had to work remotely, and especially
now, during the wartime, such skills as collaboration
and teamwork are becoming more vital even in vir-
tual reality and virtual collaboration. We all need to
be able to adapt to the current situation, to changes
in work conditions, and to apply both ‘hard’ and ‘soft’
skills to achieve our life and professional goals. Con-
cerning training of security and defense sector spe-
cialists, we suggest including project-based learning
and teaching in teaching foreign language as a com-
ponent of learner-centered approach. In our opinion,
its application will greatly influence the development
of both ‘hard’ and ‘soft’ skills.

Let us consider them in more detail in order to
analyze and prove their influence on training special-
ists for the security and defense sector of Ukraine.
Firstly, all professional competencies can be divided
into ‘hard’ and ‘soft’ skills. ‘Hard’ skills are defined as
personal abilities to deal with and, moreover, solve
professional tasks. “Hard” skills are specific trained
abilities and knowledge, which can be tested and
proved by certificates and diplomas. They are sub-
ject matter expertise, Math and Statistics knowledge,
and Data and Technical skills [5, c. 2]. Among the
features of ‘hard’ skills we can mention the pres-
ence of logic, intelligence and a high 1Q, possibility
to ensure these qualities development with the help
of tests, exams, and certification. They are constant,
independent of external conditions or other people;
new skills are acquired when studying new material
and analyzing information; they demonstrate a per-
son’s competence in a certain area. ‘Hard’ skills are:
rule based; technological and scientific; industrial,
specialized; related to tools and techniques; proce-
dural and methodical; replicable; predictable; tangible
[6, c. 200-202]. ‘Hard’ skills are formed during training
at military institutions, at advanced training courses,
trainings, exercises, online courses to develop those
skills and acquire knowledge necessary for further
promotion, to achieve goals in the career.

Both ‘hard’ and ‘soft’ skills are vitally important
for specialists of the security and defense sector of
Ukraine. The role of ‘soft’ skills was first mentioned
in the US Armed Forces when they noticed that man-
agement, collaboration, communication skills and
teamwork influenced the success of military opera-
tions, training and exercises more than professional
training and ability to use equipment. That is why, the
American Armed Forces spent more budget on ‘soft’
skills development rather than military exercises.
Moreover, researchers stated that ‘soft’ skills provide
85% of professional success and only 15% - ‘hard’
skills. Consequently, experts recommend univer-
sities include programs of developing ‘soft’ skills in
their curriculum. As we can see now, most modern

universities, including military institutions, are still
teaching theory from definite disciplines or ‘hard’ skills
necessary for future jobs. However, nowadays, when
information technologies are developing very fast and
university knowledge is getting outdated, the concept
of life-long learning can improve employees’ skills
and provide them with new job opportunities, high
salaries and perspectives. These skills are required
for military specialists as well, and it can be proved
by the experience of servicemen attained during the
Russian-Ukrainian war, when military personnel need
to be trained fast, acquire new knowledge, and prac-
tice new types of equipment and armament.

Concerning ‘soft’ skills, we can distinguish the fol-
lowing features: they are related to personality; they
are not part of formal education. All of them can be
divided into two kinds: thinking or personal skills and
social or interpersonal skills [7, c. 4-5]. These issues
have been discussed now and the following ‘soft’
skills necessary for a successful professional environ-
ment are determined by stakeholders: time manage-
ment, negotiating skills, stress management, creative
thinking, presentation skills, effective communica-
tion, resilience, assertiveness, influencing skills, and
organizational skills [8]. When we talk about special-
ists of the security and defense sector, we would defi-
nitely add to the list problem-solving, teamwork and
critical thinking as vital skills for performing tasks in
a military environment. Nowadays, due to total digi-
talisation in all spheres of our life the employees with
highly developed communication and analytical skills
are required as they have to analyze and solve diffi-
cult tasks, collaborate with other people, be flexible,
i.e. keep balance between ‘hard’ and ‘soft’ skills. We
believe that our changing world requires competent
communicators. In order to achieve success in pro-
fessional activities, performing various military tasks,
it is necessary to combine ‘hard’ and ‘soft’ skills, they
should complement each other.

