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The paper explores the complex interplay
between first language (L1) and second
language (L2) identities in the process of foreign
language learning, with a focus on Ukrainian
learners of English. Drawing on sociocultural
theory, poststructuralist theory of identity, and
the concept of the multilingual subject, the study
argues that language identity is not static but
negotiated and dynamic. The first language
identity shapes the interpretative frameworks and
cultural lenses through which they understand
L2, while L2 identity evolves as learners engage
with new communicative norms, new cultural
environment, and emotional experiences.
Adapting to a foreign language environment
often requires overcoming psychological barriers
and being open to new cultural influences.
Some individuals may resist integrating L2
cultural elements out of fear of losing their L1
identity, while others might distance themselves
from their native culture to seek social mobility
or assimilation. Ukrainian learners of English,
navigating the linguistic space between
Ukrainian and English, encounter moments of
internal dialogue and cultural tension. Grammar-
based  misunderstandings,  etiquette-based
miscommunications, and cultural gaps exemplify
the real-life consequences of divergent language
identities.

Through conscious engagement with L2 cultural
contexts and identity reflection, learners may
achieve greater language fluency in their learning.
By recognizing the role of identity in language
acquisition, both educators and learners can
better navigate the emotional and social aspects
of learning a foreign language, leading to more
meaningful and effective educational outcomes.
The paper advocates for pedagogical
approaches that integrate language identity
development and emotional awareness to
enhance SLA outcomes.
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Cmammsi 00C/li0Xye CKIAOHY B3aEMOOI0 MiX
repwoto MosHor (L1) i opyeoro mosHor (L2)

i0eHMUYHICMIO B NPOUECi BUBYEHHSI IHO3EMHOI
MOBU, aKyeHmyr4U ysazy Ha BUBYEeHHI aHe/il-
CbKOI' MOBU YKpaiHysimu. Criuparoyuch Ha coyjo-
Ky/IbmypHy Meopito, Mocmcmpykmypasicmcbki
meopii ideHmuyHocmi ma KoHyenuito 6azamo-
MOBHO020 Ccy6'ekma, OOC/TOXEHHST CMBEPOXYE,
Wo MoBHa I0EHMUYHICMb He € CMamu4HoLo,
a Y3200eHo ma OuHamiyHo. L1 chopmye
pamMKu iHmeprpemayii ma Ky/abmypHe nvio,
uepes sKi cripuliMaemscsi L2, modi sik ideHmuy-
Hicmb L2 possusaembcsi moodi, Koau ocobuc-
micmb B83a€MOOIE 3 HOBUMU KOMYHIKamusHUMU
HOpMamu, Ky/ibmypHUM cepedosuLlyem ma emo-
YitiHUM AoCBI0oM.

Adanmauyisi 00 IHWOMOBHO20 cepedosulya
yacmo BUMa2ae M000/IaHHs  MCUXO/I02iYHUX
6ap’epis | s8iokpumMocmi 00 HOBUX Ky/IbMypPHUX
srusis. [esiki 700U MOXymb YUHUMU Ofip
IHmezpayii KysibmypHUX esieMeHmis L2 yepe3
cmpax smpamumu €800 I0eHmuyHicms L1,
modi sIK HWIi MOXymb ducmaHyitosamucsi 8io
PIGHOT Ky/IbMypU y nowykax coyiasibHoi Mobisib-
Hocmi Yu acuminsyji.

YkpaiHyj, siKi 8uB4aroMb aH2/ltChKY, MigpyroHU y
MOBHOMY rPOCMOPI MiX PIOHOK Ma aH2AiticbKoK
MOBaMU, CMUKaoOMbCsi 3 MOMEHmamu  BHY-
MpiWHL020 diasio2y ma Ky/lbmypHoi Harpyau.
HenoposymiHHS, WO BUHUKaOMb Yepe3 BioMiH-
Hocmi Yy epaMamuyHili cmpykmypi 080X MO8,
He3HaHHs1 HOPM Cri/IKyBaHHs ma  Ky/ibmypHi
JIaKyHU, i/IIOCMPYIOMb  peasibHi Hac/ioku pos-
bibxHocmell MOBHUX ideHmuyHocmel. Yepes
ycsioomsieHe 3a/1y4eHHs1 00 Ky/lbmypHO20 KOH-
mekcmy L2 i 8i003epkasieHHs L2 ioeHmuyHocmi
MOXHa docsiamu Kpauj020 0B0/100iHHS iHO3eM-
HOH MOBOKO.

