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Problem statement. The class teaching format
appears to be basic for organizing the process of
learning properly. The potentially boring and unexcit-
ing procedure of teacher’s telling something stand-
ing in front of the class seems to be old-fashioned
as well as absolutely incompatible with modern

The article is devoted to the analysis of the pair
work as the teaching format used for motivating
students and developing their communicative
skills.

It is stated that pair work being flexible by nature
can be used for developing all language skills
regardless of proficiency level. It is shown that
the material used for pair work can be divided
into several groups according to a number
of principles. It is proved that the activities
designed for the learners with elementary and
pre-intermediate proficiency levels, done in pairs
can be a good way of practicing new grammar
structures and using newly-introduced lexical
units in a small role plays containing acting
component. Pair work on this stage requires
constant teacher's help and advice. The material
presented can be connected with everyday
communicative situations in which language
seems to be useful and meaningful. Working
in closed pairs, students feel more relaxed and
confident. Communicative skills developed at this
stage can lead to greater success in mastering
English. It is stated that using interactive games
can help the teacher to motivate students and
encourage them to sustain their interest in study.
Picture games appear to be advisable for pair
work of the students with elementary and pre-
intermediate proficiency levels as they respond
best of all to the information which is seen.

It is shown that the interactive activities, designed
for pair work of students with intermediate and
advanced proficiency levels are aimed at getting
the students to talk as well as stimulating their
imagination and creative thinking. The activities
are built as game-like discussion. The outcome
of the game is open and can be presented to the
whole class.

Pair work can be the part of the simulation,
enacted around the everyday situation or the
topical problem. Being highly structured and
containing a lot of diverse elements in their
content, simulations can be easily adapted to
different teaching goals and different students
needs. Aimed at developing communicative skills
and based on dramatizing simulations can help
each student to get relaxed and to enjoy learning.
The activities offered in the article involve fun and
can be easily adapted to any language material
or teaching format.
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Cmamms  npucssiyeHa  aHa/lizy  napHol

pobomu K Hasya/ibHo20 ¢hopmamy, sKull
BUKopucmMoByembCs 07151 Momusauyjii cmyoeHmis
ma po3sUMKY KOMYHIKamUBHUX HaBUHYOK.

Y  cmammi  3a3HayeHo, WO  napHa
poboma, @eHyyka 3a CBOEK  MPUpPOOOHO,
BUKOPUCMOBYEMbLCS 0711 PO3BUMKY  YCiX

MOBHUX  HaBUYOK, HE3&/IeXHO BI0  PIBHS
B0/100iHHST MOBOK0. [lokazaHo, wo mamepias,
KUl BUKOpUCMOBYeMbCS1 A/151 napHoi pobomu,
Moxe 6ymu po3noodineHuli Ha Kilbka 2pyrn 3a
HU3KOK npuHyunis. [osedeHo, wo snpasu,
rpusHayeHi 0711 cmyoeHmig 3 [MoYamKoBUM
ma CcepeoHiM PpiBHSIMU  BOJIOOIHHSI  MOBOIO,
SIKI BUKOHYIOMbCSI B8 napax, MOXymbs 6ymu
XOpowuM  CriocoboM  BiorpayrosaHHsl HOBUX
2paMamuyHUX Cmpykmyp ma BUKOPUCMAHHSI
HOBOBBEOEHUX  JIEKCUYHUX — OOUHUYb Y
HeBe/UKUX PO/IbOBUX  igpax, WO MICmsimb
aKkmopcbKy cknadosy. [MapHa poboma Ha yboMy
emarni nompebye nocmiliHoi dorlomoau ma
KOHCy/Ibmayii sukiadaya. HadaHul mamepiasn
Moxe O6ymu mos’sisaHuli 3 MOBCSKOEHHUMU
KOMyHIiKamusHUMU — cumyauismu, Yy sIKux
MoBa B86a4acmbCsl KOPUCHOK ma 3Ha4yujoro.
Mpayrorodu  y 3akpumux napax, cmyodeHmu
ro4ysaombCesi Giflbli PO3KYMO ma BIEBHEHO.
KomyHikamusHi HasU4Ku, PO3BUHYMI Ha UbOMy
emari, MOXymb Crpusimu 6ibwomy  ycrixy
B OnaHyBaHHi aHa/lilicbkol MOBU. 3a3Ha4yeHo,
WO  BUKOPUCMAHHSI  IHMEPaKmuBHUX  ieop
MoXe odoromoemu Buk/1adayesi Momusysamu
cmydeHmi8 ma 3aoxodysamu ix niompumysamu
iHmepec 00 Has4aHHS.. lepu 3  30p0BOH
oroporo  0oyi/IbHO  BUKOpUCMOBYBamu  0/15
napHoi' pobomu cmyoeHmI8 ro4YamKoB8o20 ma
CepedHb020 PiBHSI BO/IOOIHHST MOBOHK), OCKI/IbKU
BOHU Kpalwje peaz2yromb Ha iHghopmayito, siKy
6adame.

