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The article provides a theoretical substantiation
and analysis of the linguodidactic principles of
forming communicative competence in future
specialists of economic fields. The main focus
is on revealing the essence of the concept of
communicative competence of future special-
ists in economic fields and outlining a system of
work aimed at its formation. The article consid-
ers various scholarly approaches to defining the
concepts of “competence,” “competency,” and
“communicative competence.” It is noted that
the issue of forming communicative competence
in specialists of economic specialties-where
verbal proficiency is an essential component of
their future professional activity—requires further
scientific and pedagogical research. An analy-
sis of the scientific literature shows the consid-
erable attention scholars devote to the issue of
linguistic/verbal competence, as well as the vari-
ous interpretations and explanations of this phe-
nomenon. It is substantiated that competency is
the ability of a person to perform a certain type
of activity, while competence is the quality that
can foster the development of skills, enable the
establishment of relationships between situ-
ational aspects and knowledge, and be effective
in solving specific problems. It is proven that
communicative competence is developed during
a student’s learning process and directs theo-
retical knowledge, practical skills, and abilities
toward solving professional tasks. It also shapes
the student’s attitude towards future professional
activity. Emphasis is placed on the fact that the
effective development of communicative compe-
tence in future economists depends on the devel-
opment of a linguistic personality, the modeling
of language situations requiring students to dem-
onstrate proper communicative behavior, and the
stimulation of communicative activity. It is argued
that future specialists in economic fields should
possess good adaptive skills and command
strategies and tactics of verbal communication.
Key words: competence, competency, commu-
nicative competence, professional competence,
specialists in the economic field.

Y cmammi meopemu4Ho  06IPyHMOBaHO
ma rpoaHas1i308aHo /iH2B0OUOaKMUYHI 3acaou

¢hopmyBaHHSI  KOMYHIKamuBHOI ~ KOMemeHm-
Hocmi MatibymHix haxisyjis eKOHOMIYHUX crieyi-
asibHocmel. OCHOBHA yBa2a 30CepedyembCsi
Ha posKpuMMI CymHoCMi MOHSIMMS KOMyHiKa-
musHa KoMmemeHmHicmb MatibymHix ¢haxisyis
EKOHOMIYHUX crieyjasibHocmell ma OKpec/ieHo
cucmemy pobomu 3 Ii hopmysaHHs. Posesisi-
HYmo mioxoou HayKosyiB 00 BU3HAYEHHSI Cym-
HOCMI MOHAMb <KOMNEMEHYis», «KOMIemeHm-
HICMb», «KOMYHIKQmusHa KOMMemeHMHICMb.
3asHayeHo, wjo npobsiema hopmyBsaHHs1 KOMy-
HikamUuBHOI' KoMremeHmMHocmi ghaxisyis eKoHo-
MiYHUX crieyiasibHocmell, A71s1 sIKUX BOJIOOIHHS
MOB/IEHHSIM € 060B’SI3KOBUM KOMITOHEHMOM iX
malibymHboi ghaxosoi OisibHoCMI, nompebye
odasibWio20  HayKoBo-nMedaz2oeaiyHo2o0  00C/Ii-
OXeHHsl. AHa/li3 HayKosoi Jlimepamypu  csio-
4yumb MpPo yBazy Haykosyig Ao rpobiemu Mos-
HOI/MOB/IEHHEBOI KOMemeHUii ma, 0OHOYacHo,
PI3Hi m/lyMadeHHs1 i MOsICHEHHS] 4b020 (heHo-
MeHa. O6IpyHMOoBaHo, W0 KOMMemeHmHICmb —
ye 30amHicmb 0cobu 00 BUKOHAHHST MEBHO20
BUOY disi/IbHOCMI, & KOMIemeHUyisi — ye ma 0co-
6/usicmb, sika 30amHa ¢hopMysamu BMiHHSI, ska
€ MOX/IUBICMIO Ha/1a200)KEeHHS BIOHOWEHb MiXX
cumyayitiHuMu acrekmamu ma 3aHHSIMU, SKa
€ egheKmuBsHOI 1puU BUPIWEHHI MEeBHUX Mpo-
6r1em. [JosedeHo, W0 KOMyHikamugHa KoMrie-
meHmHicmb (hopMyembCs y cmyodeHma rio Yac
Has4yaHHs1, BOHa CrpsIMOBYE MeoPemuYHi 3HaHHS!
i MpakmMUuYHi yMiHHS (i HABUYKU Ha PO38’S3aHHS
npogpeciliHux 3as0aHb, 3YMOB/IE CMAB/IEHHS
cmydeHma 00 MalibymHboi npocheciliHoi Aisi/ib-
Hocmi. AKUEHMOBaHO Ha MoMy, W0 ehekmusHe
¢bopmyBaHHSI  KOMYHIKamuBHOI ~ KOMemeHm-
Hocmi MalibymHiX eKoHOMICMIB 3aexums Bi0
PO3BUMKY MOBHOI 0COBUCMOCM, MOOE/II0BaHHS
MOBHUX cumyauyiti, siki BuMagatomb 8i0 3006y-
BaviB BUWOI OCBIMU rMpasu/IbHOI KOMYyHIKamus-
HOI' MOBEAIHKU, CMUMY/IOMb KOMYHIKamusHy
akmusHicme. [JosedeHo, wjo malibymHi chaxisyi
EKOHOMIYHUX cneyjasibHocmell MOBUHHI Mamu
Xopowi adanmusHi 30i6Hocmi, Bos100imu cmpa-
mezieto U makmuKor MOB/IEHHEBOT KOMYHIKauii.
KntouoBi cnoBa: komremeHyis, kKomremeHm-
HICMb, KOMYHIKamugHa KOMAemeHmHIcmb, npo-
¢heciliHa KomremeHmHicmb, haxisyi €KOHOMIY-
HOI crieyjasibHOCM.