BusHaroqu posib  I0EHMUYHOCMI B 3aCBOEHHI
MOBU, sIK rnedazoau i y4Hi MOXymb Kpauwje opi-
€HMyBamucsi 8 eMOUIUHUX | coyja/ibHUX acrex-
max BUBYEHHSI IHO3EMHOI MOBU, WO Crpusie
Bi/TbLL 3HAYYWUM | €QheKMUBHUM pesy/ibmamam
HaguaHHs1. [Neda202iuHi MemMOoOUKU, sIKi MOEOHY-
0mb PO3BUMOK MOBHOI iOeHMUYHOCMI ma emo-
YitiHoI 06i3HaHOCMI, € repcrneKmuUBHUMU MioXo-
0amu 8 rokpawyeHHi pesysismamig SLA.
KntouoBi crnoBa: opyza MosHa IOeHMUYHICMb,
rnepwa MosHa i0eHMUYHICMb, COYIOKYIbmypHa
meopisi, MXKY/IbmypHa KOMyHIKayjsi, 3aCB0EHHS
MOBU, KOMYHIKamuBHe Hernopo3yMiHHS.

Introduction. Stating the problem. Language is
more than just a tool for communication — it is a
profound and multifaceted expression of identity.
When people begin to learn another language, they
find themselves as though they are in a room of
distorting mirrors, where familiar images seem strange
and unlike their usual reflections. As individuals
acquire a second language (L2), they undergo shifts
not only in linguistic competence but also in self-
perception and social belonging. In the context of
globalization and increasing multilingualism, the issue
of second language identity formation has become
central to contemporary second language acquisition
(SLA) research. Concepts of first language identity (L1
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identity) and second language identity (L2 identity) are
essential for understanding how language learners
navigate their cultural, emotional, and psychological
transformations. Ukrainian learners of English, in
particular, face not only a different linguistic system
(the absence of grammatical gender and cases, the
presence of articles and a developed system of verb
tenses, etc.), but also a complex negotiation of identity
due to the cultural, historical, and political influences
associated with English as a global language. While
acquiring asecond language, they undergo a significant
psychological and sociocultural transformation, being
permanently involved in the dialogue between their
native (Ukrainian) and their target language (English).
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This paper examines the impact of L1 identity on
the development of L2 identity and considers how
a deeper understanding of L2 identity can enhance
performance in foreign language learning and
promote personal and professional development.

Analysis of the research and publications on the
issue under consideration. The conceptual framework
for this study is based on the sociocultural theory by
J. P. Lantolf and S. L. Thorne [6], poststructuralist
identity theory as proposed by B. Norton [8], and
the idea of the multilingual subject articulated by
C. Kramsch [5]. These perspectives reject the notion
of identity as fixed, emphasizing instead its fluid,
negotiated, and context-dependent nature. For
example, Norton defines identity as “how people
understand their relationship to the world, how that
relation is constructed across time and space, and
how people understand their possibilities for the
future” [9, p. 4].

D. Block argues that language learning involves
shifts in identity, especially when learners must
navigate new cultural discourses [2]. B. Norton
expands on this by introducing the concept of
‘investment,’ which suggests that learners’ motivation
to acquire a language is influenced by their perceived
access to power and cultural capital. C. Kramsch [5]
introduces the concept of the multilingual subject,
focusing on the inner dialogue between languages
that reveals the subjective, emotional side of SLA.