lMokasaHo, WO  IHMepakmugHi  Brpasu,
po3pobrieHi 07151 cmydeHmig 3 CepedHiM ma
MPOCYHYMUM  PIBHSIMU ~ BOJIOOIHHSI  MOBOIO,
CrpsIMOBaHi Ha me, Wob CrioHykamu cmyoeHmis
00 CriifIKyBaHHS, @ MaKoX CMUMy/IBamu IXHIO
Y18y mamsopye MUC/IeHHs1. Brpasu no6ydosaHo
Y ¢bopmi ieposoi duckycii. Pe3ynbmamu 2pu €
BIOKPUMUMU ma MOXymb 6ymu rpe3eHmosaHi
YCbOMY K/Iacy.

MapHa poboma Moxe 6ymu  4acmuHOH

cumynayii,  sika  IHCUEHYemMbCS  HaBKO/IO
MoBCSIKOEHHOI  cumyayii  abo  akmyasibHOI
npobniemu.  Cumynsyi, s« €  dobpe

CmpyKkmyposaHuMu ma - micmsimb  6a2amo
PIBHOMaHIMHUX  efleMeHmis, MOXymb  6ymu
Jleeko adarnmosaHuMu 00 PI3HUX Hasya/lbHUX
yineli ma pisHux nompe6 cmydeHmis.
CrpsiMoBaHi  Ha PO3BUMOK KOMYHIKAMUBHUX
HaBU4YOK ma 3acHosaHi Ha Opamamu3ayj,
cumynsyii 00rMoOMOXyYmb  KOXHOMY CmyoeHmy
ompumMamu Momusayito ma 3ad0B0/IeHHsI 8i0
HaBYaHHsl.

IHMepaKmMUusHI i2pu, 3anpornoHoBaHi y cmammi,
MICMsIMb  Po3BaXa/ibHy CK/1a008y ma J1eeKo
adanmyromscsi 00  6yOb-SIKO20  MOBHO20
Mamepiany ma (hopmamy Has4aHHsl.

KntouoBi cnosa: napHapoboma, KoMyHikamusHi
HaBUYKU, CUMY/ISIYisl, IHMepakmusHi igpu, i2posi
ouckycii, Hag4asbHUl ghopmam.

communicative approach to foreign language teach-
ing. Pair work appears to be the simplest way of
changing teaching format. As soon as students learn
the first grammar structures and are able to ask and
answer yes/no questions, they can be organized
into pairs. The researcher A.Wright points out, that
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“pair work is of especial value in ensuring that each
and every learner has optimum opportunity for oral
practice in using language” [8, p. 3]. As developing
communicative skills is viewed as the main teacher’s
objective, pair work represents a certain form of com-
munication that can be used in close-to-reality situ-
ations. We learn and teach English in a non-English
setting, so foreign language teachers have to create
language situations in which communication appears
to be real and natural. The first small dialogues, made
up and dramatized by a pair of students in class,
prove to be the first step in forming their communica-
tive skills. While working in pairs and imitating foreign
language communication students start creating the
link between the foreign language and the learners
themselves. Well-arranged pair work on the elemen-
tary and intermediate levels of learning as a rule
contributes a lot to the students’ making progress
in developing communicative fluency. Pair work is
believed to be the first step to cooperation and team
work. Answering or asking simple questions, express-
ing opinion or personal attitude the learners are trying
to understand their partners as well as to be under-
stood. It gives the learners the sense of achievement,
encourages and motivates them.