Problem Statement. Atthe present stage, the edu-
cational landscape is undergoing significant transfor-
mations driven by changes in the structure of society
under the influence of modern technologies. Under
such conditions, the increasing level of technologiza-
tion of modern life, its complexity, and high demands
for viability and competitiveness—both on an individ-
ual and national level-are exponentially increasing
the requirements for the educational environment.

The modernization of professional education in
Ukraine is a foundation for developing the state's pro-
fessional potential. One of the key components of the
UN Development Program is the implementation of

the project “Educational Policy and Education ‘Peer to
Peer’,” which includes a series of discussions on mo-
dernizing educational content and forming key com-
petencies in youth. Thus, the core idea of educational
reform is competency-based training for students.
One of the crucial components of competency in eco-
nomic professionals is communicative competence.

Current socio-economic changes and the growing
social role of individuals in the mobile labor market
emphasize the relevance of successful communica-
tive activity in specialists of all professional fields,
particularly in future economists. The absence of
communicative potential and an appropriate level of
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communication skills makes it impossible to imple-
ment communicative intentions effectively in various
life situations and to fulfill professional duties properly.

Analysis of Recent Research and Publica-
tions. The foundations of forming professional com-
municative competence in future specialists have
been laid in the research of V. Andrushchenko, F. Bat-
sevych, V. Bekh, |. Zyazyun, V. Kremen, O. Kulchyt-
ska, Z. Kurland, N. Nychkalo, V. Orlov, O. Piekhota,
0. Savchenko, M. Chobitko, S. Blum-Kulka, M. Canale,
K. Korhonen, E. Levenstone, E. Tarone, and others.

Scholars such as Z. Bakum, N. Bibik, O. Gorosh-
kina, S. Karaman, N. Kichuk, K. Klymova, and others
consider speech competence as not only key but also
a system-forming component of professional compe-
tence.

Several foreign researchers (L. Kechel, J. Berber-
ich) identify professional-methodological, personal,
socio-communicative, and operational-activity com-
petencies within the structure of specialist compe-
tence [13, pp. 4-20]. R. Haggerty and A. Mehue argue
that communicative (verbal) competence, along with
technical, contextual, adaptive, conceptual, and inte-
grative competencies, constitutes the core (invariant)
of professional qualification [12, p. 30]. Meanwhile,
U. Hutmacher views communicative competence as
mastery of oral and written communication and the
ability to access information [14].

Identification of Previously Unresolved
Aspects of the General Problem. Despite the sig-
nificant number of scientific works devoted to the trai-
ning of future specialists, including economists—
whose verbal communication is an essential compo-
nent of their professional activity—this issue requires
further scientific and pedagogical research.

Purpose of the Article. To theoretically substan-
tiate and analyze the linguodidactic principles of
forming communicative competence, characterize
the concept of “communicative competence of future
specialists in economic fields”, and outline a system
of work for its formation.

Main Findings. It should be noted that the suc-
cess of an economist is determined not only by their
level of professional knowledge and skills but also by
a crucial component of professional competence —
communicative competence.

However, to discuss the theory of competence as
a specific social phenomenon, it is necessary to dif-
ferentiate the concepts of competence and compe-
tency and analyze them accordingly.

In philosophy, the correlation between the con-
cepts of competence and competency is considered
in the context of the development and interrelation
of the categories of the possible and the actual. If
competence implies the actual, then the formation
of competency may only be considered as potential.
After acquiring certain competences, a student — as
a future specialist — will be able to implement them
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through their own competency, and the higher the
quality of this competency, the greater their level of
professionalism.