A series of studies explores how Ukrainian
learners specifically negotiate these internal
dialogues. Ukrainian scholars commonly use the
concept of linguistic personality (primary linguistic
personality, secondary linguistic personality,
etc.), which has characteristics quite close to those of
language identity. Ye. Borynshtein defines linguistic
personality as “a personality characterized by the
influence of the linguistic culture they have acquired
on their personal qualities and their sociocultural
effectiveness as a subject of social relations” (our
translation — L.N., M.E.) [12, p. 66]. Yu. Zhyhalkina
studies secondary linguistic personality in the context
of intercultural communication as “a set of human
traits that involve mastering the verbal-semantic code
of another language, that is, the linguistic picture of
the world and the conceptual picture of the world,
which enables a person to understand a new social
reality” (our translation — L. N., M. E.) [13, p. 37].
This definition suggests that a linguistic personality
engages with a foreign linguistic and social conceptual
system. However, there is a lack of empirical data on
how learners integrate or resist English-language
identities and how this integration influences their
language acquisition outcomes.

The purpose of the article is to study how second
language identity develops through an internal
dialogue between a first language (L1) and second
language (L2) of an individual and examine how a

deeper understanding of L2 identity can enhance
performance in foreign language learning and
promote personal and professional development.

Presentation of the main material and results.
First language identity refers to the internalized sense
of self that individuals develop in connection with their
native language. Thisidentity is closely associated with
personal cultural heritage, early social experiences,
and community norms. Norton asserts that language
is not simply a means of communication but also a
site of identity construction, highlighting the centrality
of language to how people perceive themselves and
are perceived by others [8].

Second language identity develops as individuals
engage with new linguistic and cultural environments.
Pavlenko and Lantolf describe second language (L2)
identity as a dynamic and evolving construct formed
through participation in contexts where a second
language is used [10]. Learners may adopt new ways
of thinking, behaving, and expressing themselves,
different from those shaped by their first language
(L1). According to Pavlenko and Lantolf, proficient
bilinguals are able to use either their L1 or L2 in
the processes of inner verbal thinking equally well.
However, L2 identity formation is often complex and
characterized by tension (up to internal conflicts),
adaptation, and transformation.

For Ukrainian learners of English, this
transformation may involve navigating moments
of tension and harmony between the values,
expressions, and linguistic conceptualization of the
world in both languages. For example, consider
a Ukrainian student writing a reflective journal in
English: the linguistic structures may limit their
emotional expression, yet at the same time, they may
provide new conceptual tools that are not available in
Ukrainian, and vice versa. Another possible scenario:
a student can write in a language that is perfect in
terms of grammar and vocabulary, but their text
will be alien to native speakers since the linguistic
conceptualization of the world (Ukrainian scholars
commonly use the notion of a linguistic picture of the
world) is a much broader phenomenon than the exact
reproduction of the lexical and grammatical structure
of another language.

Thisexperience creates aspace forinner dialogue —
a cognitive and affective conversation between the self
as a Ukrainian speaker and the emerging self as an
English user. In her exploration, Kramsch discusses
"... the often-recurring reference to Self and Other in
the testimonies of language learners. These learners
are conscious of learning not just another code but
the language of the Other. What is their relationship
to this Other?" [4, p. 108]. In many cases, learners
describe feeling as if they are a different person when
speaking English — more confident, more reserved,
or more expressive — highlighting the impact of
sociocultural context on self-perception [5].
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Using dynamic assessment, as proposed by Lantolf
and Thorne [6], educators can identify moments of
identity transformation in students. For example,
when a Ukrainian student discusses a politically
charged topic in English, their choice of words,
approach to analyzing events, opinions, and value
judgments not only reflect their language proficiency
(it can even be comparable to that of native speakers)
but also indicate their alignment with or resistance
to cultural narratives. These instances highlight that
identity negotiation can either foster growth or create
conflict, depending on the individual's environment
and available support systems.

