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In recent years, there has been an increasing
interest in integrating technology into the pro-
cess of foreign language teaching. The rapid
development of the new wave of Information
Technology (IT) and the Internet made these
technologies really useful in the lives of people.
Portable devices, such as smartphones and
laptops, changed the field of language teaching.
English is being considered as one of the most
important foreign languages to speak, so it is
understandable that the teaching of English as
a foreign language (EFL) has undergone various
improvements in the last decade.

The importance of using technology in educa-
tion is best shown through Web 2.0 technolo-
gies. The most useful Web 2.0 technologies
include wikis, blogs, social networking sites,
video sharing websites, online dictionaries,
and nearly everything which is connected to
the Internet and has an online nature. These
technologies have many advantages that can
help people to learn a new language. How-
ever, a major problem with these advantages
is that they are not being recognised by many
teachers. It is a well-known fact that a good
teacher continuously develops his or her teach-
ing strategies and adapts to the new methods
to provide his or her pupils as much informa-
tion as possible. Therefore, it would be one
of the most important things to integrate Web
technologies and electronical devices into the
classroom, so pupils can learn in an interesting
and self-centred environment. Teachers have
to adapt to today’s technology-driven world and
they cannot be afraid of changes. The Internet
has some drawbacks, but it has much more
advantages and is able to revolutionise foreign
language learning. The aim of this study is to
evaluate and validate the importance of Web
technologies and the Internet in both teaching
and learning English as a foreign language.
Based on the findings, teachers need to adapt
to the latest methods of foreign language teach-
ing in order to enable their learners to perform
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better in the English lessons. Nearly all pupils
use the Internet to communicate in English with
foreign friends or to learn the language either
consciously or unconsciously.
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teaching,

B ocmaHHi poku 3pocmae iHmepec 0o iHme-
epayii mexHosoeili y npoyec HasyaHHsl iHO-
3eMHOI MoBU. LLIBUOKuUll po38UMOK HOBOI XBUAI
iHgbopmayitiHux mexHonoeiti (IT) ma IHmep-
Hemy 3pobus yi mexHos0z2il AilicHO KOPUCHUMU
8 xummi moded. MopmamusHi Mpucmpoi, maxi
5K cMapmeboHU ma HoOymG6yKu, 3MiHU/IU cghepy
BUK/1a0aHHSI MOBU. AHesilickka MoBa BBaxa-
€MbCS OOHIEHD 3 HalBaXJIuBILUX IHO3EMHUX
MOB, MOMY Yi/IKOM 3pO3YMIfiO, WO 3@ OCMaHHE
decsmuaimms BUK/1Ia0aHHs1 aH2/litICbKOI 5K iHO-
3emHol (EFL) 3a3Ha/10 pi3HOMaHImHUX yOOCKO-
Ha/1eHb.

Baxusicmb  BUKOpUCMaHHSI  mexHosoaili 8
ocsimi Hallkpalwye rokasaHo yepes mexHosioail
Beb 2.0. HatikopucHitui mexHoroeii Beb 2.0 sk/ito-
yaroms 8iki, 67102u, calimu coyia/lbHUX MepPeX,
Beb-calimu 0719 06MiHy BI0€0, OHAAUH C/IOBHUKU
ma malbke sce, Wo Miok/o4eHo 00 IHmepHemy
ma mae oHnallH xapakmep. Liji mexHosnoaiimaroms
6azamo repesae, ski MOXymb 0oromo2mu
JI00SM BUB4YUMU HOoBY MOBY. OOHaK OCHOBHOKO
rpo6/ieMolo Yux rnepesaz € me, WO BOHU He
BU3HarOMbCs1 6azambMa sYUMeIAMU. 3a2a/lb-
HoBIOOMO, WO Xxopowul y4umess [ocmiliHo
BOOCKOHa/IIOE  CBOI cmpameeil  Hag4aHHs1 ma
adanmyemscsi 00 HOBUX Memodis, Wob Hadamu
€B0iM y4HSIM siKoMOo2a bibuue iHgbopmayii. Takum
YuHOM, 6y710 6 OOHiEr0 3 Halisax/IuBILLUX pedell
iHmeapysamu Be6-mexHo/oeii ma e/1eKmpOHHI
rpucmpoi 8 Kac, Wob y4Hi MO2/1U Hag4amucsl 8
yikasoMy ma CcamoUeHmMpUYHOMY CepedosuLli.
Buumeri nosuHHI adanmysamucsi 00 Cy4acHo20
MexXHO/I02i4Ho20 CBIMY, | BOHU HE MOXYMb 6OsT-
mucs 3MiH. IHmepHem mae Oesiki Hedoniku, ate
BiH Mae Habazamo 6ilbuie rnepesae i 30amHull
3po6uMU  Pesonlyito Yy BUBHEHHI  IHO3EMHUX
MoB. Memoto yb020 O00C/IOXXEHHSI € OUiHKa ma
niomsepoxeHHs Baxyiusocmi  Beb-mexHosnoaili
ma IHmepHemy sik 0711 BUK/1adaHHsI, maK i 07151
BUBHEHHS aH2AITICbKOI MOBU 5K IHO3EMHOI. Buxo-
054U 3 BUCHOBKIB, BYUMETI NMOBUHHI adarmysamu
HOBIMHi Memoou Ao cBoiX cmpameaill Hag4aHHsI,
wob yyHi Mo2/1U Kpawe Has4yamucsi 8 WKO/.
Malxe 8cCi y4Hi BUKOpUCMOBYIOMb IHMEpHem
07151 BUBYEHHSI MOBU, | BOHU YaCMO BUKOPUCMOBY-
10mb aHesitickky MoBy 07151 Crii/iKyBaHHs1 8 IHMep-
Hemi abo Matomb Opy3ig-iHO3eMUB.

