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Problem Statement and Its Connection to Important
Scientific and Practical Tasks. The teaching profession
(educators, schoolteachers, university instructors), which
belongs to the «human-to-human» occupational system,
is one of the most susceptible to the «professional burn-
out» syndrome. The stress-inducing factors in a teach-
er’'s (or educator’s) work are diverse: exhaustion, physi-
cal and mental overload, emotional burnout, heightened
anxiety, frustration, and more. The burnout syndrome is a
consequence of prolonged professional stress.
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The article is devoted to the study of the
phenomenon of professional burnout among
teachers and its negative impact on the
effectiveness of their professional growth.
Professional  burnout is a  widespread
psychological phenomenon in the activities of
specialists in the social and human services
professions, including teachers, psychologists,
healthcare workers, and social workers.
According to various studies, between 30% and
70% of professionals periodically experience
symptoms of burnout, which negatively affects
both the efficiency of their work and their personal
well-being.

In the context of modern socio-economic
transformations, increased responsibility, and
psychological stress, teachers are increasingly
facing the phenomenon of professional burnout.
The problem is especially acute among
educators whose work involves  constant
interaction ~ with ~ children, parents, school
administration, and continuous demands for
professional development. Burnout syndrome
negatively affects not only the psycho-emotional
state of the teacher but also the quality indicators
of their work, particularly the effectiveness of
teaching and relationships with students.

The phenomenon of professional burnout is
attracting growing attention from scholars and
practitioners concerned with preserving the
psychological health of professionals in helping
professions. Specialists in education, healthcare,
and psychology are particularly vulnerable to
burnout.

The article explores the essence of the
phenomenon of professional burnout as a
consequence of prolonged stress, accompanied
by emotional exhaustion and a loss of meaning
in professional activity. It describes the main
stages of burnout syndrome development and
analyzes the theoretical framework. A review
of burnout models developed by both foreign
and Ukrainian researchers is presented. The
article also examines the factors influencing
the development of this phenomenon and
the consequences of professional burnout for
teachers and their students (pupils), as well as
identifies effective methods for the prevention
and mitigation of burnout syndrome.

Key words: professional burnout, professional
growth, emotional exhaustion, stress, burnout
prevention.

Cmammsi rpucssiyeHe BUBYEHHIO heHOMeHY
rpocpeciliHoeo Bu2opaHHsi ceped nedazoeis
ma Uio20 He2amusHO20 BI/IUBY Ha ehekmus-
HiCMb MPOGYECItiHO20 3POCMaHHsI, adxe Mpo-
theciliHe BuU20paHHsI € MOWUPEHUM [1CUXOsIO-
2lYHUM  ¢heHOMeEHOM 'y Oisi/ibHOCMI - ¢haxisyis
coyioHoOMIYHUX rpocpecili, 30Kpema rnedazoais,
ricuxosioais, MeOUYHUX MpayisHUKIB, coyjiaibHUX
rpayisHUKi8. 3a daHUMU PIi3HUX OOC/TIOXeEHb, BIO

30 do 70% chaxigyis nepiodUHHO nepexusaroms
CUMIMMOMU BU20PaHHSI, WO He2amusHO Mo3Ha-
yaemsCsi SIK Ha eghekmusHoOCMI IXHBOI Oisi/ib-
Hocmi, mak i Ha ocobucmicHoMy 6/1a20Mo/TyYi.
Y cyyacHux ymosax Coyia/lbHO-eKOHOMIYHUX
mpaHcehopmayilti,  niOBUUEHOI  BIOMOBIOA/Tb-
HOCmMi ma McuxosioeidHoOI Hanpyau nedazoau
dedavii yacmiwe CMUKarombsCsi 3 heHOMeHoM
npogpeciliHo2o Bu2opaHHsi. Ocob/1UBO 20CMpPo
npobsiema BUSIBNSEMBCA 8 nedagoais, Yusi
OisifbHiCMb MoB8’si3aHa 3 MOCMIUHOK B3aEMO-
dieto 3 0imbMu, 6ambkamu, adMiHicmpayiero ma
BumMoz2amu 00 MocmiliHo20 rpoghecitiHo20 3poc-
maHHs.. CUHOpPOM rpogheciliHo2o  BUEOPaHHs
He2amuBHO MO3HaYaEMbCs He /luWe Ha MCuxo-
emouyiliHoMy cmaHi camoeo rnedazoea, a U Ha
SIKICHUX MOKa3HUKax Uio2o Oisi/lbHoCMi, 30KpemMa
Ha ehekmuBHOCMI HagyaHHsI ma B3aEMUHaxX 3
YHHSIMU.

