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The article is devoted to one of the actual prob-
lems of foreign language teaching methods — the
development of a subsystem of test tasks for
self- and peer assessment of the level of English
language competence in listening among future
translators.

The test subsystem consists of a group of test
tasks for testing listening skills and a group of test
tasks for testing listening abilities. The group of
test tasks for checking listening skills includes
two subgroups: for self- and peer monitoring of
lexical skills in listening and for self- and peer
monitoring of grammatical skills in listening. The
group of test tasks for testing listening abilities
includes a subgroup of test tasks for self- and
peer assessment of language and semantic
anticipation, as well as three subgroups for self-
and peer assessment of global, detailed and
selective understanding of the audio text.

Tests for self- and peer assessment of the level
of formation of English-language competence in
listening are performed in accordance with three
stages of control during listening — predictive,
procedural and resultive. Examples of test tasks
for self-monitoring of certain skills and abilities
are provided.

During predictive control, test tasks are per-
formed to check language and semantic antici-
pation. During procedural control, test tasks are
performed to check lexical and grammatical
listening skills, as well as global, detailed and
selective understanding of the audio text. Dur-
ing resultive control, the ability to understand
the audio text is tested globally, in details and
selectively. All test tasks are performed in a cer-
tain sequence together with the use of memos
that candidates are guided by before listening
to audio texts, as well as checklists for self-
assessment of their own listening skills and
abilities, which are filled out after completing the
test tasks.

Key words: test task, self- and peer assess-
ment, skills and abilities in listening.

Cmammsi rpucssideHa OOHIU i3 akmya/ibHUX
fpobrieM  MemoOUKU  BUK/Ia0aHHs  IHO3eM-
HUX MOB — pO3pobyi midcucmemMu mecmosux
3aB0aHb 0719 caMO | B3aEMOKOHMPO/IK PIBHS

cghopmoBaHoCMi  aH2/TOMOBHOI  KOMemeHm-
Hocmi 8 ayditosaHHI y MalibymHix nepexiadadis.
idcucmema mecmosuUx Ck/iadaemscsi 3 2pyrnu
mecmosux 3as0aHb 0711 NepesipKu HasUYOK
ayoirosaHHsl ma epyrnu mecmosux 3asdaHb 0/151
repesipku MOB/IEHHEBUX YMiHb B ayoitoBaHHI.
Ipyna mecmosux 3as0aHb 07151 Nepesipku Hasu-
YOK ayodibsaHHsI BK/KOYAE O8I nidepynu: 07s
camo- | B3aEMOKOHMPO/TO JIEKCUYHUX HABUYOK B
ayoirosaHHi ma 0/151 caMO- B3aEMOKHMPO/TIO 2pa-
Mamuy4HUX HasU4oK 8 ayoitosaHHi. pyna mec-
mosuX 3aB0aHb 071 MepesipKU MOB/IEHHEBUX
YMiHb 8 ayoitoiBaHHI BK/IHOYAE Miepyry Mecmosux
3a80aHb CamMo- B3aEMOKOHMPO/I0 MOBHOI ma
cemMaHmuyYHol aHmuyurayii, @ makox mpu nio-
2pyrnu 07151 caMo- | B3aEMOKOHMPO/IO 2/106a/Tb-
HO20, dema/ibHO20 Mma BUGIPKOBO20 PO3YMIHHS
aydiomekcmy.

Tecmu 0719 camo | B38EMOKOHMPO/IO PIBHS
cghopmosaHOCMi  aH2/I0MOBHOI  KOMAEmMeHm-
Hocmi 8 ayodiloBaHHs1 BUKOHYMbCS1 BIOMOBIOHO 00
mpbOX emariig KOmposko Mi0 Yac ayoitoBaHHs —
MPO2HOCMUYHO20, npoyedypasibHo20 ma pesy-
3yAbmamusHo20. Hadarombcsi rpukiadu mec-
mosux 3ag0aHb O/ CaMOKOHMPO/TIO MEesHUX
HaBUYOK | BMiHb.