In the modern world we can find any information
we need, but the problem is that a huge amount of it is
false, we read a lot of fake news and tons of informa-
tion, which we need to check in more reliable sources.
Thus, it is vital and sometimes even life-saving to
teach cadets to think critically, analyze received infor-
mation, have debates on specific topics where cadets
can share their ideas, exchange opinions, argue and
defend their point of view. Creativity of military stu-
dents is based on the knowledge they have already
had combined with their own ideas, vision, analysis,
research, and their conclusions. In our opinion, the
final result of creativity is development of something
new: either devices, equipment, programs, weapons,
or exploration of unknown issues. In most cases we
can speak about scientific and technical creativity
when our cadets participate in scientific conferences,
Hackathons, contests and other events demonstrat-
ing their foreign language proficiency as well.
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Specific feature of modeling professionally-ori-
ented communicative situations is that the teacher
should create educational situations that have profes-
sional significance for the cadets, correspond to their
cognitive interests in the professional training, and
also make it possible to reveal and implement foreign
language communicative abilities necessary in the
activities of military specialists. We mean their abil-
ity to conduct a conversation, correctly express and
argue their views on this or that problem, learn about
the opinion of the interlocutor, inquire about informa-
tion, clarify facts or data, ask for help in something or
offer their help, etc. Undoubtedly, the use of problem
tasks ensures the formation of appropriate types of
speech activity, helps to implement the main function
of foreign language learning at the military institution.

The problem today is to provide teachers with
a methodology and techniques for choosing and a
mechanism for implementing the content of educa-
tion selected by scientists in the real educational pro-
cess, taking into account the interests and abilities of
cadets, as well as their personal creative individuality.
Individual forms and methods of education should
yield to integral pedagogical technologies in general
and learning technologies. The choice of educational
technology is always a choice of strategy, priorities,
system of interaction, teaching tactics and the style of
work of teachers with cadets.

One of the important methods of training cadets
in oral professional oriented communication is dis-
cussion. It arises where and when there is a prob-
lematic situation that causes a difference of opinion,
encourages discussion, generates interesting ideas,
personal assessments, analysis of factual material,
own point of view, etc. Discussion statements take
the form of both dialogues and monologues. While
exchanging their own thoughts, cadets use elements
of reading, in particular, citations, audio and visual
supports (tables, graphs, posters, etc.). The content
of such discussions can be professionally oriented
problems related to the future specialty of the cadets,
with the mandatory use of professional vocabulary.

Cadets are also interested in discussing the prob-
lems of real life: justifying their own choice of pro-
fession, plans for the future, relations with parents,
environmental protection, etc. Conducting a debate
is effective in teaching oral professional speech,
because it is practically oriented and can be imple-
mented during the professional activities of military
institutions cadets. Thus, the main condition for learn-
ing foreign language communication is to ensure the
possibility of using the acquired professional knowl-
edge in communicative situations, creating a lan-
guage environment that is as close as possible to real
foreign language professional communication.

Specific feature of modeling professionally-ori-
ented communicative situations is that the teacher
should create educational situations that have
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professional significance for the cadets, correspond
to their cognitive interests in the professional training,
and also make it possible to reveal and implement
foreign language communicative abilities necessary
in the activities of military specialists. We mean their
ability to conduct a conversation, correctly express
and argue their views on this or that problem, learn
about the opinion of the interlocutor, inquire about
information, clarify facts or data, ask for help in some-
thing or offer their help, etc. Undoubtedly, the use of
problem tasks ensures the formation of appropriate
types of speech activity, helps to implement the main
function of foreign language learning at the military
institution.

Project-based teaching is not a fundamentally new
technology. The project method originated in the 20s
of the last century in the USA. At first, it was called
the “problem method” and was developed within the
humanistic direction in philosophy and education. It
contained the ideas of building learning on an active
basis, through the purposeful activity of the student,
in relation to his personal interest in this knowledge.
One of the effective ways of organizing language
interaction, which is studied in English classes, is the
project method. The project method is a special type
of intellectual activity, the distinguishing feature of
which is perspective orientation, practically oriented
research.

Project methodology is one of the methods of
communicative learning, the purpose of which has
four functions: cognitive, regulatory, value-oriented,
etiquette. Key characteristics of projects: they are
highly communicative; involve cadets into expressing
their own opinions, feelings, in real activities; ensure
cadets’ personal responsibility for the progress in
learning; foreign language is used as an independent
means of reception of new information; enrich vocab-
ulary; expand linguistic knowledge and their applica-
tion in new areas of the professional environment.

The project method is a pedagogical technology
oriented not on the integration of actual knowledge,
but on its application and acquisition of new ones
(often through self-education). The active inclusion
of learners in the content of these or other projects
provides an opportunity to learn new ways of human
activity in the sociocultural environment. In the con-
text of learning a foreign language, a project is cadets’
activity during which various aspects of language
proficiency are developed, i.e. listening, reading, writ-
ing, dialogue and monologue speech are integrated.
In addition, one of the principles of the communica-
tive method in learning a foreign language is applied
here — the main attention is paid not to the form, but
to the essence.