PeHoMeH npPOheCiliHo20 BU20paHHS npusep-
mae 3pocmaroyy ysazy HayKosyis ma rpakmu-
KiB Y KOHMEKCMi 36epeXeHHsT MCUX0/102i4HO20
300p08’s npayigHUKiB OOMOMIPKHUX MPOGHecil.
Oco06/1uB0 BpA3/IUBUMU 00 BU2OPaHHS € Mpeo-
CMasHUKU OCBIMHBOI, MEOUYHOI, MCUXO/102i4HOI
cehep.

Y cmammi BUCBIM/IEHO CYyMHICMb (heHOMEHY
rpocpeciliHo2o Bu2OpaHHSI SIK Hac/ioKy mpu-
Ba/I020 CMpPeECy, WO CYrpoBOOXKYEMbCS eMO-
YIIHUM BUCH&XXEHHSIM | BMPamoto CEHCy rpo-
ghecitiHoi disiiHocmi. OnucaHo OCHOBHI cmadii
pO38UMKY CUHOPOMY MPOheciliHo20 BUOPaHHSI.
NpoaHarsiizosaHo meopemuyHy 6asy, MposedeHo
0271510 Modeneli npocheciliHo2o  BuOpaHHS,
pO3pob/IeHUX 3apybiKHUMU ma  YKpaIHCbKUMU
oocnioHUkamu.  PoseissHymo  ¢chakmopu,  siKi
BI/IUBAIOMb Ha PO3BUMOK 3a3Ha4YeH020 (heHo-
MeHy ma Hacsioku 0719 rnedacozis ma y4qHis
(BUXOBaHUIB), @ MaKOX BU3HaYEHO eheKmuBHI
Memoou MonepedkeHHs1 ma  npoginakmuxu
MpogheciliHo20 BU20PaHHSI.

KntouoBi cnoBa: rpogpeciliHe BuzopaHHs, Mpo-
theciliHe 3pocmaHHsl, emouiliHe BUCHAKEHHS,
cmpec, npochinakmuka npogheciliHozo Bu20-
PaHHsI.

A key cause of emotional burnout is psychologi-
cal and emotional fatigue. This condition develops
especially quickly in individuals who, in the course of
their professional duties, are required to constantly
interact with people—students, children, clients, etc. —
to provide them with «warmth and joy of communi-
cation» to show empathy, and to treat every person
politely. Those most affected by burnout include doc-
tors, psychotherapists, educators, teachers, and lec-
turers — that is, professionals whose work demands
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emotionally warm and supportive interpersonal inter-
actions.

Analysis of Recent Research and Publications.
Extensive research by domestic and foreign scholars
and psychologists has been dedicated to the issues
of professional development and growth, as well as to
understanding the content, structure, and psychologi-
cal characteristics of professional stress from various
perspectives. Notable researchers include S. Auer-
bach, A. Becker, D. Bright, S. Gremling, J. Green-
berg, F. Jones, G. Dion, J. Edelwich, L. Karamushka,
D. Lewis, S. Maksymenko, M. Perre, B. Perlman,
H. Selye, I. Friedman, and others.

The conceptualization and understanding of the
burnout phenomenon — its components and determi-
nants—have been explored in the works of N. Levyt-
ska, L. Malets, S. Maksymenko, G. Roberts, M. Smul-
son, F. Storlie, H. J. Freudenberger, K. Cherniss,
T. Yatsenko, and others.