[0 yac MPO2HOCMUYHO20 KOHMPOJIO BUKOHY-
10mbCs1 mecmosi 3aB0aHHs1 Ha NepesipKy Mos-
HOI ma cmuc/1080i aHmuyunayii. Mo dac npo-
YedypasibHo20 CaMOKOHMPO/IO BUKOHYOMBLCS
mecmosi 3as80aHHs1 07151 NEPEBIPKU JIEKCUYHOI
i 2pamamuyHOi HaBUYKU ayditoBaHHSI, @ MaKoX
2/106a/1bH020, OemasibHo20 ma BUBIPKOBO20
PO3yMiHHHSI aydiomekcmy. [1i0 yac pesysibma-
MUBHO20 CaMo- | B3aEMOKOHMPO/IK 30iliCHIO-
€MbCS Mepesipka BMiHb Po3ymMimu ayoiomekcm
27106abHO, demasibHO ma  BubipKoso. Bci
mecmosi 3aB0aHHs1 BUKOHYIOIOMbCSI Y Mes-
Hill nocsidoBHOCMI pasoM 3 BUKOPUCMAHHSIM
ram’ssmok —1opaod, sIKUMU 3006yBadi KepyrombCsi
rneped rpocsyxoBysaHHsIM — aydiomekcmis, a
MaKoX KOHMPO/IbHUX /IUCMIB 07151 CaMOOYIHKU
B/1ACHUX HaBUYOK | BMiHb B ayoitoBaHHI, SiKi
3arOBHIOIOMBCS MiC/1S1 BUKOHAHHST MECmOoBUX
3aB0aHb.

KntoyoBi cnosa: mecmose 3as0aHHsi, camo- |
B3aEMOKOHMPO/Ib, HaBUYKU | BMIHHSI 8 ayoito-
BaHHI.

Formulation of the problem. Analysis of the
latest research and publications,The main role in
the methodology of teaching foreign languages is
assigned to the creation of exercises and to con-
trol the competence in all types of speech activities.
The method proposed by us for the organization of
self- and peer assessment of English listening com-
petence for future translators involves the use of
effective means of self- and peer assessment, such
as, first of all, test tasks, as well as the involvement
of memos, heuristic conversation and checklists for
self-assessment of English listening competence.
Thus, the understanding of a foreign language will be

facilitated by the analysis, comprehension and aware-
ness of one's own algorithms for working with audio
text, in other words, arbitrary control of speech activ-
ity in listening and a conscious, reflexive approach to
performing test control to check the level of English
listening competence.

Analysis of the latest research and publica-
tions. Many Ukrainian scientists were involved in the
development of systems and subsystems of exer-
cises and test control complexes both for teaching
and for assessment of the competence in listening:
O. Yu. Bochkaryova, S. V. Gaponova, O. V. Kmit,
O. A. Matsneva, O. O. Sivachenko and others.
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Highlighting previously unresolved parts of the
overall problem. If we are talking about the control of a
separate type of speech activity in the appropriate con-
ditions and on the specified material, then the concept
of "subsystem" of the test assessment is used. Within
the scope of our research, only listening comprehen-
sion training for future translators will take place.

Formulation of the goals of the article (state-
ment of the task). So, we aim to develop the test
control subsystem for listening comprehension of
future translators. We distinguish the test subsystem
for the self and peer assessment of the English listen-
ing competence as a set of test tasks, united in cer-
tain groups and subgroups, which take into account
the regularities of the formation of speech skills and
the improvement of speech skills in listening and
ensure the highest possible level of English listening
competence under the given conditions.

Presentation of the main research material. A
prerequisite for the organization of the self and peer
assessment of English listening competence was the
presence of a clear idea of the correlation between
the types of self and peer assessment with the stages
of work with the audio text during the lesson and the
distribution of test tasks, which would ensure the
assessment of the level of English listening compe-
tence in practice. Therefore, the test subsystem was
divided into three stages, in accordance with the main
stages of working with audio text, which are generally
accepted in the methodology of teaching foreign lan-
guages [1, p. 182]. These are: Pre-listening, While-lis-
tening and Post-listening stages.

Since the main task of the pre-listening stage is
preparation for further listening to the audio text, at
this stage it is necessary to check the development
of language anticipation skills, which contributes to
the activation of already existing phonetic, lexical and
grammatical skills and knowledge. Also at this stage
it is necessary to relieve language difficulties. In addi-
tion, at the pre-listening stage, the skill of semantic
anticipation is tested, which involves understanding
the main idea of the text, which contributes to the
development of the skills of global understanding of
the audio text.