It is appropriate, in our view, to refer to the
interpretation of these terms in modern academic
sources. In particular, in the Comprehensive Explan-
atory Dictionary of the Modern Ukrainian Language
edited by V. Busel, competency is defined as "aware-
ness, expertise, authority," "sufficient knowledge
in a specific field," "good knowledge, proficiency,"
and "having certain authority,” while competence is
defined as "good knowledge" and "the authority of a
particular organization or individual" [4, p. 560]. In
the Dictionary of Foreign Words, competency (Latin
competentia, from competo — to seek together,
achieve, correspond) is listed as a synonym of
competence in the first meaning (cf.: competence
“l. Good knowledge of something. Professional
competence. 2. The range of authority of an organi-
zation, institution, or person” [1, p. 302].

In a psychological dictionary, competency is
defined as “a psychosocial quality that signifies
strength and confidence based on a sense of one's
own success and usefulness, giving a person the
awareness of their ability to interact effectively with
the environment” [10, pp. 188-189]. In the pedagog-
ical encyclopedia, competency is named among the
characteristics of a person who thinks critically, as it
forms the foundation of "life experience, facts from
life, and knowledge of the subject” [6, p. 58].

Linguists characterize competency as structured
knowledge of a language possessed by a native
speaker, which enables them to verbalize thoughts
correctly and distinguish proper sentence construc-
tion from improper. According to S. Omelchuk, “com-
petency is the property of being competent,” i.e.,
someone who has appropriate knowledge in a par-
ticular field [8].

Competency is not merely a set of skills and
acquired knowledge. Competence is the feature that
fosters the formation of abilities, facilitates connec-
tions between situational aspects and knowledge, and
proves effective in solving certain problems [3, p. 88].

Competency in its semantic sense includes three
aspects: knowledge, abilities, and skills. The pro-
fessional competency of a specialist encompasses
knowledge in a subject area, the development of intel-
lectual operations, and linguistic-verbal activity, which
is the basis of communicative competency [2, p. 204].

Conversely, N. Gluzman points out that the term
competency is used as the result of learning, whereas
competence takes on the meaning of “knowing how.”
This definition substantiates the modern qualification
profile of a specialist, which includes the following cri-
teria: readiness to solve assigned tasks, the ability to
apply knowledge, skills, and abilities, an understand-
ing of how acquired knowledge corresponds to profes-
sional activity, and a broad worldview [5, pp. 11-14].
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Other researchers, such as N. Bibik [2] and
O. Pomietun [9], note that the terms “knowledge,”
“skills,” and “abilities” do not fully capture the mean-
ing of competency, as they believe it also includes life
experience.

Let us consider scholars’ interpretations of the
term communicative competence. Of particular inter-
est to our study are the works of Yu. Fedorenko,
who defines communicative competence as a com-
bination of knowledge, abilities, and skills necessary
for understanding others and generating one’s own
speech behavior programs that are appropriate to
communication goals, domains, and contexts [11].

S. Karaman, on the other hand, argues that com-
municative competence does not exist outside com-
munication itself and is defined by the psychological
and social characteristics of the individual, the level of
mastery of theoretical knowledge about speech activ-
ities, and the ability to apply them effectively in prac-
tical communication, considering the specific context
[7, pp. 339-340].

The range and quality of professional knowledge
acquired by students during higher education depend
not only on the depth of studying core subjects but
also on the degree to which they can properly use
professional vocabulary. In our opinion, modeling
communicative situations in the educational process
is an effective method of teaching successful commu-
nicative behavior to future professionals.

Students were offered tasks involving the simu-
lation of real-life professional and workplace com-
munication scenarios, which motivated them to use
their language skills in practice, correctly combine
language units, engage in speech activities accord-
ing to communicative goals, choose appropriate
forms and types of speech, consider functional and
stylistic varieties, interact with people and events,
work in teams, and present themselves through
speech. For example: “Model strategies and tactics
of behavior during a business conversation concern-
ing a collective discussion of labor discipline viola-
tions”; “Create official-business texts categorized as
initiative or promotional letters (your choice), using
verb forms such as: we present, we propose, we
draw attention, we inform, we send, we attach, we
thank, we express gratitude.”

An analysis of the concepts speech competence
and communicative competence in current research
allows us to define communicative competence of
future specialists in economic fields as a holistic, inte-
gral personal quality—one’s ability to apply an appro-
priate level of communicative skills in professional
activities, correctly use specialized vocabulary, and
develop economic thinking and a worldview oriented
toward sustainable development of society.

Conclusions. Thus, readiness for professional
communication is a complex, integral psychological
construct based on a future economist’s ability to

reach a professional level through mastery of lan-
guage as a tool for acquiring their profession.

Competencies are regarded as indicators by which
we can assess a student’s level of preparedness for
professional activity in the economic field, personal
development, and creative abilities. In contrast, com-
petence refers merely to the scope of authority of an
individual.

Modeling speech situations in the educational pro-
cess, which require students to demonstrate proper
communicative behavior, stimulates their commu-
nicative activity.

Further research prospects lie in developing a
comprehensive model for forming communicative
competence in future specialists in economic fields.
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