The diagnostics and research methods for burnout
syndrome are addressed in the works of E. Aronson,
V. Boyko, S. Jackson, L. Karamushka, C. Cooper,
I. Litvinova, C. Maslach, A. Pines, B. Perlman,
0. Savchenko, E. Hartman, L. Tsymbaliuk, E. Shan-
feli, O. Shvalb, and others.

The purpose of the article. The aim of the article
is to substantiate the impact of «professional burnout»
syndrome on the professional growth of teachers, to
identify the main factors that contribute to burnout
development among educators, and to outline effec-
tive methods for its prevention.

Main Findings of the Research. Professional burn-
out syndrome is a pressing and acute issue in the
field of education, as teaching involves a high level of
emotional workload, constant interaction with people,
and significant responsibility for students’ learning and
development outcomes. Teachers must continuously
adapt to changes in the educational system, work
under stressful conditions with limited resources, and
meet high societal expectations. These conditions
often lead to emotional exhaustion, loss of motivation,
reduced productivity, and the onset of professional
burnout syndrome.

The term «professional burnout» first emerged in
the 1970s and was introduced by American psychi-
atrist Herbert Freudenberger, who described it as a
state of physical and emotional exhaustion resulting
from prolonged engagement in work involving inten-
sive interaction with other people. Later, the concept
was extensively researched by psychologist Christina
Maslach, who defined burnout as a syndrome com-
prising three key components: emotional exhaus-
tion, depersonalization (a negative or cynical attitude
toward those with whom the professional works), and
reduced personal accomplishment.

These components are particularly evident in
educational professions, as teachers must inter-
act daily with large numbers of students, parents,

administrators, and other participants in the educa-
tional process.

Research by psychologists such as R. Lazarus,
R. Rosenman, H. Selye, and M. Friedman indicates
that prolonged exposure to stress can lead to fre-
quent failures, a sense of dissatisfaction with work
outcomes, a tendency to withdraw from challenging
tasks, and a general decline in mental resilience.

The phenomenon of professional burnout, defined
by the term «burnout» (literally «burning out», «fad-
ing», «exhaustion») has been studied in international
psychology for over 30 years as a consequence of
workplace stress. Early research into burnout origi-
nated within various public organizations and health-
care institutions.

One of the most widely used empirical tools for
measuring burnout is the Maslach Burnout Inventory
(MBI), developed by C. Maslach.

Researchers B. Perlman and E. Hartman, authors
of the processual model of burnout, emphasized
the psychological aspects of emotional burnout and
stress faced by helping professionals (psychologists,
social workers, educators, etc.). According to them,
burnout is a response to chronic emotional stress,
consisting of: emotional exhaustion (feeling depleted
of energy, fatigue), depersonalization (a cynical atti-
tude toward colleagues or students), and reduced
personal accomplishment (doubting one’s compe-
tence and feeling ineffective) [6].

Scientists also distinguish between stress and
burnout based on duration. Burnout is a long-term
and gradually unfolding process. In the view of
H. Selye, stress is an adaptive syndrome that mobi-
lizes all aspects of a person’s psyche, while burnout
is a breakdown of that adaptation [5].

In the International Classification of Diseases,
10th Revision (ICD-10), burnout has been assigned a
separate diagnostic category — Z73, under «Problems
related to life-management difficulty» with the specific
code Z73.0 — Burnout [6, p. 36].

According to the World Health Organization (2001),
professional burnout is characterized as physical,
emotional, and motivational exhaustion, often accom-
panied by: reduced work productivity, fatigue, insom-
nia, increased susceptibility to somatic illnesses, use
of alcohol or psychoactive substances for temporary
relief, which may lead to physiological dependence
and suicidal behavior.

The problem of professional burnout has consist-
ently drawn the attention of many Ukrainian research-
ers such as S. Maksymenko, L. Karamushka, and
T. Zaichykova, who build on global research in this
area. These scholars identify phenomena closely
related to professional burnout, recognizing its highly
individual nature — with over 100 potential symptoms,
which never appear all at once in any single person,
but collectively help define the condition known as
professional burnout [6].
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A teacher’s (or educator’s) emotional exhaustion
can result from the constant need to manage large
groups of students, work with children with special
educational needs, adapt educational materials to
individual student needs, maintain discipline, and
more. All of this often occurs without adequate finan-
cial compensation or social recognition, and in the
absence of meaningful moral support. As a result,
the teacher becomes emotionally «burned out», los-
ing energy, motivation, and a sense of fulfillment from
their profession.