Therefore, at the pre-listening stage, predictive
self assessment should be formed and developed by
students. This means it consists of self organization,
motivation, and planning of one's own speech activ-
ity in listening. For the development of prognostic self
assessment, memos or heuristic conversation are
used, as well as memos created by students them-
selves regarding the planning of auditory activities. At
this stage, a necessary condition is the internal moti-
vation of students, which directs them to the goal —
the actual performance of listening. Performing at the
pre-listening stage of test control in relation to linguistic
and semantic anticipation, students form and develop
reflective skills of self and peer assessment — to
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implement self- and peer verification, analyze, correct,
evaluate, realize and comprehend.

At the while listening stage, actual listening takes
place, while the teacher provides various commu-
nicative tasks: listen to the text in order to extract the
main idea, details or specific information. Commu-
nicative tasks help students to orient themselves and
develop the ability of global, detailed and selective
understanding of audio texts. At the text stage, stu-
dents carry out internal self control, in other words,
procedural self control. At this stage, particularly dur-
ing re-listening, one can do a gap-filling test, alter-
native or true / false test tasks, multiple-choice tasks
and others. Procedural self control is a component
of a listening skill, therefore, at this stage, we will
use tests for self control of lexical and grammatical
skills, as well as the ability to global, detailed, selec-
tive understanding of the audio message, in particu-
lar, the definition of key words, the so-called semantic
milestones of each logical part. Test control can be
performed both on the computer as well as on paper.

At the while-listening stage, for the development
of internal self assessment, memos made by a
teacher, or heuristic conversation are used, and stu-
dents also learn to make memos-advice on the actual
performance of listening. We believe that they are an
perfect algorithm, a conscious guideline for the per-
formance of listening activites, which will contribute to
a better perception and understanding of information.

Since the mechanisms of the procedural self
control can be checked with the help of the effec-
tive self and peer assessment, the next logical part
is the post-listening stage, at which the external self
and peer assessment of the English listening compe-
tence will be carried out by means of computer and
non-computer test tasks. At this stage, the reflective
skills of the self and peer assessment are improved.
During the implementation of test control, students'
reflection is expressed in memos, which are created
by the students themselves as a result of a heuristic
conversation or based on the memos adviced by a
teacher. At the post-listening stage, skills of global,
detailed and selective understanding of audio texts
are mainly tested. Since the success of the formation
of the mechanisms of procedural SC can be checked
with the help of an effective self and peer assessment,
the speech, lexical and grammatical skills of listening
can be tested as well. Compensatory skills, consisting
in the involvement of background knowledge, extra-
linguistic and non-verbal information, ignoring certain
unfamiliar vocabulary and grammatical structures,
guessing about the meaning of unknown words from
the context, etc. So, students are tested to check their
skills of global, detailed and selective understanding.

We suggest grouping all test tasks into a subsys-
tem by the objects of assessment. Therefore, the
subsystem for the test control of the English listening
competence consists of two groups: the Test Group 1
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for the test assessment of English listening skills and
the Test Group 2 for the test assessment of English
listening abilities. We remind you that the knowledge
(phonetic, lexical, grammatical and background) is
tested in the context of testing both skills and abil-
ities. Compensatory skills are tested in the context
of global, detailed and selective comprehension of
audio text as well. Therefore, the Test Group 1 for the
test assessment of English listening skills contains:

1.1. Test Subgroup 1.1. for the self and peer
assessment of English lexical listening skills;

1.2. Test Subgroup 1.2. for the self and peer
assessment of English grammartical listening skills;

Test Group 2 for the self and peer assessment of
English listening abilities includes: one subgroup of
test assessment that prepares students for listening
and three subgroups of test assessment that provide
control of the level of understanding of the listened
audio text, namely:

2.1. Test Subgroup 2.1 for the self and peer
assessment of English listening abilities of:

a) language anticipation; b) semantic anticipation;

2.2. Test Subgroup 2.2 for the self and peer
assessment of English listening abilities of global
understanding;

2.3. Test Subgroup 2.3 for the self and peer
assessment of English listening abilities of detailed
understanding;

2.4, Test Subgroup 2.4 for the self and peer
assessment of English listening abilities of selective
comprehension;

Below we offer the examples of the test tasks.

Test Subgroup 1.1. for the self and peer assess-
ment of English lexical listening skills.

Example 1. The object of the self and peer assess-
ment is to recognize, differentiate and understand the
meaning of the words, which a student has to fill in
while listening. The type of test control is a gap filling
task.

Instruction. It is very important for the future inter-
preter to hear and understand the details of what was
said. While listening to the story about pain, fill in the
gaps with the exact words you can hear. The first one
is done for you.