Collaboration is often described as a key skill for
21st century education that is why development of
the ability to cooperate occupies an important place.
Some advantages of cooperation over individual
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problem-solving are efficient division of tasks to be
performed; using information from many sources,
perspectives and experiences; higher levels of cre-
ativity and better quality of solutions. When people
interact with each other, they not only exchange
information, but also support each other in collective
thinking. Such joint interaction allows participants to
achieve more than they can do alone.

Different researchers, among which are Tan,
Thomas, Brown, Lee, Bell, consider several criteria of
PBL, among which are:

e - itis central to the curriculum;

e - focused on questions and problems of the
main issues of the discipline;

e - involves learners in a constructive research;

e - itis realistic or very close to real-life situations;

e - itis learners’ driven, i.e. they decide what and
how to do to achieve their goals;

e - itis learner-centered;

e - very communicative because learners need to
communicate a lot to solve the problem and present
the results of their joint work;

e - itis contextual;

e - it develops learners’ ‘soft’ skills [10].

All these criteria can be successfully applied to
foreign language learning in military institutions.

The benefits of PBL in developing ‘soft’ skills are
obvious since they demonstrate cadets importance
of their collaboration and teamwork in problem-solv-
ing tasks. Consequently, ‘soft’ skills developed by
PBL increase cadets’ intrinsic and extrinsic moti-
vation and activate their communication skills and
background knowledge, encourage cadets solve
complex problems they might deal with in the real
world, and, finally, make both the process of learn-
ing and teaching more interesting and enjoyable for
cadets and teachers. While using PBL we can speak
about integrated skills when cadets are required to
develop their listening, reading, writing and speak-
ing skills during all stages of their work on a project:
listening and clarifying instructions, brainstorming
ideas, decision-making, collecting and processing
information, group-discussions and note-taking,
and, finally, presenting their projects. We can also
ask cadets to develop their assessment criteria and
discuss them as a whole group in order to be able to
evaluate their group mates’ project and to reflect on
the projects replacing teachers or playing the role of
a teacher [9, c. 126].

Implementation of PBL has become faster and
more convenient due to the advances in information
and communication technologies as they allow us to
access much more resources for projects in a very
short time. Moreover, when cadets search for nec-
essary information they deal with a large amount of
authentic material that is quite valuable, they develop
their content knowledge to be applied across the dis-
ciplines and in lifelong perspectives and professional

training. Taking part in projects, cadets meet the fol-
lowing challenges: teamwork, independent learning,
communication skills; problem-solving skills, interdis-
ciplinary learning; information-mining skills, and high-
er-order thinking skills [9, c. 127; 11].

In teaching English, the project method can be
used in close contact with the curriculum and sylla-
bus. It should be noted that the topic of the project
should not only fit into the general context of lan-
guage learning, but also be interesting enough for
cadets because it can determine the success and
influence the effectiveness of the project as a whole.
The choice of topic for the project may be related
both to the country of the studied language and the
country of residence, cadets are focused on compar-
ing and contrasting events, phenomena, facts from
the history and life of people from different countries,
their armed forces and military training. The problem
offered to cadets is formulated in such a way as to
orient them to the involvement of facts from related
fields of knowledge and a variety of sources of infor-
mation, i.e. applying their background knowledge.

It is necessary to involve all cadets in the work,
offering each of them tasks taking into account their
level of language proficiency. The main objectives of
the introduction of the project method are to show
the skills of an individual cadet or group of cadets; to
use the research experience acquired at university;
to realize their interest in the subject of research, to
increase their knowledge about it; to demonstrate the
level of foreign language; to achieve a higher level
of education, development and social maturity. Our
experience shows that in the development of interest
in the subject, we can not rely only on the content
of the material studied. If cadets are not involved in
active learning, any meaningful material will arouse
their contemplative interest in the subject, which will
not be a cognitive interest. In order to awaken active
engagement of cadets, they need to be offered a
problem that is interesting and meaningful. The pro-
ject method allows learners to move from the assim-
ilation of ready-made knowledge to its conscious
acquisition. The novelty of the approach is that cadets
are given the opportunity to construct the content of
communication themselves, starting with the first pro-
ject session.