KntoyoBi cnosa: HasyaHHs aHe/liticbKoi MOBU,
Beb6 2.0, mexHosozisi, IHmepHem, IKT.
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Introduction and problem statement. Great
changes have been made in all aspects of our lives,
including education, thanks to the rapidly emerging
and developing information and communication
technologies (ICT). The Internet today functions as
an inevitable medium for communication and source
of information. Classroom environments had also
been changed because of the extensive use of digital
technologies in education. Technology-enhanced
learning environments such as computer laboratories,
digital libraries and ICT-equipped classrooms are
common parts of schools and universities nowadays.

Technology offers a great amount of advantages
both for the learners and the teachers. With recent

ICT technologies and Internet access, an extensive
amount of multimedia learning materials and infor-
mation sources are available for every learner at any
part of the world. Learning is much easier and faster
this way, especially with wireless devices such as
smartphones, tablet PCs and MP3 players [1].
Teachers’ attitudes and personal beliefs concern-
ing technology have a great influence on the use of
computers and other devices in the classroom. This
means that using such equipment can function either
as a facilitating or an inhibiting factor, depending on
the educators’ beliefs. Studies show that teachers
often encounter unexpected difficulties when they
conduct Web-based lessons because of reasons like
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computer anxiety, lack of IT skills, inflexible curricula,
lack of financial support and insufficient time [7].

Pupils increasingly use technology and they
expect teachers to integrate it to their teaching strat-
egies. Learners bring their mobile phones into the
classroom, but teachers need to consider different
issues to effectively utilize technology in their teach-
ing strategies. Firstly, teachers have to know clearly
what will be the outcomes of their lesson, and what
are the aims they want to achieve with the use of any
kind of technology. Secondly, we have to make sure
that using the technology will enhance the learning
process. Other important considerations include the
effectiveness of the technology, the amount of time
and effort required to effectively learn how to handle
these digital devices, the technologies’ compatibility
with the syllabus, etc. With the help of Web 2.0 tools,
language learners are able to produce their own
online materials, videos, blogs, so they are not just
consumers anymore, but also creators, and teachers
need to recognize these changes [4].

Literature background. Web 2.0 technology
alongside with mobile devices can be used in foreign
language learning and teaching. As a result, a more
learner-centered environment will be established
with new opportunities, increasing motivation, and
more interaction between the learners. With these
technologies, language learners can interact and
communicate with each other and with native speak-
ers. Language learning is much more comfortable
and autonomous in this way. Web 2.0 technologies
include different types of blogs, wikis, social network-
ing websites like Facebook, Twitter and more. Their
potential can be seen especially in blended learning
environments, where classes meet both online and
offline, or in distance learning, where classes meet
only online with their teachers [5].

Blogs or weblogs function like an online journal in
which any individual can share his or her own thoughts
and ideas. They work as interactive websites or open
journals, because readers can make comments and
discussions about any topic using blogs. Weblogs
can be used not only for personal, journalistic or com-
mercial, but for educational purposes too. There are
three main types of weblogs that can be used in ESL
classrooms: tutor blogs in which teacher give daily
tasks to learners, learner blogs where they share
their knowledge, and class blogs where an entire
class collaborates to discuss ideas [2].