Analysis of recent research and publications.
The concept of pair work has been the object of
research in the studies of many both native and for-
eign linguists. The work by G.Thompson is devoted
to the analysis of the communicative language teach-
ing. The researcher takes into consideration the role
of pair work and the ways it can be used in a foreign
language class. Pair work may be seen as “role play
at simpler level” [6, p.33]. G. Thompson points out to
the disadvantage in the way pair work can be used,
when “learners work out how to say what they are
told to say” [6, p. 33]. In the researcher’s opinion, pair
work should be seen “as a potential preliminary stage
to any contribution from the learners” [6, p. 34].

In the article “How do | organize my students into
groups” the researcher N.Mclver emphasizes the
necessity to change teaching format every twenty
minutes and works out original ways of group work,
which require the active involvement of the learners.
The researcher points out that pair work “can help the
teacher to change the focus of a lesson as well as get
every student in involved in work” [3, p. 71].

Analyzing traditional pair work, N.Mclver recom-
mends changing partners as a method which may
help “to get more variety into the pair work” [3, p. 71].
In the researcher’s opinion, pair work can be also
seen as preparatory format for forming groups. Pairs
can be gradually transformed into triads, pyramids
and mingles. Pair work is viewed as less chaotic and
easier to monitor and check.

Highlighting the importance of pair work “as the
efficient class management strategy”, T. Pushpana-
than and S. Satheesh [4, p. 207] pay special attention
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to the increase of “students’ language productivity in
terms of speaking tasks” and their achieving “a better
performance in a collaborative environment” if they
work in pairs. The researchers consider the learner’s
confidence to be the important advantage of pair work
as this teaching format can help the teacher to solve
certain psychological problems which often appear in
the group. Timid or extremely shy students “feel more
comfortable when they speak to one person, than
to the whole class” [4, p. 208]. In T. Pushpanathan
and S. Satheesh’s opinion, pair work is beneficial
for the teacher as well. It is viewed as “a good way
of saving time and checking students™ progress in
learning” [4, p. 209]. Students’ cooperation and get-
ting involved in the activity can be seen as the most
important feature of pair work.

A. Wright's book “Games for Language Learning”
[8] offers a great number of communicative activities
which can be used by foreign language teachers for
making their classes informative as well as exciting
and enjoyable. Characterizing the games introduced
in his book, the researcher points out that pair work
as a teaching format “can provide intense and mean-
ingful practice of language” [8, p. 2]. In A.Wright's
opinion, pair work is easy and fast to organize but
it shouldn't be merely “a way of passing the time”
[8, p. 3]. Working in pairs can be more suitable if in
the groups there are discipline problems.

In F. Klippel's opinion, pair work properly orga-
nized can help the teacher to increase learners’ inter-
est and motivation. F. Klippel's book “Keep Talking”
[2] contains a great number of games and activities,
designed for working in pairs. The role plays and sim-
ulations, introduced in the book, are aimed at devel-
oping students” communicative skills. The ability to
dramatize is the main feature of such activities. The
researcher emphasizes the necessity of “linguistic
creativity in making up and dramatizing the dialogue”
[2, p. 8]. Pair work, based upon spontaneously devel-
oped communicative situations, can help students
to exercise their creative capacities, to improve their
self-esteem and confidence. Many of the pair work
activities can be easily transformed into group work.
If pair work appears to be productive and successful,
the students will cooperate better working in groups.