We have observed that Ukrainian learners
who actively engage with the cultural nuances of
English often develop more fluid and integrated
language identities and overall adaptability skills.
Those encouraged to reflect on their multilingual
experiences report higher motivation and better
language retention, reinforcing the importance of
affective engagement in second language acquisition
(SLA).

The Influence of First Language Identity
on Second Language Identity. The relationship
between the first language (L1) identity and a second
language (L2) identity is complex and dynamic,
influenced by sociocultural, psychological, and
contextual factors. The impact of L1 identity on L2
identity can manifest in several ways.

Firstly, L1 identity provides a cultural and cognitive
framework that shapes how learners interpret and
respond to L2 norms. For example, speakers from
collectivist cultures may find it challenging to adapt
to the individualistic communication styles often
associated with English. This misalignment can lead
to discomfort when expressing emotions or opinions
[5]. For example, the Ukrainians may be perceived as
rude by native English speakers because they do not
use "please" and "thank you" as frequently as English
speakers do. Conversely, the politeness of English
speakers can seem insincere to Ukrainian native
speakers. Such cultural differences can either hinder
or enrich the development of an L2 identity, depending
on an individual's openness and adaptability.

Secondly, learners' attachment to their L1 identity
can significantly affect their motivation to adopt L2
norms. Adapting to a foreign language environment
often requires overcoming psychological barriers
and being open to new cultural influences, which is a
crucial stage in developing a new language identity.
Some individuals may resist integrating L2 cultural
elements out of fear of losing their L1 identity, while
others might distance themselves from their native
culture to seek social mobility or assimilation. It is not
uncommon for immigrants who have lived in a foreign
environment for a long time and hardly speak a word
of the language of their current place of residence.
On the other hand, for many immigrants, their native
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language almost loses its significance as a means
of communication, even while communicating with
family members. Notably, Norton observes that
immigrant youth frequently navigate dual allegiances,
resulting in hybrid identities that blend aspects of both
linguistic cultures [9].

Thirdly, the negotiation between L1 and L2
identities can result in code-switching and the
emergence of new linguistic practices. In bilingual
communities, the blending of languages, such as
Spanglish (mixed Spanish-English), Chinglish (mixed
Chinese-English), or Ukish (mixed Ukrainian-English
in Canada [3]), can become a meaningful expression
of identity in its own right. Bhabha’s concept of the
“third space” [1] articulates how individuals create
hybrid cultural identities that transcend the binary of
native versus foreign.

Understanding Second Language Identity in
Enhancing Language Learning. Recognizing the
role of identity in language learning can significantly
improve foreign language pedagogy and learner
outcomes. Understanding L2 identity facilitates a
deeper engagement with the language and its cultural
context, which promotes motivation, retention, and
performance.

L2 identity never fully agrees with the language
identity of a native speaker. Sometimes, this is
communication between people who are very far
from each other in terms of communicative etiquette
and communicative behavior models, leading to
misunderstanding, conflict situations, and, ultimately,
culture shock. Awareness of this gap can demotivate
the student and impair learning performance.
However, it seems feasible to bring L2 identity as
close as possible to understanding the language
identity of the native speaker.

Misalignment between a Ukrainian learner of
English and an English native speaker is quite
common. Here are some examples:

Etiquette-based miscommunication. If a Ukrainian
learner says during a business meeting, "Give me the
document,” an English speaker may feel this is abrupt
or even rude. In Ukrainian, direct speech is more
common and not necessarily impolite. Translating
commands directly into English (without softening
them with "Could you please," "Would you mind,"
or adding a polite tone) may come off as impolite
to native English speakers, who often use indirect
language for requests as a form of etiquette.