Wikis are used as information or knowledge
sources, and as tools for collaborative authoring. The
content of a wiki can be edited by the visitors of the
website. Everyone can take part in creating and edit-
ing the information that can be found in wikis [8]. Dur-
ing group projects pupils are able to build on each oth-
er’s ideas and thoughts to make a complete piece of
writing. Using wikis, a topic can be described or stud-
ied based on the knowledge of all language learners.
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Interaction between participants is really important
because pupils can learn from each other [5].

YouTube has great educational potential because
of the fact that audiovisual input is an effective educa-
tional tool which can motivate pupils to actively partic-
ipate in the learning process. Different kind of videos
are being used by teachers as an aid for their English
courses. Instructional video is just one example, but
the pupils can also make their own works. There are
some strategies for playing YouTube videos to the
pupils in classes. They can take notes, then rewatch
the video again and check their notes. Teachers can
pause the video and ask the pupils to make pre-
dictions what will come next [3]. YouTube is also a
motivational tool because pupils want to develop bet-
ter English speaking and listening skills in order to
understand the content of different online videos. In
this case, self-directed learning will take place, where
the learner is responsible for his or her own learning.
Using YouTube in class can create a positive environ-
ment and increase creativity [6].

Social networking sites allow users to communi-
cate with individuals and share their ideas, interests,
opinions on the web. Using these services, pupils can
acquire information in a comfortable way, while their
writing skills are also being developed, and of course,
the social benefits are also important [9]. Online
discussions, chatting, informal communication with
friends or native speakers can improve EFL learners’
language skills. Teachers of EFL have acknowledged
the benefits of social networking, especially in devel-
oping writing skills [5].

Highlighting previously unresolved parts of
the overall problem. Throughout history, there
were different kinds of methods used by teachers of
EFL. The method which is developing now is under
the influence of technology. The concept of effec-
tive teaching was considerably changed in the last
decade, and these rapid changes are producing an
undeniable effect both on learners and teachers. First
of all, 21 century learners are highly dependent on
the Internet and different electronic devices. Teachers
need to consider this fact in order to make their les-
sons more effective and interesting for their learners.

The purpose of the study. This research is
aimed at emphasizing the importance of Web 2.0
technologies and the Internet in teaching and
learning EFL. Web 2.0 technologies are the future
for teaching EFL, and through the perspectives of
pupils, the advantages of these technologies will be
understood clearly. Being able to speak English or
any other foreign language is the biggest advantage
that a person can have and we, as future teachers,
have to focus on making the process of language
acquisition faster and easier. With the help of Web 2.0
technologies, this is not an impossible task. A more
interactive language learning environment can be
created for the learners, in which they are able to use
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the Internet to communicate in English and produce
content by themselves in the target language.

Methodology and participants. The study was
conducted in the form of a questionnaire, which was
made both in paper and online forms. The questions
were addressed to pupils studying in secondary edu-
cation. First of all, the paper form of the questionnaire
was completed in a secondary school in Berehove, in
the 7 and 8" classes, by 45 pupils. The study is cen-
tred around the use of technology in the EFL class-
room, so it was evident to conduct the questionnaire in
a secondary school. 24 pupils were from the 7" class
and 21 pupils were from the 8" class. The age of the
pupils was varying between 12 and 14 years.

An online form of the actual questionnaire was
also published on the Internet. The questions were
the same as in the paper form of the survey. This part
of the research was conducted in order to get infor-
mation from a wider range of respondents. Altogether,
the questionnaire was completed by 48 respondents,
who belong to the age group of 14-18 years.

Discussion and interpretation of the results.
From the first part of the research, we could get the
opinions of 45 secondary school pupils aged between
12 and 14 years. The most widely used wireless
device was the smartphone among the pupils, nearly
all of them use it at home, and 71% use it in school.
Furthermore, desktop PCs and laptops were also
widely used at home with tablet PCs, but only a few
pupils use these devices in school. MP3 players are
not so popular as compared to the previous devices.
Naturally, the most often used device was the smart-
phone, while MP3 players were regarded as the least
used. New technologies such as tablet PCs or lap-
tops are not used by nearly half of the pupils, even
desktop PCs are not as popular as they would have
been expected. This may be because of the relatively
high prices of these devices.