N. Storch classified pair work groups into “the fol-
lowing four categories: collaborative, dominant-domi-
nant, dominant-passive and expert-novice” [5, p. 36].
Storch’s classification is based upon the type of
interaction between the learners. Collaborative group
appears to be perfect and desirable in any foreign
language class. In such groups a lot of activities will
run themselves as soon as they get under way. The
teacher may observe the work of the collaborative
group or even join in the activity as an equal mem-
ber. Expert-novice pair work group is especially effi-
cient in a mixed-ability class. This type of interaction
seems to be “beneficial as the transfer of knowledge
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from expert to novice takes place” [5, p. 37]. In such
pairs one student performs the role of a teacher while
the other is doing his best to gain new information,
to analyze and systemize it. Dominant-dominant and
dominant-passive types are regarded as the least
productive. In such groups interaction doesn't occur
properly and as a result students neither make prog-
ress nor develop their communicative skills.

The activities, offered in P. Watcyn-Jones's
book [7], are worked out for pair work and are
designed for students’ interaction. Role plays and
simulations are viewed as efficient ways of achiev-
ing classroom goals to improve language skills. In
researcher’s opinion, such activities “can make the
learning process more dynamic and enjoyable and
may also help make traditionally serious subjects
more user-friendly” [7, p. 2].

J. Hadfield classifies interactive games into “mem-
orizing, personalizing and communicating” [1, p. 4].
The games make use of a variety of techniques, vari-
ety being important in language teaching. Personal-
izing games, designed for pair work can be seen as
preparatory activity for group work. “Sorting, order-
ing and arranging games are usually played in pairs.
Exchanging and collecting card games can be played
on a board. Such activities are suitable for open pair
work groups, as students can circulate around the
class freely and look for the necessary cards another
pair of learners may have” [1, p. 5]. All the above
activities may include elements of role play and simu-
lation. The cards on the board can be used as the
stimuli to provoke communication exchange.

The aim of the article is to define the role of pair
work in organizing and motivating students and to
offer a set of exercises which can be used for pair
work teaching formats at different stages of the Eng-
lish lesson, aimed at forming and developing stu-
dents’ communicative fluency.

Presenting the main material. Pair work appears
to be versatile by nature as it can be used for devel-
oping all language skills regardless of proficiency
level. “Learners can work in pairs to do a grammatical
exercise, solve a problem, analyze the new language
structures in a text, prepare a questionnaire for other
pairs of students or agree on the opinion they want to
present to the class” [6, p. 33]. Taken creatively pair
work can help the teacher to increase the range of
possibilities considerably.

The material used for pair work can be divided into
several groups according to a number of principles.
The first type of activities is designed for the learn-
ers with elementary and pre-intermediate proficiency
levels. Such exercises done in pairs can be a good
way of practicing new grammar structures follow-
ing given models. Gradually they can be organized
as a short role plays containing acting component or
small creative task which can teach students to help
each other. Pair work on this stage requires constant

teacher’s help and advice. The material presented in
this group is connected with everyday communica-
tive situations in which language seems to be useful
and meaningful. The students learn to express their
attitudes, opinions, try to formulate ideas and share
them with a partner. In this teaching format each pair
of students works independently from others concen-
trating on practicing certain phrases or completing
the project. The activities presented in this group can
be viewed as preliminary as the learners are only get-
ting ready to launch or express their ideas before the
whole class. Working in closed pairs, students feel
more relaxed and confident. Communicative skills
developed at this stage can lead to greater success
in mastering English. Let’s have a closer look at the
communicative activities designed for pair work of
students with elementary and pre-intermediate pro-
ficiency levels.

The students in a group have different emphases
in the way of perceiving, processing and analyzing
new information. Therefore everyone has the most
preferable learning styles. The teacher's task is to
take into account the learners™ preferences and offer
a range of different approaches to successful learn-
ing. Using interactive games can help the teacher to
motivate students and encourage them to sustain
their interest and work. The beginners, the students
with elementary and pre-intermediate proficiency
levels respond best of all to the information which is
seen. Picture games appear to be advisable for pair
work teaching format on this stage of learning. The
idea of the game is probably easier for students to
grasp from seeing the pictures or the cards, prepared
by the teacher beforehand.