Culture-based misunderstanding. Another
common cultural misunderstanding arises when an
English speaker casually asks, "How are you?" A
Ukrainian learner may respond with an honest answer,
such as, "Not very well; | had a bad day, and my head
hurts." The English speaker might feel awkward or
surprised, as in English-speaking cultures, "How are
you?" is typically a ritualized greeting rather than
a literal inquiry. Many English speakers expect a



m TEOPIS TA METOANMKA HABYAHHS (3 TAJTY3EN 3HAHD)

short, positive reply like "Good, thanks." In contrast,
within Ukrainian culture, if someone asks how you
are, it is often interpreted as a sincere question
deserving an honest response. This difference can
lead to discomfort or social awkwardness. Regarding
understanding the Other language identity, a
comment of the native British English coach, Joe
Simpson (@englishwithjoes/Instagram), is very
noteworthy. Explaining to a subscriber why the usual
answer "I'm fine" to the question "How are you?" can
be perceived by a native speaker in a completely
ambiguous way, he writes, "... being fluent is not
about your vocabulary or grammar, it's about really
understanding the mentality of natives."

Grammar-based misunderstandings.
Misunderstanding the grammatical structure of a
second language can lead to a distortion of meaning
when transmitting information. In some cases, it may
even convey the opposite meaning. A relevant paper
by P. Shopin analyzes cases of this phenomenon
in translations of popular articles from English into
Ukrainian made by his students [11]. The researcher
examines various oppositions such as causation,
quality, modality, time, space, quantity, and
grammatical gender. Although the aim of this article
is a semantic-grammatical analysis of translation
errors, some mistakes arise from perceiving a foreign
language through the lens of the native language's
grammar.

When mastering a foreign language, it is essential
to develop a second language (L2) identity that aligns
with the language identity of a typical educated native
speaker, which entails creating an active L2 identity
that allows for effective communication with native
speakers by minimizing conflicts related to language
identities or sociocultural differences.

A key concept in this process is "investment,”
introduced by Norton [7]. This concept frames
motivation not just as an individual trait but as a
learner's commitment to achieving a desired future
identity. When learners recognize that acquiring
an L2 can help them reach meaningful goals, such
as securing employment, access to education, or
participating in a global community, they are more
likely to invest effort in their language learning.
Kramsch points out that "in the North American
context, investment in SLA has become synonymous
with ‘language learning commitment’ and is based on
a learner’s intentional choice and desire." [5, p. 195]

Additionally, fostering a positive L2 identity can
help reduce anxiety, eliminate fear of language
failure, encourage participation in the classroom, and
create a friendly learning environment. Language
learning often involves vulnerability, and learners who
feel safe to explore new identities are more willing to
take linguistic risks. For example, role-playing allows
students to experiment with different characters
and communication styles, relieving the pressure to

conform to norms based on their native language (L1)
and its associated cultural background and behavior
patterns.

Finally, understanding the fluid nature of identity
can help educators promote intercultural competence.
Learners who reflect on how their identity shifts in
L2 contexts become more empathetic and better
equipped to navigate diverse cultural situations,
and their adaptability skills develop more actively.
They become more open and willing to take on new
language challenges. This awareness not only aids
language learning but also contributes to broader
social integration and personal growth.

Conclusions. Language identity encompasses
not only a set of language skills but also a range
of communicative strategies and cultural features
that shape an individual's communication style.
Consequently, the development of a second language
identity is fundamentally an internal dialogue between
different linguistic and cultural frameworks.

First and second language identities are
deeply interconnected, influencing how individuals
experience, acquire, and use native and foreign
languages. The first language (L1) identity provides
a foundational perspective through which learners
interpret new linguistic experiences, while the second
language (L2) identity reflects an evolving sense of
self-formation through cross-cultural interactions
and personal aspirations. By recognizing the role of
identity in language acquisition, both educators and
learners can better navigate the emotional and social
aspects of learning a foreign language, leading to
more meaningful and effective learning outcomes.

Future research could focus on longitudinal
case studies involving Ukrainian-English bilinguals
in Ukraine and abroad (diaspora) or examine the
role of digital environments in identity negotiation.
It seems interesting to study the peculiarities of the
formation of the second language personality in
different age groups. Additionally, there is potential to
apply this framework of internal dialogue to language
learning apps or Al-based tutors that adapt to the
developmental stages of a learner's identity.
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