Most pupils spend less than 3 hours surfing on the
Internet on a regular weekday. Only 9% spend more
than 4 hours online. 97% of the pupils use the Inter-
net for language learning, so it has a really great edu-
cational potential. Pupils are also very actively using
social networking sites such as YouTube, Facebook

and Instagram. Moreover, 29% of the pupils have for-
eign language friends online and nearly all of them
use or have used English to communicate on the
Internet. Web technologies are also considered capa-
ble of language learning by 93% of the respondents.

The mostwidely usedwebsites or Webtechnologies
were wikis and YouTube, but many pupils use social
networking sites and online dictionaries too for their
studies. These technologies are being used often or
very often by 71% of the pupils. They would like to use
laptops, interactive whiteboards and smartphones in
the classroom to make the learning process easier.
Desktops PCs and overhead projectors were also
mentioned.

Many pupils use both Google and printed books
when they need to search for information, and they
consider both of these options very useful. However,
more pupils consider Google much more helpful in
this case. The most useful Web technologies are
online dictionaries and wikis, while the least useful
ones are blogs and social networking sites.

It is also visible that pupils consider the new
technologies as a good opportunity for language
learning and for making the learning process easier
and more interesting. They strongly agree that the
technologies have to be used in the classroom more
often by the teachers and they should adapt them
more carefully. However, pupils do not really agree
with the statement that they would not perform so well
in the English lessons without the help of the Internet.

Another interesting finding is that pupils are
encouraged to use technologies by most of their
teachers, but not by all of them. Most of the pupils
were also given an online task previously by their
teachers, mainly online tests, presentations or
projects which had to be done on the Internet. When
pupils had to evaluate their own and their teachers’
skills in the field of using these new technologies,
they gave higher numbers for their own skills (usually
8 or 9) than they gave for their teachers’ technological
competence (usually 6 or 7).

There are a great number of interesting and
important findings that the online form of the research
has provided. Based on the opinions of the 48 online

HOURS SPENT USING THE INTERNET
DURING A WEEK

13%

24%

® 1-5 hours

m 6-10 hours
® 11-15 hours
m 16-20 hours
® 20+ hours

18%

16%

29%

HOW OFTEN DO YOU USE WEB
TECHNOLOGIES DURING YOUR STUDIES?

2% 2%

m Never
Rarely

m Sometimes

= Often

m Very often

45%

Fig. 1. The amount of time spent on the Internet

Fig. 2. Frequency of using Web technologies
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IT SKILLS OF PUPILS AND TEACHERS,
FROM 1 (VERY BAD) TO 10 (VERY GOOD)
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Fig. 3. Skills required to use new technologies

respondents, smartphones are being used by every
pupil nowadays. These devices are the most widely
used both at home and in school. Laptops and
desktop PCs are also widely used, mainly at home but
sometimes in school too. MP3 players are not being
used by most of the pupils. Smartphones are used
nearly twice as often as laptops and desktop PCs by
the respondents, while Tablet PCs are rarely used.

Participants also spend a lot of hours surfing on the
Internet, around 4 hours on average during a regular
weekday. If we take the whole week, they spend
more than 20 hours using the Internet. Again, it is a
very important finding that the Internet is used by the
94% of the online respondents for language learning
purposes. Furthermore, with the advancement of
technology and the widespread use of portable
devices such as smartphones, these numbers are
telling us that it is getting easier and easier to be
online anywhere and anytime.

It was predictable that Facebook, Instagram
and YouTube would be the most popular social
networking sites. Respondents also mentioned other

websites, mainly ones that are based on sharing
pictures. When we consider learning through the
Internet, social networking sites are inevitable, as it
can be seen. An interesting finding is that the half of
the respondent pupils use the English language often
in communication through the Internet or they have
foreign language friends.

Pupils tend to use more websites combined during
their studies, but the main ones are wikis, YouTube
and social networking sites. Other language learning
websites and applications were mentioned, like
Busuu, Memrise and BBC News. The Internet and
these websites are being used often or very often by
pupils to help them facilitate their learning. Another
interesting finding that proves the popularity and
importance of the Internet in learning is that 94%
of the respondents like to use Google instead of
traditional books to search for information. They like
to find everything they want quickly and comfortably
with many additional information online.