The game “What's the difference” is aimed at
developing speaking skills, practicing questions
structures as well as checking students™ knowledge
of the topics “Appearance” and “Everyday Life”. The
game consists of several steps.

Step 1: Prepare two pictures for each pair of learn-
ers. You will need two pictures which are very similar
but contain several differences, which the learners
will be able to describe.

Step 2: Provide each student with one picture and
warn everyone not to look at their partner’s picture.

Step 3: Tell learners that everyone should ask
guestions about their partner’s picture with the aim
of finding the differences between the two pictures.

Step 4: Finally, let the learners look at each other’s
picture, compare and discuss their answers.

The outcome of the game is closed. Successful
completion of the game will involve finding more dif-
ferences as well as producing correct questions.

The game “What are they saying?” contains some
creative components as the students have to use
their imagination and artistic abilities.

Step 1: Prepare the picture of people interacting
for each pair of students.
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Step 2: Ask the students to make up and write out
the conversation people on the picture are having.

Step 3: Ask the students to perform the conversa-
tion they have made up.

The game “What do they feel?” can be a variation
of the previous game but will require more prepara-
tion.

Step 1: Prepare the set of pictures of people
expressing various emotions and feelings for each
pair of students.

Step 2: Prepare the list of words naming emotions
and feelings.

Step 3: Ask the students to match each picture
with corresponding emotion.

Step 4: Ask the students to choose which of the
people they would like to see as a friend, a boss, a
groupmate, a teacher and then comment on their
choice.

Both games are aimed at revising the topics
“Character”, “Feelings and Emotions”. Tey help the
teacher to create contexts in which language is useful
and meaningful. The games provide as much prac-
tice as traditional exercises and give the opportunity
for real communication, creating the bridge between
the classroom and the real world.

The interactive activities, belonging to the second
group, are designed for pair work of students with
intermediate and advanced proficiency levels. The
main aim of all the exercises represented is to get
the students to talk as well as to stimulate their imagi-
nation and creative thinking. The activities are built
as game-like discussion. Students work in open pairs
which can be easily transformed into triads or big
groups. The outcome of the game is open and can
be presented to the whole class. The game “What is
being advertised” is a good example of a game-like
discussion in which every student is given a turn to
speak about his / her values and priorities and to give
reasons for their views.

Step 1: Prepare a number of different
advertisements from which all names and pictures of
products have been removed.

Step 2: Provide each pair of students with one
advertisement. The partners discuss what product
could be advertised and give the reasons why they
think so. After about five minutes the advertisements
are exchanged and each pair of students discusses
another advertisement in the same way. Taking
turns, each pair of students shows their second
advertisement to the rest of the group and reports
their ideas on the product being advertised.

Step 3: The two students who discussed this
particular advertisement in the first round say if they
agree or disagree with the ideas expressed by the
pair of students which were the second to work with
the same advertisement.

Step 4: When all the advertisements have been
discussed the teacher gives the solutions.
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The activity is especially beneficial for providing
the opportunity for each learner to practice the
language of persuasion.

The discussion game “Secret topic” demands a
certain degree of flexibility in the foreign language and
can maximize challenge creativity and motivation. The
activity can be organized as a competition. Students
start by working in pairs.

Step 1: Each pair of students agrees on a topic
they want to talk about without telling the others
what it is.

Step 2: The first pair of students starts discussing
their topic without mentioning it. The partners are to
speak for one minute. The others listen and try to
guess the topic.

Step 3: Students who think they know the secret
topic have to write it on a piece of paper and show
it to the class and to the pair of students who are
discussing it before the group. If the students don't
manage to guess the topic within one minute, the pair
of students goes on discussing for one more minute.
The first pair is followed by the next pairs. The pair of
students, whose topic remains secret for the group,
becomes winners.

