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This article explores the fundamental features
of the project-oriented method in foreign lan-
guage learning. The project form of work is
one of the most relevant techniques that allows
you to apply the accumulated subject knowl-
edge. Students can see, understand and use
the results obtained from project work in real-
life practical activities. The article examines the
potential for implementing interactive foreign
language instruction in universities through
a model centered on students’ independent
project-based work. Consider the general model
of interactive learning; it has been proven that
search-based teaching, supplemented by stu-
dent interaction in a digital environment, allows
students to autonomously acquire knowledge,
collect and research information. Using a pro-
ject approach to organize work independent
of search can increase students’ interest in
research activities and motivation to learn
a foreign language.

Project-Based Learning (PBL) is an instruc-
tional approach in which students acquire
knowledge and develop skills by engaging in an
extended process of exploring and addressing
a real-world, meaningful, and complex question,
problem, or challenge. The adoption of Project-
Based Learning (PjBL) as an educational
strategy is steadily increasing nationwide, as it
is seen as an effective way to make the learn-
ing process more engaging for students while
fostering the development of competencies
essential for success in today’s workforce. In the
context of English for Specific Purposes (ESP),
which requires an interdisciplinary approach
due to its specialized nature, the implementa-
tion of project-based learning allows for more
tailored instruction that aligns with learners’ pro-
fessional needs. Consequently, the instructor’s
role evolves from that of a traditional language
teacher to a facilitator of subject-specific content
and skill integration.
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gies, innovative teaching approaches, global
web-based tools, the Internet, educational
software, project methodology, project-based
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Y cmammi po3ansioaromscsi 3a2a/lbHi Xapak-
mepucmuUKU NPOEKMHO20 r1idxXo0y 00 BUBHEHHS
iHo3emMHUX MoB. poekmHa hopma pobomu €
00HUM i3 HallakmyasibHilux npudiomis, sKul
00380/15I€  3aCMOCOBYBaMU HaKOMUYeHi rpeod-
MemHi 3HaHHS.. CmydeHmu MOXymb 6ayumu,
posymimu ma  BuUKopucmosysamu  pesy/ib-
mamu, ompumaHi Bi0 MPOEKMHoi pobomu,
Y npakmuyHiti Gif/TlbHOCMI B peasibHOMY XUMmmMi.
JocnioxeHo  Moxusicmb  iHMepaKmusHoO20
HagyaHHs1 IHO3eMHUX Mo8 y BH3 Ha ocHosi
modesi camocmiliHoi MpoekmHoi poomu cmy-
deHma. Po3e/isiHeMo 3a2asibHy MOoOesb iHmep-
aKmusHo20 HasuyaHHs; 6y/l0 dosedeHo, WO
rowyKoge Hag4aHHs, OOMOBHEHE B3aEMOOIEID
cmyoeHmig y yughposomy cepedosulyi, 00380-
J15€ cmydeHmam asmoHOMHO 3006ysamu 3Ha-
HHS1, 36Upamu ma docslidxysamu iHghopMmayito.
BukopucmaHHsi poekmHoeo rioxody 07151 opaa-
Hi3ayii He3a1exHOI 8i0 MOLYKOBOI PO6OMU MOXe
nidsuwumu  iHmepec y4HiB 90 A0C/IOHUYbKOI
Oisi/lbHoCMi ma Momusayito 00 BUBYEHHS iHO-
3eMHOI MOBU.

lMpoekmHe HagyaHHs — ye Memod Has4aHHsl,
3a SIK020 CMyOdeHmMU OMPUMYIOMb 3HaHHS ma
HaBUYKU, MPpayo4U  NPoOmMsi20M  MpuBasioco
nepiody 4acy, wjob docnioxysamu ma 8ionosi-
0amu Ha crnpasxHe, yikase ma ckiaoHe 3arnu-
maHHSsl, MPo6/IeMY YU BUK/UK.