Depersonalization manifests in cynical, indifferent,
and at times even aggressive attitudes toward stu-
dents. Due to a sense of professional helplessness,
the teacher may attempt to emotionally distance
themselves from the psychological burden of the job.
Interest in professional activity and the educational
process as a whole fades, empathy declines, and stu-
dents begin to be perceived as a burden or a prob-
lem. This mindset negatively affects the educational
climate, the classroom (or group) atmosphere, and
the quality of instruction.

The loss of self-confidence as a professional leads to
a decline in personal accomplishment. Teachers begin
to doubt their effectiveness and competence, lose moti-
vation to participate in professional development activ-
ities or collaborative learning communities, and show
less initiative for self-improvement. This often leads to
professional stagnation, a mere formal execution of
duties, and in some cases, even a career change.

The development of burnout in educators can be
attributed to both internal and external factors. Inter-
nal factors include: lack of work-life balance, exces-
sive emotional involvement, low stress resilience,
perfectionism, high levels of responsibility. External
factors include: frequent changes in legislation and
educational standards, excessive workload, lack of
administrative support, insufficient time for lesson
preparation, poor interpersonal climate within the
teaching staff.

The social context of teaching also plays a critical
role. In contemporary Ukrainian society, educators
often face double standards: on one hand, they are
expected to demonstrate high levels of professional
mastery, and on the other, they must constantly prove
their value in a society where moral and material rec-
ognition is lacking. This dissonance creates conditions
for chronic stress, which ultimately leads to burnout.

The manifestations of professional burnout have
serious consequences not only for the educators
themselves but also for the educational process as a
whole. Burnout leads to an increase in teaching errors,
decreased instructional quality, disinterest in innova-
tive methods, and mechanical repetition of course
material. Students in such environments lack atten-
tion and motivation, and are deprived of high-quality
emotional and academic support, which negatively
affects their development and academic success.
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A particularly dangerous consequence of burnout
is the increased level of conflict in the educational
environment. A burned-out teacher often becomes
irritable, emotionally unstable, less tolerant of chal-
lenges, and more likely to enter into conflicts with
students, administration, or colleagues. This further
worsens their emotional state and intensifies the burn-
out, creating a vicious cycle that becomes increas-
ingly difficult to break without external intervention.
Escaping this state on one’s own is extremely difficult
for the teacher.

For a better understanding of the mechanisms of
the development of «professional burnout» syndrome
and ways to prevent it, we present a review of the
main models of «professional burnout» developed by
foreign and Ukrainian researchers.

The three-factor model, developed by C. Maslach
and S. Jackson — leading researchers on the prob-
lem of professional burnout—became one of the most
well-known theoretical models of this syndrome.
They created the Maslach Burnout Inventory (MBI)
in 1981, which became the foundation for the clas-
sification of the symptoms of the «professional burn-
out» syndrome. This phenomenon is described as a
three-component construct that includes:

1. Emotional exhaustion — the central feature of
the syndrome, which consists of a feeling of emo-
tional overload, fatigue, depletion of one’s internal
resources (chronic fatigue, a sense of emotional
emptiness, lack of energy for interaction with others,
decreased enthusiasm).

2. Depersonalization (or cynicism) as a defense
mechanism — the teacher begins to treat students
(pupils) without compassion, formally, with indiffer-
ence or irritability (a negative, cynical attitude toward
others, emotional distancing from those under care
or clients, formalized interaction, irritability, coldness,
avoidance of contact).

3. Reduced personal accomplishment — a sense
of inefficiency, doubts about one’s professional skills,
a feeling that one's work is meaningless (lowered
self-esteem, loss of interest in work outcomes, a
sense of professional incompetence, feelings of help-
lessness, apathy).