This discussion game is aimed at developing
students” spontaneous speech as they are to
speak without preparation. If the students have a
good command of English and acting ability, the
discussion, presented before class, may become a
real performance which will motivate students and
encourage them to do their best in the process.
Such activities can help the teacher to foster
learners” creativity and “to achieve the affective and
cognitive engagement vital for language acquisition
as well as understand language used for natural
communication” [p. 11].

Pair work can be the part of the simulation, aimed
at developing students” communicative fluency.
Being highly structured and containing a lot of diverse
elements in their content, simulations can be easily
adapted to different classes and different students’
needs. No matter how reserved and shy the students
may be, they overcome the psychological barrier and
come to life, hiding behind the role they play.

The simulation “Telephoning” is enacted around
the everyday situation, the learners could find
themselves in. The activity consists of several stages
each of which is based upon the use of pair work.
The learners can be supplied with background
information and necessary material before or during
the simulation. The teacher prepares the role cards
and the set of situations for each pair of students.

Step 1: The students are divided into pairs. Each
pair gets role cards and the description of the situation
they are going to enact.

Step 2: In each pair student A is to perform the
role of the person who is in a hurry as he is going to
be late for the meeting or the appointment. Student
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B is telephoning student A and asking for help and
preventing student A from leaving. The learners make
up the telephone conversation. The task of student
B is to be persuasive and assertive in order to keep
the partner talking as long as possible. The task of
student A is to finish the conversation as quickly as
possible remaining polite and diplomatic.

Step 3: Each pair acts the telephone conversation
before the class. The learners discuss the dialogues
presented and choose the funniest or the best-
performed.

The activity “Telephoning” involves fun and
improvisation. Fun involvement can help the teacher
to turn the classroom into the ideal place for improving
students” language skills. The simulation “One day in
London” is aimed at practicing topic “Travelling” as
well as getting students speaking together in order
to exchange opinions, express agreement and
disagreement and give reasons and arguments. The
teacher prepares role cards for each pair of students
and describes the situation the learners are going to
act out. The students in each pair are to plan how to
spend a day in London together. They have a self-
drive car and only £10 each. They come to the airport
at 9 a.m. and have to be back at 9 p. m.

Step 1: Each pair gets the role cards. They are
to perform the roles of people with different and
absolutely incompatible characters.

Step 2: The students get the lists of sights they
can visit in London. They have to plan the day in such
a way that everyone is happy with it.

Step 3: The students work in pairs. They find out
from each other what they would like to do and what
they would not like to do. Both partners are trying to
be insisting and persuasive but avoid arguing. Finally
the students work out a timetable for the day and
present them to the class.

Step 4: After the time-table has been reported
before the group the other students interview the
partners about their choices and differences between
individual suggestions.

The emphasis of this simulation is on students
speaking together, directing the conversation
expressing uncertainty, hesitating and interrupting
each other.

Conclusions. Learners™ interest and motivation
depend a lot on the language material the teacher
may use as well as the way learning process is
organized. Pair work properly organized can provide

the opportunity for intensive language practice.
Out of various teaching formats pair work format
appears to be the simplest and the quickest way of
organizing students into group and adding variety to
learning process. Pair work format can be seen as
preparatory in the activities designed for the students
of elementary and pre-intermediate proficiency
levels. Picture games appear to be suitable for
students working in closed pairs and the outcome
of the activity is not presented before the group. The
activities designed for pair work of students with
intermediate and advanced proficiency levels are
aimed at generating a lot of oral work. In this case
pair work can be built as a game-like discussion in
which students learn to argue, give reasons, agree
and disagree on their choices and speculate on
possible alternatives. The learners work in open
pairs and the outcome of the game is presented
to the whole class. The game-like discussions are
beneficial for motivating students and developing
their creativity and imagination.

Pair work can be the part of the simulation,
enacted around the everyday situation or the topical
problem. Based on dramatizing simulations can help
each student to get relaxed and to enjoy learning.

The further research in this area is to be devoted
to the analysis of grammar games as the way of
encouraging and motivating students.
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