In the classroom, the best devices to use would
be laptops, tablet PCs and smartphones. E-readers,

DO YOU USE THE ENGLISH LANGUAGE TO
COMMUNICATE ON THE INTERNET?

8%

m Never
®m Rarely

m Often

42%

I have foreign language friends

Fig. 4. Using English to communicate on the Internet
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projectors and interactive whiteboards were also
mentioned. It can be seen that portable devices are
needed in the classroom to help the pupils, so the
technological development is unstoppable and soon
these devices will be used in nearly every classroom.

The most useful Web technologies are wikis, online
dictionaries and YouTube videos, while blogs were
seen as not so useful. Mainly those technologies are
seen advantageous that contain the most information
about everything and are easy to use. Also, traditional
paperback dictionaries were marked as not so useful
by most people, and online dictionaries are more
widely used and more helpful than traditional ones.

Four out of five teachers usually encourage pupils
to use the Internet for their studies. The importance
of this digital technology is being recognised by
more and more teachers nowadays. Another fact
that proves this is that 72% of the respondents were
given an online task previously to complete by their
teachers. These tasks were mainly online tests,
blogging and searching for information.

When we are talking about the skills required to
use technologies, pupils seem to be more skillful than
their teachers. Most learners marked their teachers’
skills not as good as their own. However, the general
view is that there is no big difference because
teachers can handle the new technologies nearly as
good as their pupils nowadays.

It is undeniable that the new technologies make
the learning process easier and more interesting.
Teachers should also adapt to these new technologies
and use them more often during their lessons. The
mostly agreed fact was that the Internet provides a
good opportunity for language learning, as this was
proven several times during the research. Teachers
are not really opposed to use new technologies,
pupils think that they like to use and they also need
to use these new opportunities to make their lessons

more interesting. The statement with the most
disagreement was that using technologies in the
classroom is not important.

Conclusions. Pupils are more and more engaged
with portable devices such as smartphones and
laptops, and they like to use these digital technologies
for learning through the use of Web 2.0 tools and
online learning websites. The Internet has an effect
on today's educational system, this should be
understood by all teachers. There are several devices
which are capable of enhancing the learning process
and creating a more convenient learning environment
for the pupils. The results of this study show the
importance and usefulness of Web technologies in
the field of language learning.

The widespread use of portable devices, mainly
smartphones, both at home and in school should
be acknowledged. Pupils spend a considerable
amount of time online, using the Internet to help them
during their studies. Most pupils consider Google as
a more effective way of searching for information
than traditional books. Web 2.0 technologies have
to be used by the teachers, they are considered as
the perfect opportunity for language learning. The
Internet also has a great potential in the field of
foreign language learning. With the use of wikis and
online dictionaries, pupils are able to get information
quicker and easier.

Teachers have to integrate the new technologies
into their lessons and use them as many times as
possible. The teaching process is getting more
and more dependent on technology, interactive
whiteboards and overhead projectors are necessary
teaching aids nowadays. According to pupils,
smartphones and laptops would also be helpful to
use in the classroom. Furthermore, the usefulness of
these technologies is shown through the opposition
of paperback and online dictionaries. The latter one

USEFULNESS OF DICTIONARIES,
FROM 1 (NOT USEFUL) TO 5 (VERY USEFUL)

- K

m Paperback dictionaries

14

10 12 14 16

Online dictionaries

Fig. 5. Usefulness of online and paperback dictionaries
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is said to be much more convenient and useful,
alongside with smartphones.

Another important finding is that teachers’ skills
are not as developed as pupils’ skills in the field of
using new technologies. Teachers have to adapt the
newest methods into their teaching strategies, so
pupils will be able to perform better in school. Nearly
all pupils use the Internet for language learning and
they often use the English language to communicate
on the Internet or have foreign language friends.
For this reason, social networking sites also have to
be considered useful in language learning, mainly
unconsciously.

The findings of this research support the idea of
increasing the online nature of language teaching
with different Web technologies and programmes. In
this way, a pupil-centred environment can be created
in order to help learners to acquire the necessary
language skills faster. The significance of the Internet
in language learning is undoubtedly proved to be
an existing phenomenon. Further investigation and
experimentation into the best ways of integrating
technology into the EFL classroom is strongly
recommended. Different language learning software
should be explored and used in the classrooms as
additions to the traditional teaching methods. Using
technology in language teaching and learning is
indispensable for teachers and learners too.

The present study was supported by the Collegium
Talentum Programme of Hungary.
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