Thus, the «professional burnout» syndrome,
according to C. Maslach and S. Jackson, is viewed as
a reaction to chronic professional stress, especially in
emotionally intense spheres of activity such as edu-
cation, medicine, social work, and psychology [4].

A significant contribution to the study of the mech-
anisms of professional burnout was made by the
American researcher J. Greenberg, who proposed a
model describing professional burnout as a gradual
five-stage process that unfolds under the influence of
chronic emotional and organizational stress. Profes-
sional burnout develops through the following stages:

1. Honeymoon stage. Characterized by high
enthusiasm, professional motivation, and activity.
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The worker strives for self-realization but often over-
estimates their abilities. In the absence of a balance
between workload and rest, preconditions for burnout
are created.

2. Reality confrontation stage. An awareness
arises of the mismatch between expectations and
the real working conditions. Initial emotional tension,
fatigue, and disappointment appear, and resources
are depleted faster than they are restored.

3. Stagnation stage. Emotional involvement in
work decreases, indifference, irritability, and loss of
motivation appear. The sense of effectiveness grad-
ually disappears, and the risk of conflicts in the team
increases.

4. Frustration stage. The worker increasingly
experiences negative emotions, loses interest in
work, and shows a cynical or detached attitude
toward colleagues and professional duties. At this
stage, psychosomatic disorders may manifest (sleep
disturbances, pain, anxiety).

5. Apathy stage. The final stage, accompanied by
deep emotional and physical exhaustion, lack of inter-
est in activities, a feeling that efforts are pointless,
and social isolation. This phase requires specialized
psychological help [8].

Thus, J. Greenberg’s model emphasizes the
dynamics of burnout development and stresses the
importance of timely detection of its early signs. Pre-
venting the syndrome is only possible with a compre-
hensive approach—from both the employee and the
organization.

Different scientific approaches offer various inter-
pretations of the phenomenon of «professional burn-
out»: from multi-component models to simplified
concepts that allow for more accurate identification
of the leading symptom. One such approach is the
single-factor model of professional burnout proposed
by A. Pines and E. Aronson in 1988, who viewed pro-
fessional burnout as a syndrome of physical, emo-
tional, and mental exhaustion that arises as a result
of prolonged emational involvement in a situation
accompanied by high levels of stress. Unlike the mul-
ti-factor model of C. Maslach, which identifies three
components (emotional exhaustion, depersonaliza-
tion, reduced personal accomplishment), the model
of A. Pines and E. Aronson focuses on only one key
factor — emotional exhaustion [10].

At the core of their concept is the loss of emo-
tional energy, which is seen as the central and uni-
versal symptom of burnout, regardless of the specific
nature of professional activity. Emotional exhaustion
is viewed as a result of prolonged frustration, failure,
conflicts, and disappointments accumulating in the
professional environment.

Key provisions of the single-factor model: 1) Pro-
fessional burnout is an emotional state, not behav-
ioral or cognitive. The central element of burnout
is the emotional component, namely deep fatigue,

emptiness, and loss of faith in one’s ability to help,
teach, or make an impact. 2) Burnout is universal in
nature; regardless of country, gender, or profession,
the symptoms of burnout appear similarly — in the form
of inner emptiness, loss of meaning in life and work.
3) Psychological consequences include depressive
symptoms, lowered self-esteem, and isolation. In the
concept of A. Pines, burnout is not just fatigue, but a
deep personal crisis that affects the existential foun-
dations of the individual.

The single-factor model is valuable for practical
psychology because it allows for the prompt diagno-
sis of burnout based on the leading marker — the level
of emotional exhaustion. Based on this concept, the
Burnout Measure (BM) by Pines was created — a valid
psychodiagnostic tool widely used in psychological
practice. Furthermore, the model is oriented toward
individual subjective evaluation of experiences, which
makes it possible to adapt interventions to a specific
individual rather than just their professional role [10].

Thus, the single-factor model of professional burn-
out by A. Pines and E. Aronson became an important
stage in the development of scientific understanding
of the nature of this phenomenon. Its main advan-
tage lies in its focus on the key emotional component,
which allows for a deeper understanding of the sub-
jective experience of burnout as a personal crisis.
Although the model is inferior to multi-factor theories
in terms of comprehensiveness, its practical value in
the field of psychological diagnostics remains high.