BuKopucmaHHs MPOeKMHO20 Hag4aHHS sIK cmpa-
meaii Hag4aHHs 3pocmae o BCill KpaiHi, OCKITbKU
BOHO BBAXAEMbCS 3aC060M 3p0BUMU Has4aHHs!
6ifbW yikasum 07151 cmyoeHmig i nidkpecaumu
Habymmsi HaBUYOK, HEOOXIOHUX 0718 ycriXy Ha
cy4acHoMy pobodomy micyj. LL{o6 3a0080/1bHUMU
rnompebu csoix cmydeHmis, aHesilickka 0
crieyiasibHUX yinel nompebye Mxoucyurn/tiHap-
Ho20 docsidy 4epe3 CBOI YHIKa/bHI  SIKOCITI.
Y pesysibmami no3uyisi suxosamesisi Cymmeso
3miwyembcsi  8i0 1O3uyii  MUMoBUX MOBHUX
iHcmpykyili 0o pedmMema, sKuli BUK/IA0AEMLCSI.
KniouoBi cnoBa: cyvyacHi iHghopmayiliHi mex-
Hos1o2il, HOBIMHI OCBIMHI  Midxodu, pecypcu
27106a/1bHOI  Mepexi  IHmepHem, e/IeKMPOHHI
Hasya/lbHi  naameopmu, MPOEKMHUL  Memoo,
MexXHO/02is1 MPOEKMHO20 HagyaHHsl, opeaHi3a-
yist MPOEKMHOI disi/IbHOCMI, eghekmusHe 3acso-
€HHS1 3HaHb.

Problem statement in general form and its
relation to important practical tasks. The objective
of the article is to discuss the evolution of the sub-
ject “English language for special purposes”, as well
as the development of project learning, as a form of
advanced discipline. It will be important to look at this
directly from the perspective of linguistics, pragma-
tics, and didactics and to demonstrate the most
productive development directly from the perspective
of foreign language in a non-university university.

Our objective is to investigate the procedure of
implementing a project-based approach in the teach-
ing of a foreign language to students at the University
of Paths by emphasizing the search activity of stu-
dents in an interactive mode.

An analysis of recent research and publi-
cations. The exploration of autonomous learning
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formats within English for Specific Purposes (ESP)
groups at technical universities, viewed as a me-
chanism for implementing learner-centered educa-
tion, has been addressed in the academic writings
of T. Bashynska, L. Botko, T. Volkovska, S. Sys-
oieva, Z. Taran, O. Copernicus, and others. A com-
prehensive discussion of autonomous learning
methods as a pedagogical technology — encom-
passing a set of problem-based and creatively ori-
ented approaches — is presented in the research of
O. Pometun, L. Pirozhenko, O. Rybina, S. Sysoieva,
among others. Notably, the conceptualization of the
project method as a multidimensional instructional
approach is evident in the works of B. Gershunskyi,
P. Petriakov, A. Karachev, N. Matiash, H. Selevko,
S. Sysoieva, and others. Additionally, this method is
recognized as a highly effective instructional strategy
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by I. Bem, A. Khutorsky, and J. Schneider. Contem-
porary pedagogical discourse further elaborates on
the nature, structure, classification, and application
stages of project-based methodologies in educational
settings, as explored by V. Guzeyev, A. Kaspersky,
V. Kuritsyna, O. Pekhota, L. Pirozhenko, O. Pometun,
O. Savchenko, H. Selevko, L. Serhieieva, M. Skat-
kina, and others.

Formulation of the article’s goals. This study
investigates emerging formats of autonomous Eng-
lish learning in higher education, emphasizing their
relevance in technical university settings. The aim of
the article is to provide a reasoned justification for the
use of effective forms of independent student learning.

Presentation of the basic research material.
Organizing and implementing learning projects
involves several key stages.

At the organisational and orientation stage,
the teacher motivates students, helps form small
groups, supports goal setting, and assists in plan-
ning. Students define objectives, develop a work
plan, and begin gathering initial information.

During the technological and implementation
stage, the teacher provides guidance on content and
project design, monitors progress, and encourages
active participation. Students collect, analyze, and
organize data, test ideas, complete practical tasks,
and engage in self-evaluation.

The resulting and generalising stage involves the
teacher advising on project reporting and evalua-
tion. Students prepare documentation and a sum-
mary of results, which includes visual and written
components.

In the presentational and creative stage, the
teacher assesses the final outcome. Students deliver
a structured presentation, covering the topic, goals,
results, and conclusions — often using posters, multi-
media, or educational models.

Finally, project presentation consists of a
10-15-minute report where students showcase
their findings, explain their methods, reflect on chal-
lenges, and demonstrate their skills and creative
development. This stage reinforces public speaking
skills and highlights their individual and team con-
tributions.Assessment criteria serve as the basis
for ensuring the quality implementation of the pro-
ject objectives, they should be communicated to the
students in advance and determined individually for
each individual assignment. For the highest quality
result, the teacher should formulate clear criteria for
evaluating the results of work on each participant's
project, namely:

a) depth of understanding and awareness of the
project goals and stages of work on;

b) completeness of coverage;

c) logical presentation;

d) non-standard approaches to the solution;

e) presentation of information;

f) communicative culture;

g) language culture during the presentation.