When we consider cadets’ creativity during foreign
language acquisition, one of the efficient methods
to develop creativity, collaboration, communication,
leadership skills, critical thinking, problem solving
and teamwork in our opinion is project-based learn-
ing which emphasizes student-centered and inquiry-
based learning. Having familiarized ourselves with
the researches of domestic and foreign educators,
we came to the conclusion that at this stage of human
development, problem-based learning is simply nec-
essary, as it forms a harmoniously developed crea-
tive person, able to think logically, find solutions in
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various problem situations, able to systematize and
accumulate knowledge capable of high self-analysis,
self-development and self-correction. The constant
presentation of problematic situations to the cadets
leads to the fact that they can find solutions to prob-
lems, they need to think outside the box, open their
minds to new ideas, updated information, possibilities
and opportunities, build relationships in their groups,
thus we are dealing with creative individuals who are
always ready to search.

For interdisciplinary learning we would suggest
creation of course modules based on PBL with the
definite input, e.g. to study 4-5 articles on the topic
“History of NATO” and prepare a report or a presenta-
tion comparing different issues of the given problem.
This approach differs from traditional lecturing and
may cause resistance both from teachers and cadets,
but we suppose that active involvement of cadets in
the process of searching and processing information
and later its further application in practice will con-
tribute greatly to increasing cadets’ interest and moti-
vation. Examples of final products can be: an album
with works and illustrations; written report; interactive
post or newspaper; thematic podcasts prepared by
cadets; audio or video program; Website; video film;
interactive exhibition; magazine; multimedia pres-
entation; publication; a series of illustrations or anime;
a lapbook, etc.

We can consider the project as a cadets’ opportu-
nity to express their personal ideas in a creative form
convenient for them: making collages, posters, news-
papers, holding exhibitions, giving presentations,
etc. In the process of project work, the responsibility
for learning falls on the cadet himself as an individ-
ual and as a member of the project group. The main
thing is that the cadet, not the teacher, determines
what information the project will have, in what form
its presentation will take place. The project method
is a comprehensive educational method that allows
individualization of the educational process, gives
cadets the opportunity to show independence in plan-
ning, organizing and controlling their activities. Thus,
project-based learning can be determined as one
of the most suitable techniques of the learner-cen-
tered approach. It allows us to apply modern teaching
methods, pedagogical support and socializing, and
increase cadets’ motivation to learn both general and
professionally-oriented foreign languages. Cadets
working on projects receive unique opportunities to
demonstrate their skills and abilities despite their
language level, develop such ‘soft’ skills as collabo-
ration, creative and critical thinking, leadership qual-
ities, social responsibilities, analysis and evaluation,
presentation skills, self and peer evaluation.

Conclusions. Thus, innovative technologies for
teaching foreign languages in military institutions of
the security and defense sector of Ukraine consist of
a combination of traditional and intensive teaching
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methods based on the functional-communicative
language-didactic model of language, and the devel-
opment of a holistic system of training cadets in
language communication on professional topics.
Problem-based and project-based learning are both
inquiry-based methods the essence of which is active
engagement of learners in critical thinking processes.
Thus, at present, problem-based learning is not so
much a pedagogical technology as a method or even
an approach to learning, and depending on the level
of one or another of its components, it can serve dif-
ferent purposes and be organically applied in various
existing pedagogical technologies. The main task of
problem-based learning is not to inform the future
specialist of a certain amount of knowledge, but to
implement the methods of independent acquisition
and solving practical tasks in his specialty. This is the
main difference between problem-based and tradi-
tional learning.

The project is a cadets’ opportunity to express
their personal ideas in a creatively thought-out form
convenient for them: making collages, posters, news-
papers, holding exhibitions. In the process of project
work, the responsibility for learning falls on the cadet
himself as an individual and as a member of the pro-
ject group. The main thing is that the cadet, not the
teacher, determines what information the project will
have, in what form its presentation will take place.
The project method is a comprehensive educational
method that allows us to individualize the educational
process, gives the cadet the opportunity to show
independence in planning, organizing and controlling
his activities.

The authors suggest that the use of PBL in foreign
language training can lead to more engaged and
motivated students, as well as better development
of both ‘hard’ and ‘soft’ skills. The study highlights
the importance of integrating project-based learning
into foreign language curriculum to enhance cadets’
language proficiency. Overall, the study discusses
the potential benefits of project-based teaching for
developing ‘hard’ and ‘soft’ skills in military educa-
tional institutions, and provides insights into how
these skills can be developed in a foreign language
learning context. The authors suggest that further
research is needed to explore the optimal design
of project-based teaching programs, and to assess
their effectiveness in the military, educational and
professional settings.
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