Among the conceptual models that explain the
nature and stages of burnout, an important place is
also occupied by the dynamic model of B. Perlman
and E. Hartman (1982), which allows burnout to be
viewed as a process of gradual changes rather than
a sudden phenomenon. The researchers formulated
their concept based on the analysis of empirical data
and observations of professionals in helping profes-
sions. They emphasized that burnout is not a sudden
condition, but develops as a long-term and gradual
process involving successive stages of emotional,
cognitive, and behavioral changes.

The authors defined burnout as a «reaction to emo-
tional overload associated with constant interpersonal
contact in the professional sphere in the absence of
adequate support, recognition, or control».

The model includes several interrelated stages
of burnout development: 1) Stage of emotional ten-
sion — the employee experiences overload, intense
involvement in work, and a desire to help and achieve
results. At the same time, chronic fatigue, anxiety,
and increased responsibility appear. 2) Stage of
reactive frustration occurs when expected results
are not achieved and efforts are not rewarded. The
person begins to feel disappointment, reduced satis-
faction, and a loss of meaning in professional efforts.
3) Stage of emotional exhaustion, during which apa-
thy, decreased energy, and a loss of interest in activity
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dominate. The employee seeks to distance them-
selves from the source of stress, leading to emotional
detachment from clients, colleagues, and responsi-
bilities. 4) Stage of destructive behavioral changes is
manifested in reduced professional effectiveness, fre-
quent conflicts, growing cynicism, and deteriorating
interpersonal relationships. Psychosomatic disorders
may also occur (headaches, insomnia, irritability).
5) Phase of stabilization or «chronic burnout», where
burnout becomes a stable condition that the person
may no longer notice. Emotional «freezing» sets in,
and persistent negative attitudes toward the profes-
sion, life, and oneself are formed.

The dynamic model of B. Periman and E. Hartman
has important practical value for developing programs
for early detection and prevention of burnout. It makes
it possible to: understand the logic of syndrome devel-
opment; identify early signs of emotional distress;
select appropriate psychocorrective tools depending
on the stage; and create organizational conditions
that help reduce burnout risks [6].

Compared to single-factor or three-component
models (e.g., Maslach), the dynamic model empha-
sizes not only the symptoms but also the temporal
context—development, exacerbation, and potential
chronification of the condition.

Thus, the model of B. Perlman and E. Hartman is
a valuable tool for a holistic understanding of the phe-
nomenon of professional burnout. Its dynamic nature
allows specialists to effectively observe and predict
the syndrome’s development and to implement timely
psychological and organizational interventions. In
today’s conditions of intensive professional activity,
this model remains highly relevant.

A significant contribution to the development of the
Ukrainian conceptualization of the problem of profes-
sional burnout was made by L. Karamushka, Doctor
of Psychological Sciences, Professor, and Deputy
Director of the G. S. Kostiuk Institute of Psychology
of the National Academy of Educational Sciences of
Ukraine for Scientific and Organizational Work and
International Scientific Relations. L. Karamushka
developed a model of professional burnout based on
the study of the influence of organizational-psycholog-
ical, social, and personal factors on the development
of burnout among workers in various professions. The
main goal of this model is to provide a comprehen-
sive explanation of the nature of burnout among pro-
fessionals in the context of Ukrainian society and to
identify effective ways of prevention and correction of
this syndrome.

A distinguishing feature of the model is that it takes
into account not only intrapersonal factors, such as emo-
tional exhaustion or low self-esteem, but also organiza-
tional working conditions, the psychological climate in
the team, features of management, and so on.

Karamushka’'s model identifies three main groups
of factors that interact with each other and contribute
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to the formation of the burnout syndrome: 1) Individu-
al-psychological factors (personal anxiety, low stress
resistance, reduced self-esteem, insufficient level of
emotional self-regulation). 2) Organizational-psycho-
logical factors (leadership style, organizational cul-
ture, unclear job responsibilities, unfair evaluation of
work results, lack of support from management or col-
leagues). 3) Social-psychological factors (conflicts in
the professional environment, communication break-
downs, low level of trust in the team, alienation from
shared goals) [3].