When evaluating a project, you should also con-
sider the student's personal qualities: level of self-
esteem, ability to make informed decisions and under-
stand their consequences; ability to determine the
importance and relevance of the issues posed; the
appropriateness of the research methods used and
the processing of the results; activity during the project,
the ability to argue their conclusions, answer ques-
tions from opponents; design the results of the project.

Equally important in educational project design is
expert (external) evaluation (teachers, classmates,
students of parallel groups, senior students, rep-
resentatives of other institutions). When develop-
ing evaluation criteria for experts, it is necessary to
take into account: expediency, objectivity, openness,
accessibility; content of the project, its presentation,
defence of the project.

It is important to note that the project is an intel-
lectual, practical and personality-oriented activity.
The project is a way and means for students to gain
life experience, the important components of which
are self-expression and self-realization of the individ-
ual in various types of activities.

It is worth paying attention to special aspects
when preparing the project:

a) The subject can refer to the country of the lan-
guage to be learned, or the country of residence.

b) Questions should be phrased in a way that
attracts students to include facts and various sources
of information in the relevant knowledge area.

c) The need to involve all students in the work
and to provide each task according to their level
of language training.

d) In order to motivate students, they must be pro-
vided with an interesting and meaningful problem.

Let's look at some types of projects that are applic-
able when learning a foreign language.

Creative projects in foreign language lessons
include: scripts for various holiday shows, a wall
newspaper, an album, homemade books and maga-
zines. Students can be involved in research projects
through survey forms.

In stronger groups, “Mini-conferences” can be
held on the topics studied. Topics can be suggested
not only by the teacher, but also by the students.

Such work not only develops attention, but also
allows children to remember the vocabulary of this
lesson and develops curiosity in children.

Role-playing projects are especially attractive to
students. Projects can be done in groups or individ-
ually. It should be noted that the project approach can
help children learn a range of skills, such as:

1. willingness to work in a team;

2. accept responsibility for choice;

3. share responsibility with team members;

4. analyze the results of activities.
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This approach creates positive conditions for indi-
viduals to develop actively and freely in activities.

In the project method, in addition to oral presenta-
tion, students often use other illustration techniques:
drawings, collages, floor plans, maps, diagrams,
guestionnaires, graphs and diagrams. The develop-
ment of communication skills is therefore reliably
supported by various means of conveying this or that
information.

In this educational system, unconscious means
of memorizing vocabulary and grammatical struc-
tures are often used when solving problematic tasks,
stimulating the development of creative thinking and
imagination. Learning a foreign language through pro-
jects is divided into four stages: preparation, imple-
mentation, presentation and conclusion. Therefore,
the training system for foreign language learning is
based on project methodology is implemented in four
stages and includes the following groups of exercises:

— at the preparatory stage — for planning the
progress of the project, for the formation of lexical,
grammatical, intonation skills of speech;

— at the executive stage — to develop listening,
reading, writing and speaking skills, to organize the
search for written information, to teach how to fill out
a questionnaire, for learning how to plan and conduct
interviews, to organize a survey, to learn how to write
a report;

— at the presentation stage — for teaching oral
presentation of projects and for organizing project
presentation; at the final stage —to control the forma-
tion of speech skills of speaking, listening, reading
and writing and to evaluate projects.

A project is the 5 “P"s: problem, planning, informa-
tion search, product (result of activity), presentation
(presentation and defense). This is a logical chain of
elements: need-motive-task-action-result.

The number of stages involved in project creation
depends on the nature of the problem, the depth of
investigation, students’ age, and their cognitive abi-
lities. However, some steps are generally applicable:
forming groups, setting tasks, analyzing progress,
and conducting self-assessment.

The project method is based on several core prin-
ciples:

— A meaningful and research-oriented problem
that encourages creativity and inquiry.

— Practical or theoretical relevance of the out-
come (e.g., creating a newspaper, designing a bro-
chure, or performing a role-play). Language work
such as grammar and writing improvement is done
through refining the project outcome — turning the
classroom into a creative workshop.

— Independent exploration using a range of tools
(e.g., dictionaries, reference books, digital devices).
The teacher supports both language learning and
topic exploration, offering linguistic resources when
needed.
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— Clear content organization, including defined
roles and staged outcomes.The goals of project-based
lessons include reviewing vocabulary, improving pro-
nunciation, guiding students through project creation,
fostering productive work environments, presenting
completed projects, and reflecting on the process.

Overall, the project method combines various
learning activities, enhancing motivation, engage-
ment, and educational outcomes. It supports the
development of academic, subject-specific, and com-
munication skills, helping all learners realize their
potential in project work.