My parents took me to my (0) paediatrician
where he took a lighter, placed it underneath my
(1) , held it there for a moment until my
skin began to (2) and then he had a pretty
good idea of what it was that my condition was. And
because the child didn’t (3) in any way he
was able to figure out that he had this rare medical (4)

which is called Congenital Analgesia.

Steve's brother shares this condition, so what
kinds of problems did it (5) them when they
were growing up?

Steve Pete: we were always getting into trouble,
we kind of (6) things to the extreme. We'd
always end up with (7) bones, we'd be

visiting the (8) frequently, wearing (9)
throughout most of our childhood. So it was quite (10)

Answer key: 1 — foot; 2 — blister; 3 — react; 4 —
condition; 5 — cause; 6 — pushed; 7 —broken; 8 — hos-
pitals; 9 — casts; 10 — difficult.

Test Group 2 for the self and peer assessment of
English listening abilities. Test Subgroup 2.2 for the
self and peer assessment of English listening abilities
of global understanding;

Example 2. The object of self and peer assessment
is the ability to understand the main content of the audio
text. The type of test control is the alternative test.

Instruction. You are going to hear an interview with
the chief editor of the newspaper. First you will have
30 seconds to study the statements below. After lis-
tening, mark the statements (1-5) true (T) or false (F)
in your answer sheet.There is one example (0) at the
beginning. You will have 30 seconds to finalise your
answers.

0. Debbie has two children. F

1. It's Wednesday and ‘The Hunts Post’ newspa-
per is published on a Wednesday

2. Monday is Debbie’s busiest day.

3. Christina has made it to the front page because
her job has made her as smart as the Princess is
reported to have been.

4. You might be in the paper because you have
done something different.

5. “WicKid” covers topics of interest for children
and it's “interactive” — the children are involved.

Answerkey:1-T;2-F;3-F;4-T;5-T.

Conclusions. As for self and peer assessment,
we consider the feedback implemented during the
execution of computer test control as a connection
between the computer learning tool and the subject
of learning, which provides the formation, control,
assessment and correction of a student's listening
skills and abilities, as well as managing his / her edu-
cational and cognitive activities. So, based on the
main phases of any test control (task, sample, task
execution, control), we can note that in the process
of performing computer test control, the last phase —
control — is implemented in the instant implementa-
tion of the feedback, precisely in the reaction to the
answer and evaluations, for example: Excellent! Your
score is 100! and coordination for further actions, for
example: Try again!

We developed the electronic test tasks for self
and peer assessment of future translators’ English
listening competence. The feedback is carried out
in the following way: the student performs the test
task, and after that he instantly receives the points
for the completed test tasks by pressing the "Check"
button. He may also receive an stimulation for fur-
ther actions, such as "Sorry! Try again”, if the task is
performed incorrectly (there may be many attempts,
but as a result, a greater number of points are lost) or
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“Correct!” in case of correct performance of the task.
Thus, the student can move on to the next test task.
At the end of the test tasks, each student records his
result in an electronic folder under his own name, and
during his or her (homework) work, he / she fills out
checklists for the self evaluation of English listening
competence, in which he / she indicates how he / she
is satisfied with his / her own result.

REFERENCES:
1. Bologna Process : Be6-caiiT. URL: http:/fwww.
ond.vlaanderen.be/hogeronderwijs/bologna/ (nata
3BepHeHHs: 30.05.23).

Bunyck 59. 2023

2. Kpanuatosa f. A. MeToguka opraHi3auji camo- i
B3AEMOKOHTPO/IO  PiBHA ChOPMOBAHOCTI  aHrNMOMOB-
HOT KOMMETEHLi B ayAitoBaHHI y MaibyTHiX ¢ifionoris :
uc. ... kaHg,. neg. Hayk : 13.00.02 / KniBCbK. HaL,. NiHrB.
YH-T. Kui, 2014. 266 c.

3. Hikonaesa C. HO. OcHOBWM cy4yacCHOi METOAWKU
BMKaJaHHs iHO3eMHMX MOB (Cxemu i Tabnuui) : Hasu.
noci6H. Kuis : Jlensit, 2008. 285 c.

4. Manual Relating Language Examinations to the
CEFR Council of Europe: Be6 caiit. URL: http://relex.
ecml.at/Resources/tabid/1231/language/en-GB/Default.
aspx (nata 3sepHeHHs: 30.05.23)

5.J. Avan Ek, L. M. Trim. Vantage. Cambridge:
Council of Europe, 2001. 187 p.