Within the framework of the model, special atten-
tion is given to the concept of the «organizational
resource of the individual» that is, a person’s ability
to resist the negative influence of the environment
through psychological reserves, self-regulation, and
support in the social environment [3; 6].

L. Karamushka’'s model holds high practical value
in the fields of education, healthcare, social work, and
management. Based on this model, diagnostic tools
have been created, including a professional burnout
guestionnaire adapted to the conditions of the Ukrain-
ian educational space. Additionally, psychoprophylac-
tic programs have been developed, which include: the
development of personal stress resilience; improve-
ment of team interaction; formation of constructive
conflict resolution skills; and enhancement of man-
agement culture within organizations.

Thus, the professional burnout model developed
by L. Karamushka is comprehensive and adapted to
the specifics of the domestic sociocultural reality. It
enables in-depth analysis not only of the symptoms
of burnout but also of the systemic causes of its
emergence in the context of the organizational envi-
ronment. Its implementation in human resource man-
agement, educational, and psychological practice
contributes to enhancing professional well-being and
the effectiveness of specialists’ activities.

Based on the analysis of the aforementioned
models of professional burnout, we conclude that the
burnout syndrome significantly reduces the quality of
teachers’ professional activity. Its impact is manifested
in the following aspects: decreased motivation for
teaching, learning, and educational work. Emotional
exhaustion leads to a loss of interest in the subject
and teaching process, a reduction in initiative, and a
decline in creative approaches to lessons and profes-
sional activity as a whole; interpersonal relationships
with pupils, students, and colleagues are disrupted.
Depersonalization causes indifference or irritability
in communication with children, a tendency toward
a formal approach to work, and avoidance of com-
munication; professional effectiveness decreases.
Teachers with burnout symptoms often report feelings
of incompetence and an inability to achieve results,
which intensifies frustration and lowers self-es-
teem. Psychosomatic consequences of burnout are
accompanied by increased anxiety, fatigue, sleep
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disturbances, and headaches, which further compli-
cate the fulfillment of professional duties.

Among the main factors contributing to burnout
development in teachers, researchers highlight: high
emotional load related to working with children, stu-
dents, and adolescents; lack of support from admin-
istration and colleagues; excessive regulatory control
and bureaucratization of education; low salaries that
do not correspond to the level of responsibility; and
conflicts with parents, students, or pupils.

Effective prevention of professional burnout
requires a comprehensive approach, which includes:
1) Organizational measures — optimization of work-
load, creation of a favorable psychological climate,
implementation of support programs. 2) Individual
strategies — development of emotional intelligence,
self-regulation techniques, psychological education.
3) Psychological assistance, counseling, training, and
supervision for educators.

Conclusions. An extremely important aspect
of preventing and overcoming professional burnout
is the timely detection of its early signs. These may
include: persistent fatigue, decreased enthusiasm,
negative attitude toward work, deterioration of mem-
ory and attention, weakened immunity, irritability,
cynicism, and apathy. Early diagnosis allows for the
timely implementation of support measures, changes
in work organization approaches, revision of work-
load, and provision of psychological assistance to the
educator.

Among the main methods of burnout prevention,
the following are highlighted: the development of
emotional intelligence and self-regulation skills, the
formation of a positive microclimate in the teaching
staff, the organization of supervision, professional
training, seminars on emotional competence, and
the creation of conditions for experience sharing and
mutual support. The role of the educational institu-
tion’s administration is also important, as it should
promote the creation of a comfortable and safe edu-
cational environment where every teacher feels sup-
ported and respected.

Thus, professional burnout syndrome is a complex
socio-psychological phenomenon that requires com-
prehensive theoretical understanding and practical

solutions. Its consequences extend far beyond the
personal sphere of the teacher, affecting the effec-
tiveness of education, the quality of the educational
process, and the psychological well-being of students
(pupils). Preventing burnout should become one of
the key priorities in educational policy and an impor-
tant component of professional growth.
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