Already at the initial stage, children learn to work
with dictionaries, reference books, compose mes-
sages, think over a presentation method, and of
course learn to format their work. Project activities
at the initial stage of study prepare students for more
complex research work in the future.

All project options are impossible without three
main components, which were written about by the
German teacher A. Flitner, who defined project tech-
nology as a process in which the mind, heart and
hands necessarily participate. The mind, heart and
hands of students, of course, but personal develop-
ment is not possible without motive and imitation of
authority. Therefore, for successful activities, you need
to put the mind, heart and hands of the teacher first.

When presenting projects, it is important to evalu-
ate the quality and structure of the submitted material,
the depth of problem analysis, the integration of know-
ledge from various fields, and the presence of inter-
disciplinary connections. Attention should also be
given to each participant’s individual contribution, the
reasoning behind decisions made, the level of collab-
oration and mutual support, the ability to justify opin-
ions and draw conclusions, speech culture, the use of
visual materials, the aesthetic presentation of results,
and the capacity to manage conflicts effectively.

A projectis a structured form of educational activity
that guides students through a sequence of progres-
sively challenging and interconnected tasks, culmin-
ating in a final creative product. This process allows
learners to experience genuine success and develop
a sense of pride in their achievements, which they
can share with others. It supports students' emotional
and personal growth by encouraging them to express
their individuality, interests, and opinions.

The project method enables learners to apply their
existing knowledge while expanding their understand-
ing of the topic. It represents an effective form of experi-
ential learning, where language and communication
skills are used naturally as tools to accomplish mean-
ingful tasks rather than as isolated learning objectives.
Through this approach, students develop integrated
linguistic, speech, and sociocultural competencies.

Engaging in project work enhances general aca-
demic skills and promotes independent learning. It
fosters responsibility, decision-making, and analytical
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thinking, which contribute to students’ performance
across other academic subjects. Group projects also
allow each student to contribute in a unique way, based
on their strengths, creating a supportive environ-
ment and increasing confidence and motivation.

To implement the project method effectively, it is
essential to start with clear planning, defining learn-
ing goals and anticipating the kind of guidance stu-
dents may need. In foreign language learning, project
elements can be incorporated into almost any topic,
especially when that topic has real-life relevance for
learners. Identifying a meaningful problem for stu-
dents to explore is crucial.

While the final product of a project is important,
the preparation and learning process should not
be underestimated. A smaller, well-prepared out-
come is more valuable than a poorly organized,
larger one. The end result can take various forms
depending on the type and focus of the project —
creative, research-based, informational, role-play-
ing, or practical. These might include posters, col-
lages, reports, interviews, brochures, dramatiza-
tions, or literary texts.Ultimately, what matters most
is that students feel successful, gain motivation,
enhance their academic and creative abilities, and
engage in meaningful personal development.

Students also learn to create the final products of
the project in various forms using various digital tools,
such as:

— Mindmeister (a tool for creating mind maps);

— infogr.am (one of the most famous services for
creating infographics);

— https://www.slidescarnival.com/category/
free-templates (to choose a colorful presentation
template);

— Scratch (for creating interactive stories, video);

— Magisto (video editor);

— TED Talks (the best video presentations on dif-
ferent topics in 100 languages);

— http://www.naturalreaders.com/index.php
(a program for converting text into speech);

— https://www.slidescarnival.com/category/
free-templates (creating a colorful presentation tem-
plate) [1; 24-28].

The adaptability of the project method makes
it an effective and widely applicable tool in modern
teaching. However, to engage in professional project
work, students need to possess a certain level of prior
training. Today, many educational programs include a
design component. For instance, technical master’s
students often work on grant-related projects, where
they prepare applications for professional grants,
engaging in active research throughout the semester.
This process typically begins with searching for grant
opportunities and collaboratively selecting a project
topic through group discussions.

Then a literature search is carried out on the sub-
ject of the grant, analysis and discussion of various

aspects of the topic, which occurs both in extracurricu-
lar and in classroom communication modes [4; 167].

Students also discuss the distribution of the grant
budget, prepare their resumes, and agree on their
roles in the project process.

At the final stage of educational design, each
group of students makes a presentation of their pro-
ject, and also submits a report on the grant applica-
tion, which includes the text of the application, justi-
fication for the use of the budget, resume, abstracts
of reports at conferences, etc. The project approach
enables you to effectively follow the principles of the
personal approach [5; 96], which contributes to the
fullest development of students’ creative potential.

When learning in collaboration [6; 8], positive inter-
dependence of group members, individual and shared
responsibility for the result, and collective self-esteem
arise. The opportunity to work with relevant, authen-
tic material that has semantic and substantive value
for future professionals makes project-based learning
quite innovative.

Following the project’'s oral presentation, both
students and the teacher review and assess the
presentations, highlighting strengths and areas for
improvement. This reflective process helps enhance
the organization of future project work.

A common challenge in project-based learning is
ensuring fair and objective evaluation by the teacher.
A key question arises: should assessment focus
solely on students' foreign language skills, or also
consider each participant’s actual contribution to the
project? To address this, it is recommended to evalu-
ate students based on their assigned roles and level
of involvement in producing the final project outcome.

It is proposed, first of all, to appoint a project man-
ager who is responsible for providing reliable informa-
tion about the degree of involvement of the research
group members (3-4 people) in the implementation of
each of their project tasks (for example, participant
1 — 30%, participant 2 — 50%, participant 3 — 20%)
and gives a preliminary assessment of the work they
have completed. In addition, a technical director, text
editor, economist, etc. can be appointed. Organizing
project-based activities boosts student engagement
and supports the development of career-focused per-
sonal traits.

In higher education, project-based English lan-
guage instruction has become widespread in recent
years. This approach effectively stimulates students’
personal involvement and encourages active thinking
during the learning process.

English instruction typically follows two directions:
improving students’ spoken skills on general topics
and developing their ability to translate and work with
professional texts — enabling them to analyze, dis-
cuss, and summarize specialized content.

Project-based learning proved to be especially
effective during the period of covid restrictions, when
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a transition to distance and online learning formats
was necessary. The work program of the English lan-
guage discipline for first-year students often includes
two project assignments on conversational topics
per semester with study meetings on the issues and
presentation of the project product in digital format,
for example, electronic presentations and audio/
video projects.

For example, within the framework of the “My
University” topic, students are invited to prepare a
project “Famous People of Our University”. On the
topic “My Favorite Place”, students are asked to walk
around the city, find information on certain architec-
tural monuments and prepare a presentation, and
also prepare a presentation on the topic “My Native
Town”. Experience has shown that performing regu-
lar search tasks in the form of projects helps develop
independence in completing tasks and increases the
motivational component of students [8; 300].

By the end of the first year, most students acquire
the skills for independent work and using digital tools
for project completion. However, varying levels of
language proficiency among students present chal-
lenges in teaching. At the same time, project-based
learning enhances their specialized vocabulary and
foreign language presentation abilities.

As well as gaining knowledge of project methods,
learners feel they have developed specific soft skills
and improved self-esteem. The answers below seem
to prove this.

* My teammates are biracial. This is how I learned
how to communicate and work with them.

« Teamwork is important. Don't be selfish. As a
leader, don’t go overboard emotions run high when
the unexpected happens. Be professional.

« | learned skills such as interaction, planning and
management.

* From now on | also gain confidence in speaking
English.

« | also learned from my friends how to give great
presentations.

Project work not only enhances students’ com-
munication skills but also supports their overall per-
sonal development. Studies show that students often
face challenges such as limited time, difficulty inter-
acting with respondents, and low confidence due to
weak language skills. However, project activities boost
students’ interest in the subject and overall motiva-
tion to learn. They engage actively in problem-solving
and research, produce tangible outcomes, and gain
experience in presenting their work publicly. Additio-
nally, students learn to manage time effectively and
develop creative thinking and individual talents within
the project framework.

Conclusions. Thus, project work leads to several
important outcomes. It enhances students’ self-es-
teem, fosters creativity, and contributes to their
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personal, social, and spiritual growth. Through this
approach, learners become more motivated, develop
better communication and social skills, and engage
more actively in the learning process. Projects intro-
duce students to practical use of a foreign language,
improving their speaking, vocabulary, and writing
skills, while also encouraging realistic self-assess-
ment of their language proficiency. By summarizing,
reinforcing, and applying academic contentin practice,
project activities help improve academic performance
and address learning gaps. Although this method may
not solve all challenges in foreign language teaching,
it successfully combats monotony and supports stu-
dents in realizing their role within a group, expanding
their linguistic competence and general knowledge.
Project-based learning also stimulates -creativity,
research abilities, and self-expression, offering a real
opportunity to apply interdisciplinary knowledge in a
foreign language context. It increases students’ inter-
est and builds positive motivation, which is essential
for success. Moreover, working on projects teaches
collaboration, empathy, and mutual support. As an
innovative educational approach, the project method
aligns with the goals of modern higher education, pro-
viding an effective alternative to traditional instruction
and supporting the comprehensive development of
learners for real-world application.
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